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AVEHI-ABACUS PROJECT

REPORT OF THE TEACHERS' TRAINING WORKSHOP

on using Sangati Kit No 3 : How Societies Developed

	Ward
	G - South
	G - North

	Dates
	9,10,11 July 2003
	14,15,16 July 2003

	Venue
	K.K.Road Municipal School, Mahalaxmi
	City of Los Angeles School, Matunga


Teachers of Std. VI from eight different mediums of instruction attended the workshop. Government officers present at the workshop were:

  Mr. Bhim Rao Gayakwad, Chief Social Welfare Officer

  Mr. Salve, Social Welfare Officer

  Mr. Kumbhar, Community Development Officer.

For both the wards, the Avehi-Abacus resource persons for the workshop were:

 Ms. Simantini Dhuru

 Ms. Ratna Pathak Shah

 Ms. Deepa Hari

 Ms. Vasudha Ambiye.

Day One (9 July for G-South ward and 14 July for G-North ward)

Introduction

The workshop began with a brief introduction to the Avehi-Abacus Project. Among the points made were the following:

Avehi is a Sanskrit word meaning ‘the process of aquiring knowledge’. The Abacus project was started by Avehi in 1990 with the intention of supplementing the school curriculum. ‘Abacus’ is a slate with beads for counting, which is used even today for solving difficult mathematical problems. The social ‘equations’ and ‘sums’ we see all around us are indeed  difficult ones; but Avehi proposes to solve them by means of non-formal, simple and easy aids – hence the name of the project. This project was run in the D-ward of Mumbai Muncipal Corporation from 1995 to 2000. It was evaluated by the Research department of the Corporation and also by the Tata Institute of Social Sciences. Based on this experience the 'Sangati' series was developed, and is being used the municipal schools of the G-south and 

G-north wards.

The objectives of this series are as follows:

· To create awareness about the interconnectedness of the different subjects in the school curriculum.

· To help students understand the relevance of what they learn in school to their own lives 

· To help students understand the relationship between what they learn in school and what they learn outside the school.

· To make them more confident and to sharpen their skills of observation, analysis, expression and decision making.

· To help them imbibe the values of cooperation and the need to live together in harmony with others.

The teaching methodology of Sangati consists of visual aids like flipcharts and posters, games and other activities. The emphasis of the programme is on the active participation of the children, which is essential to enhance their skills of communication, analysis, problem solving and decision making.

Game : Walking together

The introduction was followed by a game in which groups of teachers had to walk from one end of the room to another – initially, one group at a time, and then all the groups together – and then walk back along the same path.

At the end of the game teachers were asked to share their experiences and reactions to the game. Some of the common reactions were: 

· There were many difficulties when all the groups did the activity together, which was not the case when it was done in smaller groups. 

· It became chaotic and cramped when everyone tried to walk together.

· The original path could not always be taken while returning to one’s place.

The learning from the game was : To reach a particular goal each one of us uses different means. Some are able to reach their objectives easily, whereas others face difficulties in doing so. Yet everyone is able to find a way out of even difficult situations. When we work together, or live in a society with so many other people, each one of us has to adjust a little and accommodate others.

The three activities that followed, provided space for teachers to reflect on some important issues concerning education. These activities are described below.

Game : Recognise them ?

In this game, 3 pictures of girls from different socio-economic backgrounds were shown to the teachers and they were asked to describe what each of the girls would be like. Most of the teachers felt that the tribal girl would be uneducated, illiterate, superstitious while the second girl (shown in a municipal school uniform) would be educated, and the third (well-dressed, Westernised) girl would be well educated and modern.

The teachers were then asked to close their eyes and imagine that they were lost in a dense forest and unable to find their way out. They had to imagine that they were tired, hungry and frightened of the strange sounds all around them. “In such a situation, out of the 3 girls from the chart, who will be able to help you and why?” they were asked. Most of the teachers pointed to the first picture and said that since the tribal girl has lived there, she would know the forest well and therefore she would be the one who could help them. 

The point of the game, which emerged in the discussion, was that real education in any situation is the one which helps us to live our daily lives and solve the problems that we face. Also, education is not just literacy; and knowledge is not restricted to the 3R’s. This revaluation of the purpose of education is particularly necessary for teachers. “How useful is our school education today?” and “What are the skills and values that it builds?” are questions worth thinking about.

Drawing activity : A tree outside my window

Each teacher was asked to draw a picture of 'The tree outside my window'. Though the same instruction was given to all the teachers, the pictures they drew were different – some drew a view from a window, others drew mountains or birds or animals along with the tree, and so on.

This activity demonstrated how each one of us has a different point of view about any given thing. The students in the classroom also come from different socio-economic backgrounds. They all have different levels of comprehension and different ways of looking at the same thing. So to empathise with such a heterogeneous group of students, to understand their difficulties, is a challenge for teachers. They should be sensitive to the fact that each student is unique and is different from the others in his or her own way.

Drawing activity : Follow the instructions
In this activity, instructions for drawing a figure were simply read out once. It was found that no one could draw the figure correctly. The same instructions were then explained, teachers were allowed to ask questions and clarify doubts – this time, at least some teachers could draw the figure correctly. When the figure was drawn of the blackboard, of course, everyone was able to draw it correctly.

The point of the activity was that students do not always follow what teachers say in class. Hence the need to repeat concepts, explain new ideas, encourage questions and clarifications, and use visual aids wherever possible.

OHP presentation

The next activity was an OHP presentation on Sangati. While briefly explaining the themes of all the six kits in the series, the presentation focused on Kit 3. In addition to providing details on the topics covered in this kit, the presentation also showed the extent to which the topics in the kit are related to the regular History curriculum for Std. VI.

Report of the class-visits of  Sangati observers

Three observers from the Avehi-Abacus project shared with the teachers their report on their class-visits during the academic year 2002-2003. The report warmly praised the different ways of teaching adopted by the teachers, their presentation and communication skills; special mention was made of  teachers who came prepared to the class, teachers who had to make additional arrangements or conduct the sessions in spite of difficulties. The report also highlighted the positive response of teachers to Sangati – for instance, teachers had mentioned that the programme provided opportunities for expressing the creative talents of  students, their enhanced confidence and communication skills; that Sangati had proved helpful for children to win elocution and drama competitions; that the programme had even changed some of their own ideas.

After the observers presented their report, teachers who had been part of the programme during the previous year shared their experiences with the other teachers who were new to Sangati. All the teachers agreed that Sangati was very much liked by the students. But they also talked without reservations about the time constraints they face and their workload outside the school affecting their input in the programme.

The group broke up for lunch after this. After the lunch break a quick game was played as a warming-up activity. Teachers were asked to stand in a circle and count in multiples of 5, in both ascending and descending order, that is, 5, 10, 15 . . . and 100, 95,     90 . . .  This game requires concentration, and it helped in taking away the fatigue and generating enthusiasm for the next activity.

Games : Making a story, Describing a picture

12 teacher representatives were asked to come forward. They were divided into 2 groups of 6 each. The first group was given a set of 6 sentences together and the second group was given one single sentence per person. The first group could make a story out of the sentences as they were given them in a bunch. With the second group there was no coherence at all in the story, as they were given single sentences independently. 

In the next game, 3 teachers were asked to come forward and 2 of them were sent out of the class. The one who remained in the class was shown a picture and was given sufficient time to observe it carefully. Then she was asked to describe it to the class. The same procedure was repeated for the other 2 teachers. The descriptions given by the 3 teachers varied in many respects, even though all of them were describing the same picture.

These two activities made two significant points about History, which is the theme of Sangati Kit 3. The first game showed the need to know the context in which something happened – unless one knows something about what happened before and after a particular event, it is not possible to understand it properly. The second game demonstrated how each one of us interprets things from our own point of view. What we know about the past is based on oral, written and physical evidences. But different historians may differ in their interpretations of these evidences. For example, while the events which are referred to as ‘the 1942 Quit India movement’ are given great importance in History lessons in India, they are only mentioned in passing in History lessons in Pakistan – even though schools in both countries teach the same freedom struggle in their History classes. Similarly, what  British historians called ‘the 1857 mutiny or sepoy uprising’ is referred to by many Indian historians as ‘the first war of Independence’ in Indian history.

Game : Let’s become detectives

History is also like a detective story. Just like a detective a historian also looks for evidences and impressions to understand  past events, History is based on different kinds of evidences. But once they are collected; what story to make out of them depends on the historian. In Sangati Kit 3, there is an exercise which helps children understand that the social and cultural background of the researcher herself/himself decides or shapes the final conclusions drawn by him or her. This exercise was done by the teachers here. 

As part of the activity, teachers were divided into groups and each group was given a list of things found in a dustbin. The groups had to answer some questions based on the list, which would help to establish some facts about the family which had thrown the things into the bin. When the groups presented their responses, it became clear that they had interpreted things differently. While everyone agreed on some points, there were different opinions on other points and there was nothing to show which group was correct. The need to keep this always in mind while studying History, was pointed out by the Avehi-Abacus resource persons.

After this session the workshop was concluded for the first day.   

Day Two (10 July for G-South ward and 15 July for G-North ward)

On the second day the workshop began with a presentation by the teachers. While stories were narrated in the workshop for G-South ward, a melodious Tamil song was sung by a teacher from G-North, on the theme of ‘Unity in diversity’. After this bright opening teachers who had used Sangati Kit 3 in the previous year were asked to narrate their experience of conducting the group activity on ‘Let’s become detectives’ with their classes. Some of the ‘Calendars’ created by children in the previous year (as part of Kit 3) were also shown to the teachers. This was followed by a quiz.

Quiz : A map of the world : What happened and where ?

Teachers were divided into 7 groups and each group was given a map of the world. A quiz was then held, in which clues were given about certain places on the map, which had to be located. The group which could find the right location and point it out on the map was awarded points.

This game generated a lot of enthusiasm and excitement among the teachers, as competition between groups was quite fierce! The idea behind the game was to understand the link between History and Geography. There are many references to different places all over the world in Sangati Kit 3 and it was pointed out that using  a world map (which is, incidentally, also part of the kit) would help children understand the events being described, and also develop an interest in map reading.

Group work : Sangati sessions

After the quiz, teachers were divided into groups, and each group was given two sets of Sangati Kit 3 so that they could look at the materials in the kit. Each group was also given a specific session from the kit which they had to prepare for and present to the rest of the teachers. The idea was to familiarize teachers with the materials in the kit and also provide some practice in conducting Sangati sessions.

Demonstration : Using flipcharts effectively

Sangati Kit 3 has a number of flipcharts which are to be used in the classroom as visual aids. It is important for teachers to use these flipcharts correctly so that children understand the ideas or information presented in the sessions. Therefore, one of the Avehi-Abacus resource persons used one of the flipcharts from the kit and demonstrated how it is to be used in class.

After the demonstration, teachers were informed about some points to keep in mind while using flipcharts in class. These were: 

1. Read the text matter on the flipchart and go through the pictures before the session.

2. While using the flipchart in the class be careful about holding it. Your fingers should not cover the picture on the chart.

3. Check whether all the students are able to see the pictures clearly.

4. For the students to notice the important and finer details of the picture, move around the room.

5. Make the flipchart interactive by asking questions. Get the responses of the students about the pictures.

6. Ask questions for finding out whether the students understand the connections between the pictures and the explanation given in the class.

7. If they fail to understand something, then show the same picture again.

8. While using a flipchart to tell a story, enhance the dramatic effect with the use of gestures and voice modulation.

9. At the end of the discussion/story show the entire flipchart quickly as a revision.

The demonstration on flipchart use was followed by lunch. The post-lunch session began, appropriately, with a song (a spoof on the education system) from an old film. This was greatly enjoyed by the teachers!

Group presentations of selected Sangati sessions

As has been mentioned, different groups of  teachers had been given different sessions from the Kit for presentation/demonstration. All the teachers from each group participated in the presentation. Teachers used the visual aids provided to them, had ‘mock’ classroom discussions, wrote the main points on the blackboard, enacted or read out stories . . . 

Group No. 1, Session 3 : Agriculture changes human life 

In this session a flipchart was used to explain how human beings slowly domesticated animals and cultivating the land about 10,000 years ago and how this changed their lives forever -- they stopped being nomadic and settled in one place, different occupations emerged, cities grew, and so on.

Group No 2, Session No 4 : Towards an organised society

In this session apart from a flipchart, a game ‘Long live the King’ was played to explain how kingdoms/monarchies evolved when the need for law and order arose as large numbers of people came to live together. The teachers also played another well known game ‘Shivaji says’, which led to a discussion on tyrannical kings and the difference between a democracy and a monarchy.

Group No. 3, Session 5 : The world opens up 

This session gives the information about how the conquest new territories to expand one's own kingdom, and the development of trade and commerce between different parts of the world, led to an exchange of ideas, goods, etc from very early times.

The story of Alexander, ‘the conqueror of the world’ was  narrated by one of the teachers in a very interesting manner that captured the spirit of his adventures as well as the destruction caused as he moved on from one territory to another.

The same session was conducted slightly differently by the group in the G-South ward, who made use of the (world) map in their presentation, and encouraged the teachers to play the role of children in class.

The second day concluded with this presentation.

Day Three (11 July for G-South ward and 16 July for G-North ward)

The opening presentation saw the participation of teachers from different mediums – thus two teachers sang songs in Urdu, while another teacher sang a Tamil song. Their efforts truly captured the spirit of Sangati!

Discussion 

Discussion is an important tool in teaching and learning, and is an integral part of the Sangati kits. To help demonstrate this, and to build skills of facilitating discussions, about 12 teachers were invited to participate in a discussion on the theme, ‘The standard of education in municipal schools is deteriorating, and the main reason for this is the indifference of teachers.’ The remaining teachers were to be the observers, and they were asked to note down their observations on specific points on the basis of a checkslist given to them. The discussion was quite heated, and brought forth the following points (Teachers from both the G/south and G/north wards expressed similar opinions.)

· Teachers are given many assignments outside the school. 

· ‘Good students’ go to private schools.

· Parents’ meetings are failures.

· Low IQ of the students.

· Students often remain absent.

· Up to the 4th standard every student has to be promoted to the next class, so there is no control on quality.

· The economic conditions of the students are poor. There are students who are domestic servants/child labourers who are unable to devote sufficient time to their studies.  

At the end of the discussion, observers made the following comments.

1. Everybody from the group participated.

2. Sometimes there was an attempt to monopolize the discussion, but the facilitator intervened at that point.

3. Even when there were deviations from the main topic, the facilitator did a very good job of getting the discussion back on track.

All the teachers agreed that discussion as a tool was of great value. They felt it would be useful for the following:
· Exchange of ideas

· Finding solutions for problems.

· To clear misunderstandings. 

· To understand others

· To have more clarity on the given topic.

After this activity, the group presentations (begun on the previous day) continued.

Group No. 4, Session 7 : Exploration of life and the universe  

In this session the group instructed everybody to close their eyes, to do some neck and hand exercise and to concentrate on their breath and then they took them to a ‘dream world’ in which the bounties of Nature were abundant. This was to introduce the idea that it was the sense of awe and wonder that the early humans felt about Nature that led to the birth of religion. A flipchart was then used to explain how religion and  religious rituals evolved in an attempt to understand the mystery of the universe and from the urge to live a meaningful life.

Group No. 5, Session 9 : The Rennaisance’

The Renaissance in Europe about 500 to 600 years ago, saw the birth of many new ideas, new technology and new forms of art. The presentation n this topic was done very well. During the presentation the flipchart was circulated in the hall and simultaneously important points were written on the blackboard.  Figures were drawn wherever necessary and the world map was used well. The making of a simple compass with the help of a glass and a magnet was also demonstrated by the group. 

Group No. 6, Session 10 : Trade or imperialism?

This session describes how, about 500 years ago, with the advancement in knowledge and new discoveries Europeans could go all over the world in search of new lands and riches. Europeans became the most prosperous people during this period. The G-South group making this presentation improvised an enactment of the session, thus taking their audience on a world tour! Their use of the world of map was also excellent. The G-North group used the map to show the routes of some of the major voyages undertaken by European explorers.

Group No. 7, Session 11 : The industrial revolution

The next important milestone after the Renaissance in Europe was the Industrial Revolution which brought about many changes in the world. Cities grew, people migrated from villages to cities in search of work, there were advanced means of transport. All this also widened the gap between the rich and the poor. This story is told through a flipchart. The G/north group also enacted how new tools were invented as humans evolved from the early primates. The Avehi-Abacus team also demonstrated a game (suggested in the session) in which participants have to come together to ‘form’ a machine.

Group No. 8, Session 13 : The world wars 

Wars have happened throughout human history, but after the industrial revolution and accompanying colonization, the nature and magnitude of the wars changed. In addition to explaining the two world wars, the G/North group created an impressive background for the session by reading out the news about bomb blasts from the newspapers and then enacting a bomb explosion – thus also showing that violence is still a part of our lives.

The Avehi-Abacus resource persons then demonstrated one of the activities suggested in the session. Teachers were asked to call out the names of their favorite persons, things, birds, animals, actors, actresses, etc. These were noted down all on the blackboard. After all the names were written, the board was swiftly wiped clean and the teachers were asked the question, “What would you feel if all this is destroyed from the world ?” There was silence in the hall for a while, then some teachers spoke about how life would lose all meaning if such a thing were to happen. It was then pointed out that this is exactly what would happen in the event of a nuclear bomb being dropped – everything we hold dear would be destroyed. Hence the need to work to create awareness among the people about the importance of peace.

The activity concluded with three other items : a song,  ‘Imagine’, sung by two special invitees, Imaad Shah and Vivaan Shah; the narration of a story of a Japanese girl, Sadako, who was an atom bomb victim; and a craft activity on making cranes, ‘the birds of peace’.

All these activities form part of the Sangati session, which is why the teachers were given the opportunity to observe or participate in them.

Concluding Kit 3 :Letter from Grandfather:

The last session in Sangati Kit 3 summarizes the lessons we can learn from the study of History. This is done through a series of ‘Letters’ from Grandfather’ (Nanaji or Grandfather is a character who appears in many of the stories/flipcharts used in the kit). 

The Avehi-Abacus resource person conducted this session by reading out some of the ‘letters’, which deal with the need to understand how the world belongs to all of us equally, to realize that war and violence can never provide a permanent and just solution to our problems,  to know that injustice and inequality do exist but that they can and must be fought against . . . if we want to create a better world for us today and a better tomorrow, we need to learn from yesterday’s mistakes. And this is what the study of History can teach us.

Teachers’ Feedback 

Teachers were asked to fill in individual questionnaires to find out their opinion about the workshop and its effectiveness. This was followed by a ‘vote of thanks’ given by the officers from the social welfare department. The teachers also expressed their appreciation of the efforts of the Avehi-Abacus team.

With a last inspirational song the workshop was successfully concluded.

