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AVEHI-ABACUS PROJECT

Brief Report of Activities from July 2003 to March 2004

Introduction:
The Parent Body - AVEHI :
AVEHI was initiated in 1981.It is a resource centre for developing and disseminating  material in order to contribute to the cause of education in its widest sense. AVEHI was born out of a belief that knowledge empowers, that the media must be used for widening horizons for creating awareness to promote secularism, equality, social justice and communal harmony. 
These are the concerns that motivated AVEHI to take up the ABACUS project in 1990, in addition to its ongoing activities of dissemination of educational materials and conducting training programmes on the use of audio-visual media. (More Details in Annexure 1.)


The Avehi-Abacus Project:
Avehi-Abacus works within the existing educational structure to make the school experience more relevant, meaningful and enjoyable for children as well as teachers.

Avehi-Abacus focuses on the ‘content’ of school education. It is concerned with both, what is taught in school and how it is taught. The programme has designed and developed a foundation course to enrich and supplement the existing curriculum in schools and NFE centres and in teacher training colleges. 

A) The Avehi-Abacus Foundation Course for Children
The Avehi-Abacus programme for children works in two distinct ways:

· In the formal school system, it works as a foundation course, in order to supplement the general and social sciences. It provides links between what is taught in different subjects,  and helps children relate what is learnt in  school to their own life-situation.

· In the non-formal system, Avehi-Abacus serves as a post-literacy programme for children between the ages of 8 and 12. It provides new information and skills and enhances the learning.

In both the contexts, the programme attempts to develop children’s skills of thinking, analyzing and making choices. The emphasis is on values that will help them live and work together in a spirit of understanding and harmony. 

The Objectives are;

· To help in enhancing the quality of education in MMC schools.

· To help make education more relevant and useful to immediate surroundings.

· To help reduce drop-out rate at the middle school level. 

· To help enhance the general academic performance of children by making learning enjoyable.

· To help teachers refresh their teaching skills to encourage multi-disciplinary teaching, and make teaching participatory, enjoyable and qualitatively better.

· To help teachers in self-growth and personality development.

· To help towards making the school atmosphere more enjoyable, democratic and help children and teachers to make the physical surroundings hygienic and pleasing on their own efforts and initiative.

In short; to act as a viable resource in realising  MMS’s aims of 'every child in school every school beautiful, every child learning’.

· Networking with other Government and Non-Government organisations in the filed for a larger purpose of making formal education work towards a society based on the principals of justice and peace. 

Years of out-reach:

	Sl. No.
	Year
	Coverage 

Children                    Teachers

	1
	1990-1995
	45
	NIL

	2
	1997-2000
	3,000
	200

	3
	2000-2001
	Approx. 7,000
	Approx.180

	4
	2001-2002
	Approx. 14,000
	Approx.360

	5
	2002-2002
	Approx. 19,000
	Approx.480

	6
	2002-2003
	Approx. 25,000
	Approx.600


Location of the project

The operational areas of the Avehi-Abacus project in the city of Mumbai are two wards G South and G North. Here is a chart that shows the total number of schools in these two wards against a total figure of 34 wards in Mumbai. Of the total 1188 primary MMC schools in Mumbai, G South and G North wards have 128 schools and 1 DEd College of the total three in Mumbai.  Following is the representation of  the wards in Mumbai. The G-North and G-South wards are located towards the south of Mumbai. 
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The shaded areas in South Mumbai represent G-North (color red ) and G-South (color blue) wards 







MMC Primary, MMC Secondary, Private Aided & Unaided Schools & MMC Aided Colleges.
	Ward
	No. Of MMC Primary Schools
	No. Of MMC Secondary Schools
	No. of Aided Private Primary Schools
	No.of Unaided Private Primary Schools
	No.of D.ED Colleges (MMC)     

	G-South
	90
	5
	6
	8
	-

	G-North
	95
	4
	8
	29
	1

	Total in Mumbai
	1188
	51
	340
	584
	3

	
	
	
	
	
	


Source: Municipal Corporation of Greater Mumbai website, www.mcgm.gov.in
The Avehi-Abacus project is intervening not only in the two urban wards in Mumbai but also in 2 blocks in Yawatmal and Chandrapur districts in Maharashtra. The Sangati kits are being used with students of classes Vth, VIth and VIIth. Following are the estimates of reach out of the Avehi-Abacus project:-

	Area
	No of Schools 
	No of children
	No of teachers

	G south ward
	185municipal schools
	21000
	370

	G North ward 
	
	
	

	Yawatmal
	120 Zilla Parishad schools
	6000
	240

	Chandrapur
	
	
	

	Total Reach out
	305 government aided schools
	27000 children
	610 teachers


The Avehi-Abacus project office is located in two rooms in a BMC school in Mahalaxhmi, Mumbai. This office specifically houses the Avehi-Abacus project and is the place from where all the Sangati kits produced, stored and disseminated from. 

Situational Analysis (Rationale for the Project):

We live in a media-saturated culture - a culture of paradoxes where information explosion co-exists with shrinking spaces for public debate.  The communications revolution has tended to serve the interests of the powerful.  More than democratizing access to knowledge, it has worked towards spreading consumerist cultural values.

In this scenario, the work of organizations and groups committed to media alternatives, to people-centered communication acquires new significance.  Avehi is one such organization, working to facilitate community access to relevant media resources.

Education has a major role to play in bringing about social change, in creating a more equal and more just society. In order to do so, however, education must equip children with the knowledge and the skills that they will need to face the world. It must build the values and the skills that will help them take care of themselves and contribute to the society they live in.  It must bring about a positive change, in individuals and in society.

The UN Convention on Rights of a Child has laid down specific guidelines for states in recognition of the fundamental rights of a child. Under Article 28 it states that 

“…..(make) primary education compulsory and available free for all; …make educational and vocational information and guidance available and accessible to all children; …and , take measures to encourage regular attendance at schools and reduce drop-out rates..”

Further, this article of UNCRC also states government role in taking “…..appropriate measures to ensure that school discipline is consistent with the child’s human dignity…”

Along with this under Article 32, the UNCRC also (recognizes)

 ….” The right of every child to be protected from economic exploitation and from performing work that is hazardous or interferes with the child’s education….”

Not only does the UNCRC state the right to Education as a fundamental right, but also goes further ahead to elaborate under Article 29 that education must be directed to 

“……Development of a child’s personality, talents, mental ad physical abilities to their  fullest potential….”   And 
“…..preparation of the child for responsible life in a free society, in the spirit of understanding, peace, tolerance, equality of sexes and friendship among all peoples, ethnic, national and religious groups and persons of indigenous origins…”

Unfortunately, school education often does not do these things.  Much of what is taught in school is fragmented into different subjects and does not address the problems and realities faced by students in the world outside. The fragmentation into subjects also means that children cannot see the linkages between different areas of knowledge, and other aspects linked to overall development as specified above.  

Review of the implementation of the educational programs along with the State’s financial and other policy commitments indicate that the Indian Government has deliberately kept education at the distance, beyond the reach of the weaker section. The implementation of four policies on education was highly diluted, starting from the first policy in 1968. The Kothari commission recommendation of Common School System which aimed at ensuring reach as well quality of education was constantly mis-interpreted so that knowledge remained limited in its spread. The Right to education was recognized as a fundamental very late only in 2001 and was proposed to be delivered in a most economic way, by post to over 35% of country’s first generation learners.  

Since education is listed in the concurrent list, the responsibility of its delivery depends upon the state-central relationship as well the priorities of the ruling parties. Being the most developed state in India Maharashtra boasts the literacy level of 77.27% and Mumbai, the commercial capital of India declares 86.82% literacy of its masses. 

The Role and Functioning of the Mumbai municipal Corporation:  (More Details in in Annexure 2)

The mumbai municipal corporation, Education Dept :

The Municipal Corporation is an elected body of representatives providing essential services like health, sanitation, water, education etc. to its residents.  Under Section 61 (9) of Mumbai Municipal Corporation Act, it is obligatory duty, on the part of Corporation to provide primary education to the children in school going age, between 6 to 14 years and this responsibility is being carried out by Education Department of the Mumbai Municipal Corporation (MMC) from as early as 1907. The Greater Mumbai Municipal Corporation's Education Department is responsible for providing quality formal education, free of cost to children between 6 to 14 years of age. The MMC caters to more than 11 lakh students from varied cultural, regional backgrounds by providing education in 8 different language mediums; (Marathi, Hindi, Gujarati, Urdu, English, Tamil, Kannada and Telugu.) 
The MMC has many different departments. The Municipal Commissioner of MMC overseas this responsibility with assistance from the Deputy Commissioner in charge for Education, the Additional Municipal Commissioners and finally the Education Officer who is directly responsible for dispensation of educational services.  For instance, the School Community Development section maintains relation with the society and municipal schools and aims at reducing the drop-out rates, providing nutritious food, collecting the donations in kind like books, uniforms and stationary through NGO’s etc. Also, the In-service Training Centre has been established to improve professional competency of teachers and employees at various levels, training programs are undertaken specially the Arts, Music, preparation of teaching aid materials, specialization in math and science are given more importance. However, emphasis on other ‘social’ development aspects of the child is hardly stressed upon. (The departmental structure of the MMC education department see website: www.mcgm.gov.in)   A glance at this structure will indicate that the Education Officer (EO) is responsible for overall status of education, and has a range of officials to perform different functions. For instance the Superintendent MMC schools and Beat Inspector are directly responsible for functioning of the MMC schools indicating that they are the officials who can most directly support initiatives like the Avehi-Abacus.  The Beat Officers (one per language medium, per set of schools or ‘Beat’ i.e minimum 6 to 8 schools within a certain geographic radius) are responsible for the academic performance and related issues. The Beat Officers work under the guidance of the Superintendents (1 person per language medium for about 5 to 6 wards or geographic Zones). A typical MMC school building mostly owned by the MMC houses at least 3 schools i.e. one school per language medium, for example Marathi, Gujarati, Kannada. The number of schools and their language composition per building is decided by the composition of cultural, linguistic background of predominant population of the immediate neighborhood. 
The Conditions of schools :

The Children attending municipal schools belong to the distinctive subculture of an ethnically heterogeneous migrant slum community.  Most have migrated to Mumbai in search of livelihood or of better opportunities.  Most children can be described as belonging to the lower socio-economic strata (low income, low occupation, low education, poor housing conditions) of the society.  They belong to migrant communities; many are street children who have left their homes; others live with their families on the city’s pavements. Many of these children work for their living or to supplement their family income. Whether they attend formal or non-formal schools, children rarely get an opportunity to voice their concerns or even to be made aware of their right to a childhood. 

Following is the data on the schools in Mumbai:-

	School
	No. of Schools
	No. of Pupils
	No. of Teachers
	Yearly Expenditure

	Municipal Primary
	1188
	5889564
	14526
	464.95 lakhs

	Municipal secondary
	51
	60461
	1852
	50.04 lakhs

	Aided primary
	340
	194356
	3903
	68.18 lakhs

	Unaided primary
	584
	261545
	5749
	NIL


                                           


Source: BrihanMumbai Mahanagarpalika Yearbook, 2002

Many studies have proven the rising awareness and demand from the poorest sections of our society for formal schooling for their children. But over the years the number of children in MMC schools is decreasing, especially in the South and Central Mumbai schools. One factor is the changing character of the city from an production industrial centre to service centre, growing real estate prices has forced the labor force to migrate to smaller suburbs and towns. More importantly, the BMC provides very few schools (less than 50) which offer education till S.S.C. and any parent serious about her/his child's schooling and education however poor, tries to send their child to a school that will fulfill requisition of the entire schooling period. It is as if the government has taken for granted that the poor need not complete schooling and acquire a mark such as the Secondary School Certification (Std. X, completion of schooling) to help them explore further avenues of education or employment. Almost none of the BMC employees send children to these schools. It is the most vulnerable, socially and economically disadvantaged mostly migrant families who send their children to these schools and obviously in the powerful education market they have little or no bargaining power to demand better school conditions and viable, meaningful, education. Despite the very welcome practices of providing meals or grains, free books, uniforms, health services etc. as incentives for schooling the question in Mumbai is "Where are these children who can not afford most basic necessities of a life befitting human beings to go after they complete Std. IV or Std. VII if they want to continue their studies to an meaningful end?" 

 Since its inception, the Avehi-Abacus project has worked closely and in consultation with the Education Department of the Municipal Corporation of Mumbai. From 1991 to 1995 a pilot program was developed in one municipal school, working with one batch of students from Class III, until they completed Class VII. Feedback from the students, teachers and educators, led to the modification and refinement of the material. 

From June 1995 to April 2000, the course was implemented in 25 municipal schools in two wards in Mumbai and was reaching out to about 500 teachers and children from class III to class VII.  Later, since June 2001, this course was adapted as a three-year course entitled Sangati.

The Sangati course comprises six distinct teaching-learning kits, each on a specific theme. The Avehi-Abacus project, through its Sangati course attempts to make school education qualitative. It is concerned with what is taught as well as how it is taught viz. the content and methodology. Sangati will help schoolteachers to enrich and supplement the school curriculum, and to help children bring together what they learn in school and what they learn out of school in their family and society. At the same time, it will make the process of teaching and learning enjoyable for teachers as well as children. The course is also intended to develop children’s skills of thinking, analyzing and making choices, and to encourage children to listen to different opinions while forming and expressing their own. An equally important feature of Sangati is that it seeks to foster values that promote harmony and celebrate diversity. (Annexure 3 for KIT details).

Objectives of Sangati are: 

· Help in enhancing the Life Skill Quality Education in Schools.

· Help enhance the general academic performance of children by making learning enjoyable.

· Enable teachers refresh their teaching skills to encourage multi-disciplinary teaching, and make teaching participatory, enjoyable and qualitatively better.

· Facilitate teachers’ self-growth and personality development.

The Sangati series is intended for teachers and children in formal schools and NFE centers. In formal schools, teachers can use it as a foundation course for Classes V-VII. In non-formal schools, it can serve as a post-literacy program for children between the ages of 10 and 16. 

Students of classes 5th use Kit 1 and 2, students of classes 6th use Kits 3 and 4 and students of class 6th use kits 5 and 6. 

Sangati helps the teacher
· to enrich and supplement the regular curriculum

· to help children bring together  what they learn in school and what they learn outside

· to build  skills of thinking, analyzing and making choices

· to encourage children to listen to different opinions while forming and expressing their own

· to foster values that promote harmony and celebrate diversity.

After an in-depth evaluation by the education department’s own research wing and by independent evaluators the expansion of the project was sanctioned to approximately 180 schools in two wards (G North and South) of Mumbai municipality and in 120 Zilla Parishad schools from two rural blocks of Chandrapur and Yawatmal districts as part of UNICEF’s Primary Education Enhancement Program (PEEP) activities. 

From September 2002 the Sangati program was also launched in Umarkhed Block (72 Schools) of Yawatmal District and Saoli Block (41 Schools) in Chandrapur District with UNICEF's initiative. 

Out-reach  of Sangati through the Avehi-Abacus project
In Zilla Parishad Schools in Rural Maharashtra

Yawatmal, 2002 - 2003 

	Year
	No. Children Std. V
	No. Children Std VI
	No. Children

Std. VII


	Total No. Children

	Year I: 2002-2003
	2717
	-
	-
	2717

	Year II: 2003-2004
	2717
	2717
	-
	5434

	Year III: 2004 – 2005 (projected)
	2717
	2717
	2717
	8151

	TOTAL 
	8151
	5434
	2717
	16302


Male/Female Ratio: M – 1372
F- 1345 = 2717

Chandrapur, 2002 - 2003 

	Year
	No. Children Std. V
	No. Children Std VI
	No. Children

Std. VII


	Total No. Children

	Year I: 2002-2003
	1892
	-
	-
	1892

	Year II: 2003-2004
	1892
	1892
	-
	3784

	Year III: 2004 – 2005 (projected)
	1892
	1892
	1892
	5676

	TOTAL 
	5946
	3784
	1892
	11622


Male/Female Ratio: M – 929
F- 963 = 1892

To take this further, the Sangati kit, has progressively reached out to the following numbers of children under the Avehi-Abacus project in G-South and G-North wards. This year estimates show approx. 21000 children were reached out to.  The ratio of male: female child is approximately 45:55

	Year
	No. Children Std. V
	No. Children Std. VI
	No. of Children Std. VII
	Total No. of Children



	Year I: 2001-2002
	7,000
	-
	-
	7,000

	Year II: 2002-2003
	7,000
	7,000
	-
	14,000

	Year III: 2003 - 2004
	7,000
	7,000
	7,000
	21,000

	Total No. Of Children
	21,000
	14,000
	7,000
	21,000


In addition to municipal schools, the course developed by the Avehi-Abacus project is been used in about 50 learning centers run by different NGOs working with marginalized groups, such as children of construction workers and children of commercial sex workers, children affected in the Gujarat communal carnage and also in few prestigious private schools like the Rishi Valley school.

 Specific objective of the project:

To institutionalize a conducive and creative teaching-learning methodolog within secondary school education of the State Government curriculum in Maharashtra. 

Long term objectives:

· Influence Quality of teaching in MMC schools by expanding Sangati intervention in 905 MMC schools in Mumbai

· Engage with the BMC on issues of curriculum content of schools  

· Build a public and state opinion on the efficacy of the Sangati approach
Short Term Objectives

· Build capacities of project staff (beyond observation) in schools to understand contexts of the BMC education systems, networking and training. 

· Ensure completion of production of material - Kit 5 by September 2004 
· To ensure the completion of an external evaluation of Sangati to assess the impact of Sangati  

· Network with the district education authorities on effective implementation of the Sangati 
· Advocate with state bodies like SCERT, the Maharashtra State Text Book Bureau and Balbharti for inclusion of Sangati in the state curriculum. 

· Linkage building with like-minded organizations and networks working on issues like child rights, social justice and quality education at regional level.  

Report of Activities from July 2003 to March 2004:

July 2003 to September 2003
· Implementation of SANGATI Programme in MMC Schools: The schools reopened into the new academic year from 13th June 2003. The Life Skills Quality Education Programme (LSQEP) SANGATI curriculum continues its ongoing work in the new academic year, with std. VI and VII. (Respectively with 6000 and 5500 children).

· Training workshops were held with all teachers of Std. VI from G-South and North wards; from 9,10,11 July and 14,15,16 July 2003 respectively. 
· Implementation of SANGATI Programme in Zilla Parishad Schools: The SANGATI curriculum has been integrated in the PEEP activities in Saoli Block of Chandrapur district and Umarkhed Block of Yawatmal district since October 2002. The response from the field is extremely encouraging. 
· Expansion of the programme in Saoli and Umarkhed also continues during the new academic year of June 2003 to May 2004 with Std. V and VI. (Respectively with 4000 and 5600 children) Refresher workshops for Std. V teachers of both blocks were held on 18,19 and 20th August 2003 for teachers to begin the classes of SANGATI Kit 1, in respective schools. Workshops for new teachers teaching std. VI (Kit 2) were held on 15,16,17 and 18, 19, 20 September 2003. 
· The work for Development, Finalisation and Mass Production of SANGATI Kit 4 : 'The Way We Live Today' was completed. A summery note on the kit is also enclosed. (Enclosure 1 )

· The organisation has been part of the process of consultations for the Convention on all forms of Discrimination Against Women (CEDAW) and Framework setting to monitor Gender Discrimination in Education. Coordinator Ms. Dhuru has been part of these processes initiated by NIRANTAR, New Delhi.
Activities from October to December 2003 :

· During the month of October the core team assisted by others was busy in completing the 4th kit, 'The Way we Live Today'. The work involved completing and finalising translations in Hindi and Marathi, working with various artists, DTP personnel and others in the production team to fine-tune the material and get it ready for printing.

· On 12th, 13th, 14th and 17th, 18th and 19th of November, workshops were conducted with std. VII teachers of G South and North wards from MMC schools. During these workshops the response to the subject matter and the material of the kit was tremendous. The new kit deals with rather sensitive issues which never find expression in formal school learning. All teachers welcomed the opportunity to bring these in the classroom space and felt a closeness to the subject matter.  

· In the month of November the observers also representated the projects in discussions and exhibitions held by others; some of these include demonstration during meeting and Mela organised by 'Bal Prafullata' from Goregaon Bombay as well as the CRY donor's exhibition.

· The observers also made visits to schools in Saoli block, Chandrapur district (4,5, 6th of December) and Umarkhed block, Yawatmal district (16,17,18th od December) to understand the implementation of the programme in the schools. 

· Some of the striking findings of the visit are:

· More than about 90% teachers conduct the sessions regularly and have completed the allotted sessions as per schedule.

· Response from the teachers to the programme is extremely positive and about 85% of teachers and very happy about the introduction of the programme.

· Teachers report that children's response to the programme is 100% positive. This was evident during the school visits.

· Almost all the children undergoing Sangati have made their own files/folders to store the worksheets, stories, information sheets given at the end of each session. All the children enthusiastically complete the worksheets and store them carefully. They share them with others like their friends from village, other reletives, visitors to school and of course their family members.

· Teachers report increase in children's attendance on Sangati days.

· Teachers also report that children's skills of reading-writing, their confidence level, public speaking skills, self confidence have tremendously improved. The manner in which the children interact with each other has also changed, they are more understanding of others, conscious about cleanliness and have began working with others in a spirit of friendship and trust.

· The parents are also more aware of the child's life in school because almost all the Sangati worksheets have elements that link the child's world in school to her/his home and community through surveys, interviews, observations. 

· Teachers also reported that their own knowledge about many things has received a boost. This includes new unknown historical or scientific concepts, as well as things they never thought were worth finding about like history, socio-economic profile of their village, etc. they feel that these things have added a new perspective to their work as teachers.

· Some of the teachers (about 20%) reported resistance from villagers/ children's families to one session from KIT 1: "My Body", namely the session that deals with emotional and physiological changes in an adolescent. Most teachers have conducted this session with help from the Village Health Representatives or other colleagues and have found the experience rewording and worth learning from.
· Almost all teachers would like their Supervisory officers to take notice of this work which currently is not forthcoming.
January 2004 to March 2004:

· Review, development and finalisation work on Kit 5: ‘Understanding Change’  began from December 2003 and is continuing. Finalisation of sessions for this module in English will be completed by April 2004. the production of the kit will be completed by august 2004. (The Summery of the kit. Enclosure 2 )

· In February 2004, ( 9th, 10th, 11th, 12th, 13th, 14th) workshops were held for the Zilla Parishad schools for Std. V teachers for use of Kit 2: ‘Our Earth and the web of life’ and for Std. VI teachers for use of Kit 3: ‘How Societies Developed’. 

· The Core Team members attended and conducted workshops to connect with wider issues of meaningful education. Some of the important amongst these are;
· Quality Advocacy Workshop in which the important organizations- both government and Non-government met on a joint platform to clarify issues relating to Quality Education .
· The ‘Learning Network’s  Annual Conference’ , Chennai, February 2004:The Network explores various approaches towards holistic education and helps learn about new perspectives. It strengthens existing efforts and is a resource for interested groups, educators and parents seeking meaningful approaches to education. Please see the website: (http://www.learningnet-india.org) for more details. 
· The Coordinator of the project also conducted workshop for teachers of about 30 private schools in Chennai. The workshop was organized by ‘Good-Books’, which is a well known bookstore for expanding horizons of children, parents and teachers. The broad topic of the workshop was Insights in History Teaching and making history a living subject.  
· In March the Observer’s team visited the Zilla Parishad schools once again for a second follow-up.
Summery Review

(SWOT ANALYSIS OF THE PROJECT)

Strengths of the Project: 

· The Curriculum package developed by the Avehi-Abacus team called Sangati, is unique in its conception as well as execution. The subject matter is in consonance with the current socio-political atmosphere of our times and seeks to address issues close to our everyday life. By providing space for discussion of topics often perceived as ‘controversial’, an atmosphere of empowerment is created in a typical formal classroom. The classroom sessions are designed in a manner where creative strategies for problem solving, mind jogging, are continually used to make learning genuinely active. 

· The Sangati programme has a strong potential to strengthen the foundations of a society based on equality, democracy, and justice through education. It is probably the first time such an attempt is made in our country where recognized space is sought for urgent issues of our times  in a regular classroom, within government schools. Most importantly this ‘new’ curriculum is transacted by regular teachers rather than specialists or activists in the field. This will surely help in creating a sustainable base for the programme’s survival in the mainstream.

· The Teaching –Learning material is extremely attractive, easy to use and durable. 

· The Sangati package is based on sound pedagogical approaches and the team has borrowed experiences of many visionaries in the field.

· The learning package is well tested over the period of more than 12 years. It has been used in varied educational situations and is found useful and relevant by many such as; urban formal schools like the Mumbai Municipal Corporation schools, in the Zilla Parishad schools in rural Maharashtra, in private aided schools in Bombay, in innovative, path-finding schools like Aksharnandan and Srujan Anand, Rishi Valley School as well as by facilitators in Non-Formal Education centers run by NGOs working in both rural and urban situations.

· The response to the programme from teaches and children are not only positive, it is overwhelming.

· Over the period of time the team has established close rapport and relationship of mutual trust and respect with many government bodies like Education Department of the MMC, the Maharashtra State Centre for Educational Research and Training (SCERT), Education Department of the Maharashtra government as well as support of non-government institutions, like-minded NGOs, academic organizations and experts in the field.

· The project has as an asset a strong team of committed individuals who have exceptional expertise in their special fields of interests like, creative and performing arts, theatre, economic planning, non- formal education, publishing, film making and have consistently worked for empowerment of the marginalized not only during their contribution to the Avehi-Abacus Project but also in their individual areas of interests.

· An open, democratic atmosphere within the organization is another key feature of the programme. All the members of the organization, the trustees, the core team members, school observers, artists, studio managers and other administrative staff share a relationship of genuine friendship, mutual trust and respect for each other. Every person’s experience, suggestion, point of view finds due space for expression and discussion. The division amongst members in not on positions of authority but is based on interest and experience in the field.

Weakness(es) of the Programme:

· One of the major weakness or limitation of the programme is its inability to build a strong, second level leadership within the organisation. This is mainly due to constraints of time and pressures of immediate commitments as well as due to financial constrains which make it difficult to appoint experienced personnel at the second level; especially to independently plan and participate in networking activities.

· Weak linkages with middle level supervisory officials and other functionaries especially in the MMC schools.

· Although the project has the capacity and necessary wherewithal to participate and strengthen larger campaigns, to make education accessible, democratic, secular and dynamic - due to immediate commitments and lack of personnel it is unable to keep pace with others in the field.

· Financial constraints especially for salaries of staff. All the personnel and especially the core team and school observers receive very poor financial support as most of the funds generated have to be used for material production.

Opportunities the Programme has:

· Our world today is ridden with much strife, religious fundamentalism, war, exploitation and inequalities. It is urgent that efforts are made at various levels to facilitate justice and harmony. The system of education has the power and capacity to bring out to such a change. The Sangati curriculum has all the necessary elements to become a powerful tool to facilitate such positive changes through education. The project also has appropriate linkages with organizations in the field and through increased cooperation and sustained joint planning it will be possible to work towards formulation and implementation of strategies, it may be possible to demonstrate certain indicators of desirable change.

· Through strengthening linkages with the government bodies it may be possible to spread desirable social changes through formal education in order to impact policy formation. 

Threats perceived by the Programme:

· If timely efforts are not made to spread the programme it may die a quite death. It is therefore urgent to build a second level leadership within the organization as well as to strengthen networking with others in field.

· Since the programme is successful in exposing communalism and exploitation through mainstream educational channels, certain vested interests and anti-people elements can perceive it as a threat to their activities and may harm the programme.
AVEHI PUBLIC CHARITABLE (EDUCATIONAL) TRUST

Information about the Parent Body: (Annexure 1)
1. Aims of the organization

· To shape and impact children, parents, teachers and BMC educational system through life skills education 

· To meet the needs of educational institutions, non-formal education units, training institutions, NGOs,

· Community based organizations, individual activists and others through media support activities like, training,

· Dissemination and production.

· To promote local level dissemination of information through regional resource centers
Objectives of the organization

· To promote values of equality, social justice, gender sensitivity, secularism, communal harmony and     human rights in the society through enhancing the quality of education in the formal set up.

· To act as a resource center for the development and dissemination of material that will contribute to the cause of education in its widest sense.  
· To enhance skills of educators in the society. 
 AVEHI means ‘to know’.  AVEHI Trust is a voluntary, non-profit organization. The trust was founded by individuals from various fields with a strong belief in empowerment through education and committed to using

 the potential of audio-visual media to facilitate rational thinking, social awareness and social change. Following

 is the organizational chart of the APC (E) T showing structure of the three prominent functions of the Trust. Following are the governing board members of the Avehi Public Charitable Educational Trust (APCET)  

1. Dr. Ms. Malvika Chari (Retired Medical Practitioner)

2. Ms. Chandita Mukherjee (Documentry Filmmaker)

3. Dr. Ms. Anjali Monterio (Head of Audio-Visual unit, Tata Institute Of Social Sciences, Bombay)

4. Dr. Ms. Mani Kamerkar (retired as Head of History Department, University of Mumbai)

5. Ms. Vasudha Ambiye (Social Worker, Writer)

6. Dr. Ms.Saroj Jha (Medical Doctor, Retired from the World Health Organisation)
7. Ms. Mani Mistry (Social Worker)

The structure of Avehi Public Charitable (Educational) Trust

APC (E) T

Trustees


Avehi Resource Centre
Avehi-Abacus Project 


Recording Studio


Managing Committee

     Core Team
                 Managing Committee


          Director

           
    Supervisory Staff         

Other Staff                                               


        Other Staff
                               Other Staff                                          

The Avehi Resource Centre was launched in 1981 as an initiative of the Avehi Public Charitable (Educational) Trust.  It was primarily involved with media support activities like dissemination, networking, training, production and promotion of local resource centers. Here is a brief description of resource centers activities:-

Dissemination: Avehi locates, collects, maintains and adapts media materials produced in India and abroad on a wide range of issues.  About 1756 audio-visual items (in January 2002), which includes 16mm and video films, slide shows, audiotapes, educational kits, games, flashcards, exhibitions, puppets, play scripts and flannel graphs are part of the collection that is being continually updated and catalogued.  The subjects include health, formal and non-formal education, gender issues, children’s rights, communal harmony, legal, consumer and human rights, environment, media awareness, nuclear disarmament and classic fiction films, among others.  These materials are suitable for audiences of different ages, educational levels, and linguistic and socio-economic backgrounds. 

A user of Avehi’s services would be guided by the library staff in the selection of relevant materials, which are archived in an annotated user-friendly catalogue.  If required, users would also be provided with the services of media facilitator and projection equipment.  All these services are provided on a low cost, non-profit basis to members.  Over 200 educational institutions, NGOs and CBOs regularly access this bank of materials. 

More than a mere library of media materials, Avehi reaches out proactively to like-minded organizations through various means, attempting to integrate the media component into ongoing grassroots work.  Dissemination takes place through field screenings in communities, campaigns, training workshops, informal meetings and so on.  On an average, each year more than 900 projected media programs and 430 non-projected aids are disseminated, reaching out to over 20,000 viewers, through the lending library, as well as around 10,000 viewers through campaigns. Approximately 40% of viewers are women.  While Avehi outreach is mainly within Mumbai, it also reaches out to organizations in Navi Mumbai and Thane Districts.  

Networking: As a people centered resource centre, Avehi networks with various forums working on issues that affect people’s lives through participation in workshops, seminars, meetings and campaigns held by other agencies and network with a range of creative artists, media producers and agencies involved with media alternatives.  We believe that collective action, sharing of work and perspectives and collaborative projects involving like-minded groups could pave the way for people-centered cultural and social alternatives.

Avehi also brings out Perspectives, a newsletter that serves as a forum for discussion and information on various issues.  The themes of past issues of Perspectives include Media Alternatives, Rights of the Child, Women and Health, Environment, Consumerism and Consumer Education, Violence and AIDS awareness, among others.  This newsletter reaches about 2000 individuals and groups all over India.

Training: Avehi’s training programs aim at equipping its users and others to produce and use media materials in a participatory and dialogical way.  This process, of developing not merely technical skills but also critical perspectives on the media, facilitates demystification of the media and democratizes its use.  It makes participants aware of their own creativity and potential for actively using the media for campaigning, advocacy and creating community awareness on social issues.

In addition to tailor-made programs for, Avehi has started a short duration media-training course, in August 2000, which will train around 200 participants every year  This course consists of modules offering low-cost media training to field workers from NGOs and teachers of the BMC in various areas, including using existing low-cost media, street theatre, puppetry, advocacy through print media and radio, setting up local resource centers and so on.  

Production: Avehi also produces slide shows, videos and poster exhibitions on relevant subjects in response to user needs. The focus has been on low cost aids for facilitating campaigns on current topical issues.  We adapt, translate and dub existing materials into local languages, to make them more appropriate for community use. 

Promotion of Local Resource Centers: Avehi is committed to promote decentralization of media resources and its active use by local communities.  To this end, Avehi collaborated with SNDT Women’s University to set up Mahiti, a rural resource centre in Udwada, South Gujarat.  Community workers, trained by Avehi, manage Mahiti on their own and use its media resources to reach out to communities in the area.  Avehi continues to strengthen this initiative, with training and consultation.  Given its long experience in creating, managing and disseminating media resources, Avehi is in a position to share this expertise with other groups.  Avehi has made a beginning through offering training and consultation to other groups, and envisages the extension of this service to many more organizations across the country.

The Recording studio, initiated in 1996, is a fully equipped facility for music recording and post-production of audio programs, films and so on and is the third initiative of the Avehi Trust. 

Analysis of the Education Department, Mumbai Municipal Corporation: (Annexure 2) 

The Mumbai Municipal Corporation is one of the oldest Municipalities of the country and has wide reaching infrastructure and staff strength. However, the situation of education in the municipal schools falls below expectations. There are many causes for this. Each of the stakeholders has their own insights into this. More than about 90% of Education Budget of the BMC goes towards paying salaries of the staff. Job permanency and security is also high, i.e. once a teacher is accepted as a permanent employee she/he can enjoy a very secure working career since performance during tenure is not linked with employment security or extra benefits. On one hand while these factors are a positive boon especially for a duty as specialized and crucial as that of a teacher, it also often cultivates an in-built inertia and sluggishness in many teachers, adversely affecting their sense of responsibility and performance of academic tasks. Another factor adversely affecting their performance is the compulsory non-educational duties they are made to perform round the year. This is common to all government employed teachers at all levels all over India and dates back to the British times when teachers were made to conduct surveys of all kind completely unrelated to their immediate duties. Also, almost none of the schools have clerical staff and all tasks of record keeping and those of purely administrative nature are to be performed by the teachers themselves. Many studies have revealed that teachers often spend as little as 30% time in the classroom with their pupils (this statistics is for all over India, not MMC). It is due to these factors the primary task of classroom transaction, imparting information, developing cognitive skills are ignored at the cost of other duties and this adversely affects self esteem of teachers, they see themselves as mere government employees who can be called to perform sundry duties rather than a specialized workforce engaged in a serious and meaningful action of creation of a new generation. The unions too very rarely negotiate on these factors and for years these conditions have remained the same.   

The other factor for deteriorating conditions of the schools is the watertight hierarchy so typical of any government set-up. The Education Officer, Deputy Education Officers, Superintendents, Administrative Officers and Beat Officers and finally the Head of the school control any power and the teacher is at the lowest rung of the ladder. These supervisory authorities for reasons of administrative necessities lay importance on paperwork and 'completion' of text book portion rather than genuine learning. In fact the Supervisory officials are seriously alienated from the world of learning and education. Most officials are unaware of current educational inventions and have no desire to discover other initiatives. In fact most officials see any educational inventions as a threat to their status rather than an opportunity to learn. Even if the teachers are eager to learn and find out about innovative ways of learning-teaching the officials either choose to ignore such initiatives or sometimes actively discourage the teachers. The reason for this may be traced to the colonial structure of administration which equates knowledge with seniority and authority and added to this is the lack of serious inputs for in-service training of these officials. To add to this, many well meaning but 'top heavy’ education policy reforms have adversely impacted the BMC school conditions. Most of the reforms are envisaged at central level and fail to take contextual factors into account. The middle level officials and teachers are almost never taken into confidence. The Minimum Levels of Learning (MLL) pattern, 'No-Exam' Policies, sudden curricular changes and many such well meaning so called reforms have resulted in confusing the teachers and the officials. All these new reforms always have involved more paperwork, more surveys resulting in further reducing time available for classroom transaction. Over the years the standard of schooling in BMC has deteriorated seriously. 

The Municipal authorities claim that there is a paucity of funds allocated towards education. Following are the figures of the municipal corporation budget for two consecutive years. Across the country, the resource allocation of the education budget was a high of 56% during the first plan, but dipped low to 34% during the seventh plan. In the eight plans, it again rose to 42%. The rising salaries of teachers has absorbed much of the higher levels of expenditure of the elementary education, even though the teachers are popularly dissatisfied with their salaries and this is analyzed to be one of the biggest reasons for poor quality of education delivery. In Maharashtra, under the education budget, the proportion of elementary education was 45% in 1995-96, which is a huge amount to invest in, however, there is no data to substantiate that there has been a corresponding improvement. Also, the Maharashtra state expenditure per primary school student at Rs. 951.90 is considerably lower than the national average of Rs. 1396.30 indicating the need for more emphasis on improving quality of education even at the primary schools levels across the state. (Human Resource Development Ministry, 2002). Following is the budgetary provision for two consecutive years: - 

Budget Information
	Year
	Total Provision In (Rs.lakh)
	Total Expenditure In (Rs.lakh)

	1999-2000
	409.99
	349.,09

	2000-2001
	419.57
	-


Extracted from website of Municipal Corporation of Mumbai, www.mcgm.gov.in      

Combination of thus far stated complex factors makes one wonder how long these schools will function?   There may be a point in recent future when their extinction may seem inevitable. In the changing mood of New Economic Policies where the role of government is ever shrinking there is an urgent need to address the issues of access to schools and quality education and to demand schooling for the poor as a matter of economic and social justice. Until and unless this is done the large infrastructure of BMC schools with its qualitatively superior teachers will become a system churning out large number of semi-literate, vulnerable labor fit to be exploited in the sweat-shops of the growing globalized market.  

About Sangati: (Annexure 3)

(See Brochure)

