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Avehi-Abacus Project

Proposal for the period April 2012 to March 2015
Project Summary/Background:

The Avehi Public Charitable (Educational) Trust APC(E)T began its work in 1981 by launching the Avehi Resource Centre. Avehi means ‘to know’. Avehi works towards promoting audio-visual modes of communication and alternative media for widening horizons, for raising the level of education and social awareness, for promoting values of equality, social justice, gender sensitivity, secularism, communal harmony and human rights. 

Avehi Abacus Project:
Avehi initiated the Avehi Abacus Project in 1990. It aims at strengthening the quality and content of education imparted to children approximately in age groups of 9 to 14 years. The project has developed a three-year enrichment curriculum package - Sangati, comprising of a series of 6 teaching-learning kits with interlinked themes for the Vth to VIIth std classes. It has been used in all (905) MCGM schools and has reached to 10,000 teachers and more than 2 lakh children since last nine years. It is also used in a few well-known private schools that engage in innovation across the country. (Details of Sangati in Annexure 1)
The project now envisages further strengthening and sustaining these efforts by working closely with teachers and Supervisory Officials of Mumbai Municipal Corporation for smooth integration, better monitoring and sustained use of Sangati programme. The project plans to implement Sangati programme in a progressive manner for the next phase i.e. from June 2012 to April 2015 (2012-13: Std V, 2013-14: Std V, VI, 2014-15: Std V, VI, VII). As part of these plans the project is currently implementing the Sangati programme for std V during the current academic year (2012-2013).
In addition to the Sangati programme, Avehi-Abacus Project has developed a foundation course for trainee teachers studying the Diploma course in Teacher Education (DTEd), comprising 50 learning sessions spread over two years. This course was tested in two Government recognized DTEd.colleges with 200 students in Mumbai during the period 1998 to 2000. The overall response to the course – from the trainees as well as from the two colleges where the curriculum was tested – was positive.

On the basis of feedback received from trainees and trainers the process of reviewing and modifying the course was initiated from 2007. This revised course is entitled 'Manthan' (Churning). It has also been updated to include newer developments in the field of education. 

On the basis of the work done so far the project has been granted permission by the Maharashtra State Council for Educational Research and Training for field testing of the module in Panvel DIET (District Institute of Educational Training) and 3 other affiliated colleges. 
The first year of the course has been completed. The feedback from the students at the end of the year has been overwhelming. According to the students the Manthan programme has helped them develop the right kind of perspective for their role as future teachers and understand their syllabus in a holistic manner. The evaluation method used as part of the Manthan programme that is filling worksheets has also been appreciated by the students.
At the central level the Ministry of Human Resources Development, Government of India has asked the project to organise a 2/3 day workshop for senior DIET faculties of various states (mainly Northern India) to orient them to Sangati and Manthan. The future plans and possibilities will be decided after the workshop expected to be held by end February or early March 2013.

The Member Secretary of the National Council for Teacher Education (NCTE) which is a central curriculum formulating and approving body for Pre-service Teacher Education has asked Avehi Abacus Project to submit the entire two year course curriculum. This will be presented for approval/consideration to the Curriculum Review Committee. 

Over the years the project has established linkages with National and State level Institutions like the National Council for Educational Research and Training (NCERT), Maharashtra Parthmik Shikhsan Parishad and Maharashtra State Council for Educational Research and Training (MSCERT). The Environmental studies textbook cum workbook for std III to std V of NCERT not only have parts of Sangati but also reflect the Sangati pedagogy. 

The project Director has been nominated by the Ministry of Human Resources Development to be a part of the Executive Committee of National Mission of Sarva Shiksha Abhiyan. She is also a part of the revision committee of the DTEd course and the Chairperson of EVS school syllabus committee formed by MSCERT. 

The Maharashtra State Council for Educational Research and Training (MSCERT) has undertaken the process of curriculum review (for std I to VIII). The project Director has been nominated as the Chair Person for the Resource Group on Environmental Studies. The resource group finalised the detailed curriculum for std I to V. The curriculum for std I and II is integrated with Math and languages. The curriculum for std III to V has been divided into 5 areas. This is the first time that EVS has been introduced as a separate subject in Maharashtra. After finalisation the draft curriculum was loaded on the Internet to seek suggestions from individuals and public. Thereafter workshops were held in 8 regions which were attended by teachers, representatives of Teachers Unions, NGO representatives etc. On the basis of the suggestions received the draft was again reviewed and forwarded to the State level Committee for approval. The State level Committee comprised of representatives of MSCERT, Textbook Bureau, State Education Board, Balbharati and other Government organisations. The draft was approved by the Committee and also further endorsed by the Education Minister, Government of Maharashtra. The Government has issued a GR approving the EVS curriculum to be used in the State. 
It is heartening to note that these National and State level organisations recognise the significant contributions made by the project over the last 20 years and look towards Avehi Abacus Project for direction and inputs in strategy and resource buidling. 

As a project aimed at strengthening the quality and content of education, the implementation of Sangati programme in municipal schools forms one of the most significant part of our intervention. However it often becomes apparent that despite best efforts and intentions there are hindrances and lacunas which are of systemic nature. For any programme aimed at improving pedagogy and quality of learning to succeed the system itself must rid itself of fundamental lacunas. The foundations of building must be strong to adorn a beautiful dome. It is due to this understanding that the project has consciously focused its attention to enhancing advocacy efforts, since last 10 years aimed at strengthening the public school system.  

Goals and Objectives:

Project goals

· To influence the quality of teaching-learning in schools. 

· To equip children with the skills and values that will help them 
contribute positively to society and achieve their own potential.

· To empower teachers to become active participants in the educational process.

· To build public opinion and influence policy towards enhancement of the quality aspects of education

· To influence State policies to institutionalize meaningful and creative teaching-learning curricula and methodologies within upper primary school.

· To sensitize children, teachers, families and society at large on everyday issues in a critical and creative manner.

· To foster values that promote harmony and celebrate diversity. 

· To influence policy towards formulation, acceptance and implementation of equal quality free education to all children from 0 to 18 years. 

Project objectives

· To help in enhancing the quality of education in schools by enriching and supplementing the regular curriculum.

· To help enhance the academic performance of children by making learning relevant and enjoyable.

· To help children bring together what they learn in school and what they learn outside.

· To build cognitive skills of thinking, analysing and making choices, and to encourage children to consider different opinions while forming and expressing their own.

· To enable teachers to refresh their teaching skills to encourage multi-disciplinary teaching, and make teaching participatory, enjoyable and qualitatively better.

· To facilitate teachers’ self-growth and improve pedagogic skills.

· To provide stimulating reading materials that will help develop children's reading skills and foster values that promote harmony and celebrate diversity. 
· To Build capacities of project staff especially school observers, field work coordinators and Networking coordinator in aspects related to changing contexts and challenges of the formal education system.

· Network with the District Education authorities on effective implementation of the curricular package

· Network with NCERT and State bodies like SCERT, the Maharashtra State Text Book Bureau- (Balbharati) for inclusion of the Avehi-Abacus themes and methodology in the State curriculum.

I. Sangati programme: 
Context:
The Education Department of the Municipal Corporation of Greater Mumbai (MCGM) is responsible for providing quality formal education, free of cost, to children between 6 and 14 years of age. The children attending the schools belong to heterogeneous migrant slum communities, who have come to the metropolis in search of livelihood or better amenities. They belong to the lower socio-economic strata of society, characterised by low income, low education and poor living conditions.   The Corporation caters to around 5,00,000 students from varied cultural backgrounds by providing education in eight different language mediums (Marathi, Hindi, Gujarati, Urdu, English, Tamil, Kannada and Telugu).

About three decades ago these schools functioned efficiently and majority of the city's children in the formal stream attended these schools. However, since about fifteen years there is a serious crisis in the state of education in the Corporation-run schools.  

The number of children in the municipal schools is decreasing and schools are closing down, especially in South and Central Mumbai.   One reason for this is the changing character of the city – from a production-industrial centre to a service centre. Also, while growing real estate prices have forced the labour force to migrate to smaller suburbs and towns, the MCGM has been unable to keep pace with the growing population in the suburbs and provide access to basic amenities including schools. 

Another reason for decreasing numbers and closing down of schools is the lack of quality education being provided in municipal schools. This can be attributed to administrative and systemic reasons, which lay importance to mere 'completion' of syllabus rather than genuine learning, and burden teachers with several non-academic tasks. As a result the teachers have less than 25% time for classroom transaction.  
More importantly, the MCGM runs very few schools (only 48 currently), which offer education till Class X with the view to help a child complete the final stage of school education. Even poor parents today want their children to complete secondary education. In such a situation many parents have no other option but to opt for aided or unaided schools even though the costs are high.

Several of these concerns have also informed the work of the Avehi-Abacus project ever since its inception.
Beneficiaries:

Teachers, students and Middle level Supervisory Officials of Education Department, Municipal Corporation of Greater Mumbai.

Activities and work plan:
The response of the teachers and students during this period (2006-2012) has been overwhelming. Most of the teachers are now aware of the Sangati programme and their responses clearly indicate that they have personally enjoyed being part of the programme. The impact on the teachers has been in the following areas:

· Improved interpersonal relationship within the classroom. 

· Use of Sangati teaching methods and visual aids in non-Sangati classes to supplement and enhance the regular textbooks.

· Depth and increase in knowledge related to environmental and social issues.

· Understanding the interconnectedness of the variety of subjects they teach.

The programme has greatly benefitted the students. The impact includes:

· Enhanced class participation

· Increased knowledge and change in perceptions and behaviour.

· Created confidence in children.

· Improved cognitive and psychosocial skills.

(The impact mentioned above is based on the findings of the study done by Centre for Study of Sociolgy in Education, Tata Institute of Social Sciences conducted during the period October 2008 to September 2009)

(Detailed activities and workplan in Annexure1)

II. Manthan- Pre-service Teacher Education module:

Context: 
School does not function in a vacuum. It exists for a purpose – a purpose that is determined by society. What is this purpose? And how can that purpose be best achieved? What is the role of the school teacher in this process? These are important questions for any society – and even more so for a society like ours which is so diverse and complex, which is among the world’s fastest-growing economies and yet unable to meet the challenge of fulfilling even the most fundamental needs of a majority of its people.

Despite occasional acknowledgement by the government of the need for reforms, teacher education in India has remained virtually unchanged since colonial times, reflecting largely the colonial view of the teacher as simply a transmitter of a set curriculum, where knowledge is a ‘given’. The emphasis has remained on pedagogy, on teaching methodologies, rather than on engaging the teacher actively in shaping the content of the curriculum to make it relevant and use it as a tool to achieve larger educational objectives. 

Recent attempts at innovation in curricular structures and methodologies at the school level– of which the most significant is the National Curriculum Framework 2005 – also call for improvement and enhancement of teachers’ skills. Similarly, the Right to Education Act of 2009 has thrown up new challenges.

The Avehi Abacus Project while working with teachers in municipal schools felt a similar need to motivate teachers to look at their own roles differently. Based on this felt need, the project developed a prototype of a foundation course for trainee teachers studying for Diploma in Education (DEd). It was tested in two Government recognized D.Ed. colleges with 200 students in Mumbai during the period 1998 to 2000. The overall response to the course from the trainees revealed-

· Students found the issues dealt with relevant and of contemporary concern.

· The importance of linking  learning with personal experiences

· The need to connect school knowledge with outside world.

· The importance of using participatory methods in teaching-learning. 

· Change in percept of their self-image as a teacher- A reflective practitioner rather than mere transformer of information.
On the basis of feedback received from trainees and trainers the project initiated the process of reviewing and modifying the course from 2007. This revised course is entitled 'Manthan' (Churning). The course content has been updated to include latest developments in the field of education. 

Manthan seeks to find a space within the existing teacher education structure in order to empower teacher educators and student teachers to develop a critical understanding of their roles in the Indian educational system through an in-depth study of the;

· history of Indian education, the main actors, and key policy decisions;

· diverse social and political agendas of education

· diverse learning and teaching dispositions, and

· how to nurture learning relationships premised on equality, justice, peace, sustainability, and democracy.
In short, we explore both what is taught and how it is taught in school so that teachers become reflexive practitioners motivated to play a central role in transformative education.
As important as the curriculum is the methodology used. If teachers are expected to engage children in interactive and participatory methodologies in the classroom, they themselves need to experience a variety of teaching-learning methods as part of their professional development. The course therefore relies mainly on a plethora of strategies towards 'learning to learn'.

The Manthan package contains a handbook for teacher educators, a set of supplementary visual materials, reading materials and worksheets for assessment and for students.
Goals and Objectives-

Goals

· To introduce basic and essential concepts in making education relevant and responsive to society.

· To help teacher educators and trainee teachers reflect on their own roles and critically understand the key role played by teachers in society.

· To encourage and motivate teacher educators and trainee teachers to seek alternatives to the existing system of hierarchical relationships and move towards a more inclusive and democratic classroom.
· To critically analyse school syllabus.

· To draw linkages between school subjects and connect what is taught in school with the world outside. 
Objectives

· To finalize and use on a incrementally increasing scale; the Manthan pre-service foundation course. (This will include finalizing the design of the curricular elements and development of detailed session plans and supplementary materials for use by trainers.)
· To produce the teaching-learning material in Marathi.
· To identify teacher training institutions (government and non government colleges) that will use the foundation course.
· To train teacher educators for use of the foundation course.

· To ensure implementation of foundation course in selected DEd colleges.

· To monitor and study the impact of the foundation course.
Beneficiaries- 
· Teacher Educators from Panvel DIET and 3 Teaching colleges (Approximately 8)

· Trainee Teachers from Panvel DIET and 3 Teaching colleges  (Approximately 400)
· Teacher Educators from Panvel DIET, Pune DIET and  Teaching colleges affiliated  to both these DIETs (Total 20 colleges) 
· Trainee Teachers from Panvel DIET Pune DIET and  Teaching colleges affiliated  to both these DIETs (Total 20 colleges) 
(Detailed activities and workplan in Annexure1)

Annexure 1
Work plan and Activities for Sangati and Manthan

I. Sangati programme: 
In order to ensure smooth integration, better monitoring and sustained use of Sangati programme, the Avehi Abacus Project is currently involved in working closely with teachers and Supervisory Officials of Mumbai Municipal Corporation for. The project is implementing the programme for std V during the current academic year (2012-2013) as part of its plans to implement Sangati programme in a progressive manner for the next three years i.e. from June 2012 to April 2015 (2012-13: Std V, 2013-14: Std V, VI, 2014-15: Std V, VI, VII).

Details of outreach expected for the period June 2012 to April 2015: 

	Period
	Standard
	Sangati Kit
	No. of Classes/

Teachers
	Total No. of Children

	June 2012 to April 2013


	      V
	      1 & 2
	      1440
	48,000

	June 2013 to April 2014
	V

VI


	1 & 2

3 & 4


	1440

1440


	48,000

48,000



	June 2014 to April 2015 
	V

VI

VII


	1 & 2

3 & 4

5 & 6


	1440

1440

1440


	48,000

48,000

48,000

	Total
	
	
	8640
	2,88,000



The work plan involves: 

· Orientation workshops for Middle level Supervisory Officials of the Muncipal Corporation Greater Mumbai.

The objectives of these workshops are-

· To orient the officials to the objectives, content, methodology of the Sangati programme.

· To orient the officials to the latest developments in the field of education.

· To highlight the role of Supervisory officials in effective monitoring of the programme and seek their guidance and support for the same.

· To highlight the contribution of Sangati programme in enhancing the teaching-learning process and retention of students in Municipal schools. 

· Sangati orientation workshops for teachers of std V, VI, VII 
The objectives of these workshops are 

· To orient the teachers to Sangati objectives, content, methodology to enable independent handling of Sangati sessions. 
· To enhance teachers' motivation for effective implementation of Sangati programme.

· To highlight the role of teachers in making the teaching-learning process more meaningful. 

· To draw connections with school syllabus.

· Production of teaching-learning material                                                The teaching material i.e. the Sangati kits have already been distributed during the last phase. In the next phase (2012-2015) only the children's material will be provided to the students each year. In a few schools kits/material may be replaced if damaged/lost. Similarly files will be provided to each student of std V in each year.
· Use and follow up of Sangati programme in Municipal Schools- 

· School visits by the project representatives to understand student and teacher's responses. These visits are crucial in ascertaining the overall response to Sangati, the regularity of conducting the sessions, effectiveness in conducting the sessions and response of the students. This process documentation will serve as a rich source of understanding process in classrooms, amongst teacher-students, changes in children, teachers and officials. 

· Work intensively with Middle level Supervisory Officials for effective monitoring, smooth integration and sustained use of Sangati programme:

· The Middle level Supervisory Officials (Superintendents, Administrative Officers, Beat Officers, Community Development Officers) perform a key role in the following areas-

1. Administration

2. Monitoring and guidance in the teaching-learning process and assessment.

· In the present scenario the Beat Officers conduct regular school visits and provide inputs for improving academic skills and enhance teachers' motivation. The current process is mechanical and quantitative in nature. There is a need to change this system and make assessment a continuous process using a variety of tools  which shed light not only quantitative understanding of what children have learnt but also give indication of how children learnt, what children have learnt and what they may do with the learning experiences.  
· In order to assess and evaluate changes as expected by Sangati, the officials will require intensive inputs from the project. Moreover the teachers will feel more accountable to their own officers rather than an external agency and hopefully be more responsive. 

Planned activities for 2012-2013

Production

· Mass production of children's materials (worksheets and fact-sheets) for kit 1 and kit 2, as well as provision of files, one for each student of std V. 

· Production of approximately 500 copies of kits 1 and 2 to replace damaged kits in some schools. 

Implementation/Dissemination

·    Organising workshops with Beat Officers /Superintendents/Administrative Officers to monitor the implementation of Sangati in schools. 
· Conducting training workshops for Std V teachers for Sangati kits 1 and 2 in all municipal wards in Mumbai. 
·    Replacement of damaged kits wherever necessary. 
·    Dissemination of children’s materials and files in all schools. 
· Undertaking school visits to observe the response/get feedback from teachers and students to Sangati.
· Undertaking/arranging Impact Analysis of Sangati  in field. 
· Organising ongoing liaison meetings with Beat Officers /Superintendents/Administrative Officers to monitor the implementation of Sangati in schools.
Planned activities for 2013-2014
   Production

· Mass production of children's materials (worksheets and fact-sheets) for kit 3 and kit 4. 
· Mass production of children's materials (worksheets and fact-sheets) for kit 1 and kit 2, as well as provision of files, one for each student of std V.

· Production of approximately 500 copies of kits 3 and 4 to replace damaged kits in some schools. 
Implementation/Dissemination

· Organising workshops and ongoing liaison meetings with Beat Officers /Superintendents/Administrative Officers to monitor the implementation of Sangati in schools. 
· Conducting training workshops for Std VI teachers for Sangati kits 3 and 4 in all municipal wards in Mumbai. 

· Replacement of damaged kits wherever necessary. 

· Dissemination of children’s materials in all schools. 

Undertaking school visits to observe the response/get feedback from teachers and students to Sangati.

Planned activities for 2014-2015
Production

· Mass production of children's materials (worksheets and fact-sheets) for kit 5 and kit 6. 
· Mass production of children's materials (worksheets and fact-sheets) for kit 3 and kit 4. 

· Mass production of children's materials (worksheets and fact-sheets) for kit 1 and kit 2, as well as provision of files, one for each student of std V. 

· Production of approximately 500 copies of kits 5 and 6 to replace damaged kits in some schools. 
Implementation/Dissemination

· Organising workshops and ongoing liaison meetings with Beat Officers /Superintendents/Administrative Officers to monitor the implementation of Sangati in schools. 
· Conducting training workshops for Std VII teachers for Sangati kits 5 and 6 in all municipal wards in Mumbai. 

· Replacement of damaged kits wherever necessary. 

· Dissemination of children’s materials in all schools. 

· Undertaking school visits to observe the response/get feedback from teachers and students to Sangati. 
· Undertaking/arranging Impact analysis of Sangati on field. 
Timeline for completion of the Sangati project: June 2012 to April 2015.

II. Manthan- Pre-service Teacher Education module:
April 2011 to September 2011

· Marathi Translation, Designing, layout, production and printing of course for  Year I 

· Permission granted by Maharashtra State Council for Educational Research and Training (MSCERT) to work with District Institute for Educational Training (DIET) Panvel and Diploma in Teacher Education colleges (DTEd) colleges affiliated to this DIET.

· Contacting Panvel DIET to identify about 3 DTEd colleges and plan for workshops and schedule of programme for Ist year, Ist term. 

· Workshops with Teacher Educators from DIETs and colleges. 

· Material dissemination to DIET and DTEd colleges
· Baseline study

· Monitoring and process documentation of Sessions

· Impact Analysis
· Finalisation, review, Marathi Translation, Designing, layout, production and printing of course for  Year II for distribution and use in field

· Contribution for Pre-service Teacher Education Curriculum Revision undertaken by State Board of Education and MSCERT.

· Participation in and contribution to State Resource Group for curriculum, textbook assessment and renewal.

October 2011 to March 2012

· Workshops with Teacher Educators from DIETs and colleges.(Ist year, IInd term) 
· Monitoring and process documentation of Sessions

· Impact Analysis
· Finalisation, review, Marathi Translation, Designing, layout, production and printing of course for  Year II for distribution and use in field

· Contribution for Pre-service Teacher Education Curriculum Revision undertaken by State Board of Education and MSCERT.

· Participation in and contribution to State Resource Group for curriculum, textbook assessment and renewal.

· Sharing and feedback from field experts and others.

April 2012 to March 2013
· Workshops with Teacher Educators from DIETs and colleges.(IInd year, Ist and IInd term) 

· Distribution of course material and follow up of implementation of module in field
· Monitoring and process documentation of sessions. 

· Impact Analysis
· Contribution for Pre-service Teacher Education Curriculum Revision undertaken by State Board of Education and MSCERT.

· Participation in and contribution to State Resource Group for curriculum, textbook assessment and renewal. 
· Sharing and feedback from field experts and others
April 2013 to March 2014
· Share feedback of experiences of implementation of Manthan programme in Panvel DIET and affiliated DTEd colleges with MSCERT.

· Approach MSCERT authorities for continuation of Manthan programme in Panvel DIET and affiliated DTEd colleges and initiating the Manthan programme in Pune DIET and affiliated DTEd colleges (around 20 colleges total).

· Workshops with Teacher Educators from DIETs and affiliated DTEd colleges.(Ist year, IInd term) 
· Distribution of course material and follow up of implementation of module in field
· Monitoring and process documentation of Sessions

· Impact Analysis
· Contribution for Pre-service Teacher Education Curriculum Revision undertaken by State Board of Education and MSCERT.

· Participation in and contribution to State Resource Group for curriculum, textbook assessment and renewal.

· Sharing and feedback from field experts and others.

April 2014 to March 2015

· Workshops with Teacher Educators from DIETs and affiliated DTEd colleges colleges.(IInd year, Ist and IInd term) 

· Distribution of course material and follow up of implementation of module in field
· Monitoring and process documentation of sessions. 

· Impact Analysis
· Contribution for Pre-service Teacher Education Curriculum Revision undertaken by State Board of Education and MSCERT.

· Participation in and contribution to State Resource Group for curriculum, textbook assessment and renewal. 
· Sharing and feedback from field experts and others
Time line for Completion- 2012-2015
Annexure 2
Expected Outcomes and Evaluations Tools for Sangati and Manthan
I. Sangati programme: 
Expected Outcomes:

Measurable objectives:

•    To orient teachers of Std V, VI, VII in all wards to Sangati kits. 

•
To increase motivation of teachers and middle level supervisory officials. 

•
To build better rapport with middle level supervisory officials and teachers for effective implementation of Sangati. 

•
To contribute in the process of analysis and review of syllabus/curriculum content initiated by the SCERT in Maharashtra. 

•
To contribute in various fora, networks on issues related to Children’s Rights in general and Right to Education in particular. 

Expected longer term impact or outcomes of the project:
· Enhance the quality of education in Mumbai Municipal Corporation schools with specific inputs at the middle school level i.e. Std V, VI, VII.

· Reduce the dropout rate at the middle school level.

· Make school learning more relevant and useful for children. 

· Enhance the overall academic performance of children by making learning enjoyable. 

· Refresh teachers' teaching skills, encourage multi-disciplinary teaching based on the principals of ‘Critical Pedagogy’ and ‘Social Constructivism’.

· Make teaching participatory, enjoyable and qualitatively better. 

· Assist teachers in self-growth.

· Make the school atmosphere more enjoyable, democratic.       
Indicators for measuring outcomes (Quantifiable) 

· Increase in students' general knowledge.

· Improvement in reading and writing skills.

· Positive impact on attendance/improved attendance.

· Increased class participation.

· Ability to work in a group.

· Better attention in class.

· Use of Sangati material in non- Sangati classes for    supplementing and enriching the existing curriculum.

· Better student-teacher rapport.

· Increase in teachers' general knowledge
The monitoring system includes two main mechanisms- External and Internal. 
External mechanisms- Qualitative and Quantitative 
External Evaluation 

· Research Unit-MMC




and /or

· External Team of Evaluators

The primary objectives of the research include

· To understand and assess the impact of Sangati on children and teachers.

· To study the efficacy of Sangati as a program to enrich the regular curriculum.

The Research Design and Methodology will be a combination of the following methods:

· Questionnaire method

· Group discussions

· In-depth interviews

· Classroom observations

Internal mechanisms-
Internal Monitoring system includes the following: 

· Reports (weekly, monthly, quarterly, annual) by Project representatives.

· Case studies

· Regular staff meetings

· Self evaluation

II. Manthan- Pre-service Teacher Education module:
Expected Outcomes:

  Expected Impact on Teacher Trainees and Teacher Trainers:

· Enhancement of Teaching Learning Skills

· Develop understanding of changes in economic policies and political atmosphere that is impacting formal education.

· Forming/sharpening habit of analysis with reference to constitutional value framework and current pedagogical framework.
· Enhancement of teaching skills through appropriate and effective use of audio visual aids and multi-sensory teaching-learning.
· Evolving an integrated teaching-learning pedagogy that will facilitate relating school learning to the everyday context of learners.
· Developing the skills to make learning a fulfilling and stress-free experience for both teachers and learners.
· Developing a habit of seeing education as a process and knowledge as a contextually achievable aim rather than an isolated commodity evaluated by examinations.
· Aiming at evolution of the teacher into a reflective practitioner rather than a mere transmitter of information. 
Evaluation Tools-

Base-line, External Evaluation, periodic process documentation, questionnaire, Caste studies, Focus Group Discussions, comparative study of colleges exposed to Manthan inputs and those not exposed to Manthan inputs.

Annexure 3
What is Sangati?
Sangati means Togetherness, Relevance, Harmony.

Sangati is a thought-provoking series of six interactive teaching-learning kits that attempt to make school education more relevant and more vibrant by enhancing the quality of what is taught and how it is taught.

 The Sangati Curriculum:

The emphasis of Sangati is on the links between specific themes rather than on isolated pieces of information.  These themes are organized in a way that will provide a different perspective for children to understand and analyze the world around them.

These interlinked themes are:


Knowing about MYSELF means understanding that I am unique and yet shares something with every other human being. It means understanding the potential and limitations of MY BODY, and realizing that regardless of our differences all human beings have the same NEEDS.


It is OUR EARTH that provides the resources that make it possible for us to fulfill our needs. All life on earth, including human life, has evolved in a complex and continuing process. This makes all of us part of the WEB OF LIFE.


For thousands of years, human beings have been producing things using the earth‘s resources. In this process, technology has advanced and SOCIETIES 
HAVE DEVELOPED.


Continuing changes in technology and different social, economic, political and cultural institutions influence THE WAY WE LIVE today.


CHANGE characterizes our relationships with one another, with other forms 
of life, and with the environment.  It is only by understanding these changes and their impact that we can learn to deal with them and to create the kind of society that we want.

PREPARING FOR OUR FUTURE means exploring alternatives for ourselves as individuals as well as for our society and our earth.

The Sangati Methodology

The Sangati methodology lays great emphasis on the active participation of children.

Group work and discussion help develop skills of communication, critical analysis, problem solving and decision-making.  Activities such as drawing, colouring, writing, singing and drama encourage children to explore and express their creativity.  An integral part of the Sangati methodology is the use of a wide variety of visual aids. Flipcharts, posters, stories and games act as a springboard for discussion and other classroom activities.  Children's worksheets reinforce what is learnt in class and help link it to their world outside.

Published in Hindi and in Marathi, each Sangati kit consists of

·  Manual for Teachers and

· A set of Visual Aids.

The kits cover the following themes:


Kit 1 : Myself, My body, Our needs

Kit 2 : Our earth and the web of life 


Kit 3 : How societies developed 


Kit 4 : The way we live


Kit 5 : Understanding change

Kit 6 : Preparing for our future

How is Sangati transacted?

In the beginning of the academic year, training workshops are organized by the Avehi-Abacus Project to orient the teachers to Sangati. This is followed by distribution of kits and children’s material in schools. Sangati sessions are conducted by the teachers once/twice a week for 1 hour. The project representatives visit schools regularly to understand the feedback/response from students and teachers and provide inputs to further make the sessions effective. The worksheets filled by students are another tool used to gauge the student’s response to Sangati, their academic and overall development. 

Annexure 4
Profile the community:

Within the complex, multicultural and sharply iniquitous megalopolis that is Mumbai, the children coming to municipal schools belong to the distinctive subculture of an ethnically heterogeneous migrant slum community.  Most have migrated to Mumbai in search of livelihood or of better opportunities.  Most children can be described as belonging to the lower socio-economic strata (low income, low occupation, low education, poor housing conditions) of the society.  Close ties and relationships exist within the family.  With their immediate neighbours, relationships are based overtly or covertly on considerations of  religion, caste, and region. All families are without exception religious, though the form and nature of religious practice vary.

All children, almost without exception like to go to school as it affords them time with their friends, and the opportunity to play games during recess. Though children are now firmly part of the urban society and culture, their ideas, beliefs and loyalties are still rooted in the cultural rural community life back home.

Children attending non-formal classes often belong to migrant communities; many are street children who have left their homes; others live with their families on the city’s pavements. Many of these children work for their living or to supplement their family income.

Whether they attend formal or non-formal schools, children rarely get an opportunity to voice their concerns or even to be made aware of their right to a childhood. And as they grow into adulthood, they continue to be part of a system where decisions are usually imposed on them; seldom, if ever, can they actually exercise their right to make decisions and take control of their own lives.
Brief History:
Since its inception in 1990 the Avehi-Abacus project has worked closely and in consultation with the Education Department of the Municipal Corporation of Greater Mumbai. From 1991 to 1995 a pilot programme was developed in one municipal school, working with one batch of students from class III until they completed class VII. Feedback from the students, teachers and educators led to the modification and refinement of the material.

· From June 1995 to April 2000, the course was implemented in 25 municipal schools in two wards in Mumbai, reaching out to about 200 teachers and 7000 children from class III to class VII.  

Based on these experiences and valuable feedback from teachers and students the material was modified and adapted. It was published as a series of six teaching-learning kits titled Sangati in 2001. This three-year course was implemented in G/ South and G/ North wards in Mumbai from June 2001 to April 2004 for children in class V through class VII. The Sangati programme also became a part of UNICEF sponsored 'Life Skill Quality Education Programme' in the Zilla Parishad schools of Saoli and Umarkhed talukas of Chandrapur and Yavatmal districts in Maharashtra. The outreach during this period was 370 teachers and 21,000 children in Mumbai municipal schools and 310 teachers and 12,000 children in Chandrapur and Yavatmal

· The evaluation study conducted at the end of this phase indicated an overwhelmingly positive impact of the programme on both students and teachers. Therefore the project was granted permission by the Education Department of the Municipal Corporation to implement the programme in all 900 upper primary municipal schools in 24 wards of Mumbai from June 2006 to April 2009. The outreach during this phase included 4372 teachers and 57,000 children of std V, VI, VII. Based on the response during this phase the project was granted permission to implement the programme for the next three years (2009-2012) where the outreach has been 4320 teachers and 47,900 students. 
Annexure 5
Monitoring and Evaluation

I. Sangati programme: 
The project has been evaluated by external/donor agencies on a regular basis (8 times).

The following evaluations have already been carried out on the project.

1. Department of Sociology of Education, Tata Institute of Social Sciences, Mumbai, carried out a ‘Rapid Appraisal’ Of the work completed till June 1995.
2. Ms. Sudipta Dhruva  (consultant in Personality Development and Creative Thinking), carried out an evaluation on the expansion of the project to 25 municipal corporation schools in 1995-1996.
3. Research Unit, Department of Education, Bombay Municipal Corporation conducted an evaluation of the project expansion in 25 municipal schools in 1996-1997.
4. External evaluation by group of educators in August 2000.
5.
Research Unit of the Mumbai Municipal Corporation has initiated baseline studies of teacher responses. 

6. Ms Shanthi Kurien and Ms Amrita Patwardhan carried out an evaluation of the project being implemented in 2001 in Municipal schools of G(N) and G(S) wards of Mumbai in 2003-04. UNICEF commissioned the study.
7. Ms Varsha Sahastrabudhe evaluated the Sangati project being    implemented in Zilla Parishad schools of Umarkhed Block -Yavatmal district (UNICEF commissioned study).
8. The Centre for Study of Sociology in Education, Tata Institute of Social Sciences conducted the evaluation study on 'Assessing the impact of Sangati In municipal schools of Mumbai: Perspectives, perceptions and processes'. 
A. Highlights of the Evaluation Report titled 'The Impact of Sangati on children- A study of Teacher's Perceptions' by Shanthi Kurien and Amrita Patwardhan, September 2004.
(In the year 2003-04 an independent evaluation study was conducted to assess the impact of Sangati program. The research team consisted of a social researcher, and an educationist.)

 The major findings are listed below.

General feedback regarding Sangati
· Almost all (97%) teachers felt that Sangati program was useful in varying degrees. About one fourth of the teachers (22%) believed that Sangati was extremely useful, while (63%) acknowledged its usefulness.

· Sangati material which is attractive and child friendly is identified by virtually all teachers (99%) as the single most important contribution to Sangati’s effectiveness.
· The vast majority of teachers also positively endorse aspects of Sangati that make it relevant to the child, provide them with additional information, and help in providing a better understanding, e.g. 93% agree that the examples illustrated relate to children’s everyday life experience, lots of new information which exposes children to things beyond the regular curriculum (91%), and 87% agree to the manner in which difficult concepts are made easy so that children understand the basic concepts.

· The compendium of teaching-aids (flip charts, flash cards, stories, maps, time line, etc) provided to the teacher are appreciated by the overwhelming majority (98%) with over two third of the entire sample (70%) according the teaching aids high approval.

Impact on Children

· An overwhelming majority of the teachers (95%) believe that Sangati has made an impact and brought about a positive change in children.

· Impact on Academic and Cognitive Skills

· General knowledge receives the highest rating amongst all the skills mentioned. The majority of teachers (88%) feel that Sangati had made a discernible impact on children’s general knowledge with 34% of the total sample acknowledging a very high impact.

· A fairly large percentage of teachers (79%) also identify Curiosity as an area in which Sangati had made an impact with 39% of all teachers observing a very high impact

· Of all these skills Reading interestingly receives mention (70%) as having impact on children because of Sangati.

· Impact on Psycho-Social Skills
· Sangati has impacted children’s ability to work in a group (majority of teachers-86% of which 49% have mentioned significant impact)

· 86% of the teachers feel that Sangati has made a positive impact on Class Participation (43% classify the impact as very high)

· 70% teachers felt that it had created awareness about Social Issues
· Sangati had created Environmental Awareness and built Self-Confidence amongst students (75%)

· A large majority of teachers perceive that Sangati has positively impacted children’s attendance (87%-overall, 37%-very high), interest in studies and attention in the class
Impact on Teachers
· Almost a third of teachers (29%) felt that Sangati had a very positive impact on them as teachers and persons, while a little more than two third i.e. 63% acknowledge that it had a positive impact on them.

· Many teachers (82%) mentioned that they use Sangati teaching methods in non-Sangati classes.

· A fairly large percentage (77%) feels that they have been introduced to a new and interesting way of teaching.

· 71% admit to the use of Sangati teaching aids during non-Sangati classes.

B. Conclusions of evaluation study done by Centre for Studies in Sociology of Education, Tata Institute of Social Sciences in 2009.
Most teachers, principals and administrators of MCGM were appreciative of the relevance of Sangati for children’s lives as a curriculum that relates to their experiences and one that helps in building a better future and a better society of morally responsible and socially aware individuals. They see the Sangati curriculum as supplementing the school syllabus with more information, knowledge and awareness, increasing children’s participation and engagement in classroom processes and providing a space for children to voice their opinions. Moreover, it teaches children values, which they feel is important in today’s society. 

There was unanimous appreciation of the Sangati materials, which are seen as instrumental in addressing students’ interests and attention, through the imaginative use of stories in a language children can relate to. Many teachers used the material as aids for their regular teaching in the classroom. 

Children look forward to Sangati classes and find these spaces to talk about and share their own experiences and realities. They are enthusiastic about these classes and enjoy the posters, flipcharts, stories and activities. Our interactions with children suggest that retention of knowledge and information regarding various topics in Sangati. Children also expressed that they had gained awareness about social issues and moral values through the Sangati sessions. 

Both interviews with teachers and classroom observations indicated the predominant perception of Sangati as conveying morals and values and thus its relevance for children’s upbringing as well as a better society. 

II. Manthan- Pre-service Teacher Education module:
Highlights of the feedback of Ist Year DEd students to the Manthan programme:
· 28% mentioned that the programme was Excellent

· 51% mentioned that the programme was Very good

· 96% mentioned that Manthan supplemented their regular syllabus.

· Sessions on Learning theories, Understanding self, Education in India, Right to Education, multiple roles of the teacher, Understanding the child have contributed in enhancing their understanding of the syllabus and achieving curricular objectives.
· 92% students have acknowledged and appreciated the method of evaluation for the Manthan programme (use of worksheets)
Annexure 6
Human Resources:
1. Director (Project holder, provide direction to the project, decision making on behalf of the Core team, key trainer)
2. Chief Project Coordinator (Coordination with the team, training, Administrative responsibilities, documentation)
3. Networking Coordinator (coordinate networking efforts of the project and make efforts to strengthen the network, represent the organisation at various fora)
4. Assistant Program Coordinator- 1 (zone wise –central suburbs, western suburbs and south Mumbai)

(Coordinate the intervention zone wise, provide guidance to observers, liase with Supervisory officials, training, documentation)
5. Field Coordinators-8- Coordinate the intervention at ward level, provide guidance to representatives, liaise with Middle level Supervisory Officials, training and documentation
6. Sangati Representatives- 65/75 (Monitor the implementation of Sangati in schools, by building a rapport with Supervisory officials, principals and teachers, provide suggestions to officials and teachers if necessary for effective implementation of Sangati, Provide assistance during training workshops, maintain proper records to document the progress of Sangati, reporting on a regular basis)
7. Accountant- 2 (Accounts management and Administrative work)
8. Secretary/computer operator-1 (Maintaining correspondence, filing, data entry, other office duties)
9. Office Assistants-3 (upkeep of the office, indoor and outdoor work for the office).

10. Production Coordinator-1 (Coordination of production of material including liaison with core-team, artists, positive makers, printers, suppliers)
11. Senior Session Plan writer/Editor-2 (Course/session development,       writing, editing of sessions and other teaching-learning material.
12.  Research Assistants/Translators- 3 (Research inputs for development of course/sessions and translation of original English manuscripts into Hindi and Marathi
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Annexure 7
Pre-service Teacher Education Module- Manthan
Details of Curriculum and Methodology

The curriculum seeks to achieve the following goals:
· To help trainees reflect on the role of a teacher – not as a communicator of a set curriculum, but as an active participant in [image: image1.png]


analyzing and sharing the curriculum. 
· To provide an opportunity for trainees to examine and creatively channelize the fact that the school is integral part of society, that a change affected here will be lasting.
· To help teacher trainees explore various facets of change and development in our society, and thereby develop a perspective in    keeping with sustainable development, pluralism and social justice.
· To help trainees relate social issues to classroom teaching of the         regular syllabus and to place what is taught/learnt in the larger context of education and society.
· To motivate teacher trainees to actively participate in the process of    education as an agent of social change.
· To infuse the conviction in teacher trainees that a democratic classroom will bring in a true sense of responsibility and mutual respect among the young.[image: image2.png]



· To strengthen trainees’ skills in using participatory methodologies in the classroom (art and craft, story telling, facilitation, role playing, games, facilitating discussion, etc.).
 
  
It will cover the following themes:
      Re-examining our education system
· Understanding the place and notion of education within the present trajectory of development and its role as an agent of change 
· Analyzing the values underlying the existing curriculum 

· Reflecting on the idea of a democratic classroom and finding ways to create a democratic classroom within the existing system
· Redefinition of the teacher’s role: Moving from mere transmission of    information to participatory teaching-learning.[image: image3.png]



· Revisiting the notions of knowledge, learning, retention of knowledge and assessment.
 
·       Analyzing Social Processes and Structures
· Poverty and social inequity
· Economic growth and notions of development
· Social identities and conflicts (caste, communal, racial)
· Gender issues: Critical reflection on existing roles, access to       resources and decision-making
· Environment issues: Defining and analyzing the use of resources[image: image4.png]



· Analyzing media influences and messages
· War and Conflict: Lessons to learn on the road to peace and stability
· Examining alternatives in relation to the above and Strengthening factors and attitudes that foster social justice, pluralism and sustainable development.
 
The methodology used for the course will include the use of different kinds of teaching-learning aids (both projected and non-projected, as well as session plans and teaching aids from the Sangati curriculum). Each session will typically include elements of discussion, games or activities, as well as collating and sharing of information and experiences. Group work and individual assignments will be included. Project work – based on field experiences and analysis of data by trainees – will also form part of the course.
 
Themes for Year 1: (25 classes of 1.30 hours each)

· The teacher: playing multiple roles 

· The child: special in different ways

· Learning: thinkers and theories

· History of Education in India: a story of continuity and change 

· Education in India Today: Analysis of curriculum, textual material, transaction and assessment practices

Themes for Year 2: (25 classes of 1.30 hours each)

· An exploration of how the 'school is society' by analyzing a range of issues from; 

· social construction of identities such as gender, caste, adivasi rights, communalism, and the media 

· diverse development paradigms which engage with questions of economic justice, environmental sustainability, consumerism, war and peace. 

· Invoking Critical Pedagogy in order to create and sustain new, empowered identities for teachers inside and beyond the school. 

Annexure 8

Note on Advocacy Efforts

As a project aimed at strengthening the quality and content of education, the implementation of Sangati programme in municipal schools forms one of the most significant part of our intervention. However it often becomes apparent that despite best efforts and intentions there are hindrances and lacunas which are of systemic nature. For any programme aimed at improving pedagogy and quality of learning to succeed the system itself must rid itself of fundamental lacunas. The foundations of building must be strong to adorn a beautiful dome. It is due to this understanding that the project has consciously focused its attention to enhancing advocacy efforts, since last 5 years aimed at strengthening the public school system.  

During the last two decades the advent of globalisation and privatization has had an impact on educational structures and processes due to interventionist International funding agencies like the World Bank and International Monetary Fund.  Programmes like District Primary Education programme (DPEP-1986) and Sarva Shiksha Abhiyan (2000 and 2002) were injected into the educational policies and sub-standard norms were institutionalized. While DPEP shifted focus from 8 years of elementary education to 5 years, Sarva Shiksha Abhiyan merely ‘gurantees’ 3 years of education. This has resulted in formation of quasi- formal substitutes for full-time schools. These substitutes only perpetuate a multi-layered education system that will ensure maintenance of social hierarchy of class, caste, culture, and gender. There is a clear-cut shift in commitment from the government school system to private school system implying an increasing loss of political, bureaucratic and social will to improve government schools.

The government is increasingly privatizing education under the guise of ‘Public Private Partnership’ (PPP). The numbers of private schools are increasing; while the government schools are reducing alarmingly. The abysmal conditions of government schools, lack of early childhood care and pre-primary (0 to 6 years) and secondary (15 to 18 years) education are the main causes for their decline. A relatively healthy public school system is being deliberately weakened. Although today the poor bear the brunt; the middle-class will also pay the price owing to privatization and consumerisation of education.

In 2002 the 86th Constitutional Amendment passed during the National Democratic Alliance rule undermined the Constitutional principles of social justice and democracy by denying the Right to Early Childhood Care and Education of children between 0 to 6 years. The United Progressive Alliance government in 2009 has passed the unjust 'Right of Children to Free and Compulsory Education Act 2009’ (RTE 2009) based on this unjust amendment. With this Act the future of crores of children is being plunged into darkness.

The Bill for 'Right to Free and Compulsory Education' (November 2008 draft) was tabled in Rajya Sabha during the winter session of parliament in December 2008 passed in both houses of Parliament (with minimum attendance) and endorsed by the President in August 2009. This Act gives a legal sanction to the substandard educational structures brought in during the last two decades. In view of these serious problems there is a need to hasten advocacy efforts oriented towards repealing the current Act replacing it with a new one in the framework of ‘Common School System of Neighborhood Schools’ based on the principles of equity and social justice enshrined in the Constitution of India.
It is with this compulsion that several organizations have come together to initiate a countrywide campaign for the Right to Equitable Education. Since last 5 years the Avehi-Abacus Project played a key role and was party to initiating the Maharashtra Shikshan Hakk Abhiyan. In May 2009 the Committee for Equal Fundamental Right to Education was formed to intensifying these efforts. Since June 2009 groups have come together on nationwide scale to form the ‘All India Forum for Right to Education (AIF-RTE). Avehi-Abacus Project is a part of this forum. 

The Bombay chapter of AIF-RTE under the banner of ‘Committee for Equal Fundamental Right to Education’ has been organizing various programmes including holding public agitations, press conferences, public debates to draw attention of the civil society and media about the issues. Various seminars and workshops have been organized with eminent resource persons like Dr Anil Sadgopal (Former Dean, Faculty of Education, University of Delhi, member CABE, Senior Fellow Nehru Museum and Library) and others to understand the nuances of this Act. The Governor who is the representative of the President in the State was also approached in this regard and a memorandum with 10,000 signatures of concerned citizens was submitted. 

To further strengthen the campaign at Mumbai and Maharashtra level the project plans to undertake the following activities

· Use the expertise of eminent, experienced resource persons from Maharashtra and other States to further strengthen the movement in Maharashtra.

· Reach out and liaison with like-minded organizations from various parts of Maharashtra including Raigad, Thane, Pune, Nasik, Nagpur, Kolhapur, Dhule, Jalgaon, aimed at strengthening the forum and connect with movements working on other Rights based issues.

· Collaborate with groups, organizations, and movements working on issues pertaining to women, labour, environment, Human Rights etc. and reach a general consensus.

· Organise awareness programmes at local level (both in Mumbai and other parts of Maharashtra) including rallies, gathering, conferences, Education festivals, Public Hearings. 

· Organise capacity building programmes like workshops, seminars, camps, discussions etc for local groups.

· Consolidate work at Mumbai level by undertaking a fact finding study in various communities of the city with assistance from various community based NGOs and groups to understand the current status of education in Municipal schools of the city.
· Use the outcome of the study to address issues pertaining to education at community/local level and further intensify the campaign for appropriate policy changes. 
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