Annual Report of Sahyog – November 2001- December 2002

Sahyog was started in June 2000 as a voluntary initiative by a group of professionals in Jari Mari, a vast slum area in Kurla, an industrial suburb of Mumbai. We had started a weekly class for adolescent girls who had dropped out of school and later consolidated this into an informal school for girls at different educational levels. This initiative, which was initially nameless, was finally named Sahyog by the girls and their teacher. They wanted to indicate that this would be a school where co-operation was the guiding principle and they would come together and help each other, not merely in the class but also in life. Two years later, we feel that their convictions have, if anything, become stronger. 

Our aim was to experiment with building an educational institution in a deprived community, which would be sustained by staff drawn entirely from the community. This institution would depend, no doubt, on financial support from outside, but would gradually become entirely self managed. We wanted to draw upon the wealth of expertise and goodwill that exists in society to create a collective that would nurture this organization, give it skills, perspective and moral support and help it to become increasingly more efficient and more independent. The institution would be managed on principles of democratic decision-making, ethical responsibility and commitment to society.  In order to ensure that the institution would retain its ability to relate to its surroundings, respond to the community and remain accountable to it, we would build it as an institution - a school, but build it without the walls of prejudice, indifference and insularity. 

A School Without Walls

The year of 2002 was an exercise in actually realizing the ideal of building a school without walls. It was a time to bring down the walls between school and the community, between various groups in the community, between classroom education and learning from life, between health and education. 

The stability and consistent growth of the school was almost entirely destroyed by the drastic changes occurring in the life of the community. Close to 2000 households from Rafique Nagar, the area from which the majority of the students of Sahyog were drawn was relocated to a site four kilometers away. This relocation took place between June-August 2002. However, many months prior to the relocation, we could feel the effects of the relocation. Girls dropped out in large numbers due to the uncertainty about the actual time of relocation. Some families who were unable to get alternative housing were forced to return to the village. While men ran from pillar to post getting the formalities and bureaucratic procedures completed, women and girls took up wage work or piece rate work to make ends meet. The general sense of being uprooted from their homes led to widespread depression and anxiety. Even in school, the prospect of being separated from friends and classmates loomed large and was the cause of much gloom. 

It was impossible to ignore the reality facing the community, not least because it had personally affected each of the girls and the teachers. Girls sat in class, unsmiling, despondent and quiet. Whereas, teachers despaired as each day less than 10 ten students turned for class. The low attendance discouraged even those girls whose houses were not to be shifted and they dropped out. We could never have imagined that it was possible for 20 girls to sit in a room with nothing to do and no teacher and still not make a sound. 

Thus, from January to May 2002, virtually no teaching happened. We decided to respond to the community’s needs and address the girls’ emotional needs rather than forcibly complete the syllabus. The teachers kept visiting the homes of the students to keep contact alive. We spoke about the relocation and gave space for students to express their fears and their feelings. Apart from this, the school actively participated in the preparation for relocation and tried to help the community in whatever way it could. 

Following is the report of the events and activities that took place in the year 2002. 

Space, Infrastructure and Facilities: One of the most important development of this year was the establishment of an additional branch of the school at Dindoshi, where close to 2000 families from Jari Mari were relocated. A little more than half of our original students were included in this. This community shifted in batches between June and August 2002. We started contacting our old students and mobilizing new students in August 2002. The new branch started functioning in September 2002. We still do not have independent premises for this branch and are compelled to run classes from the house of one of the teachers. There are several problems confronting this branch of the school, apart from the lack of space. The community is still feeling unsettled. Several people have become unemployed due to the shifting, while the cost of living has risen due to the payment of water, electricity and maintenance charges in the new locality, where the families have been relocated in seven-storied buildings. Also, there is no access road to the community forcing residents to move through a steep hill-side slum where rough steps have been built on the slope. 

The school at Jari Mari was also shifted from its original location to new premises. The new location is located at the center of the slum, in the market area, close to other municipal primary schools. This new location has made the school more accessible to several settlements. The presence of other schools also gives the school more visibility and feeling of peer group. Moving the school into a more public, visible space was a challenge because we could not predict whether girls would be allowed out of the safety of the immediate neighborhood. However, only two girls were not allowed to continue and were forced to drop out, inspite of our attempts to convince their families. The present location of the school has considerably increased interaction with outsiders, which has been very beneficial for the school. 
Academic: In the first half of the year, attendance in school fell drastically following the announcement of relocation. Annual examination was held in March 2002. Only 13 girls (including all three divisions) appeared for the examination. The average daily attendance at school had dropped to less than 10 girls. The academic year began in June 2002, admission picked up gradually. In 2002, 69 new students were admitted to Sahyog including both branches – Dindoshi and Jari Mari. However, the initial dropout was high in Dindoshi, after which the strength has stabilized at 30 students. 

In June 2002, four students were enrolled for the National Open School Secondary Examination and one student for the Senior Secondary Examination. The examinations were held in October-November 2002. Of the four students, three students passed in all their papers, while one student failed to clear one paper. The student who had registered for the Senior Secondary Examination did not appear for the exam. 

The students appeared for one or more of the following subjects – Hindi, English, Economics and Urdu. 

When registration for National Open School began in October-November 2002, another eight students were registered. Thus, the number of students who will appear for the examinations in April-May 2003 has gone up to 13. 

The medium of examination is Hindi. Two of the students appeared for the papers in English, as they have dropped out of English schools. Some of the problems faced while appearing for the examination result from the fact that many of the students have shifted from Urdu medium to Hindi medium. Thus, their articulation is constrained by the fact that Hindi is not their first language. However, we took a conscious decision to adopt Hindi as the medium of instruction because it offers more opportunities to the students for further education. Hindi is also more accessible to students from other mediums – e.g. Marathi and Kannada.

According to the changed rules of the Maharashtra State Secondary Board, individual students who have passed 7th std. are allowed to appear for the S.S.C examination after submitting an application. We have therefore decided to prepare the students who are presently in the middle division for the S.S.C examination. This will help Sahyog students to integrate completely with the formal education system and pave the way for establishing Sahyog as a formal school. 

The National Open School conducts examinations testing ability at the 3rd and 8th std. Level in Mumbai through the agency of PRATHAM. In June 2003, the students of the Primary and Middle divisions will be appearing for these exams. This will help us to evaluate our performance as well as give the students an opportunity to re-integrate into the formal school system as also to compare themselves with school-going children. 

Teaching: With the establishment of the new branch at Dindoshi, we recruited three more teachers after trying out four teachers. One of our teachers at the Jari Mari school left following her marriage. Thus, the present strength of teachers stands at seven teachers. 

Their details are as follows

Farzana – Head teacher, Class teacher, Secondary Division, Jari Mari

Studying in Second Year, Bachelor of Arts through Distance Education

Nazia – Class teacher, Middle Division, Jari Mari

Studying in Third Year Bachelor of Arts, regular college

Gazala – Class teacher, Primary Division, Jari Mari

Completed 9th standard.

Shahida – Subject teacher, Middle and Secondary Division, Jari Mari

Bachelor of Commerce. Currently studying for Company Secretary Course. 

Gulnaaz – Class teacher, Primary Division, Dindoshi

Studying in Second Year Bachelor of Arts through Distance Education

Lovely – Class teacher, Middle Division, Dindoshi

Completed Senior Secondary, Science Stream, awaiting admission in B.Sc

Sweety – Class teacher, Secondary Division, Dindoshi 

Completed Senior Secondary, Science Stream, awaiting admission in B.Sc

One of the important needs recognized was that of teacher training. Given that we have recruited young, untrained teachers in the programme, it is important to upgrade both their knowledge and teaching skills. We appointed Mr. Oliver Peter Lopes, a teacher in a nearby school who has experience with teaching students of the National Open School as a teacher trainer. He was entrusted with the task of overseeing the teaching of Mathematics and English in the Secondary division at Jari Mari. 

A four day training workshop for the teachers was also held in December 2002 at the office of CEHAT. The topics covered included 

· Group building and teamwork, orientation to the perspective and ethos of Sahyog. 

· Self-Awareness and introduction to gender issues. 

· Understanding adolescent dropouts and special skills required to teach this group.

· Classroom skills and teaching techniques. 

· Teaching English innovatively

Apart from the teachers, some of the fellowship students also attended the training workshop. The resource persons included Padma Deosthali, Neha Madhiwalla (members of the Managing Committee of Sahyog), Yasmin Chagla (an experienced English teacher in a formal school) and Aruna Burte (a women’s rights activist who has vast experience in gender training and who has worked for many years on issues like domestic violence.)

We have been fortunate to receive support from volunteers for teacher training. Mr. K. Sriram, a volunteer of Asha for Education has started visiting the school once a week. He has undertaken the task of improving the teachers’ Mathematics and English skills through actual instruction, apart from helping them to plan the syllabus and content for the Primary and Middle divisions.  He helps at the Jari Mari school. Encouraged by this experience, we sent out a request for volunteers on a local area (for K-West suburb) e-forum for the Dindoshi school. We have received several offers and are in the process of meeting these persons. An activist organization, Nivara Hakk Suraksha Samiti, which has a large structure housing its clinic and balwadi in Dindoshi, has offered the use of its space for training of the teachers.

Community Based Activities: The first half of the year was dominated by activities which took place outside the classroom. This was necessary in order to respond to the pressing needs of the community in some way as also to keep up the morale of the students and staff.

Birth Registration Campaign: In February 2002, we undertook a massive community campaign to obtain birth certificates for children. This was necessary for two reasons. Firstly, we had found that not having a birth certificate was an important reason for not enrolling children in school. Secondly, as the community was being shifted, it would be very difficult for them to obtain certificates after they had shifted. A birth certificate was also an important document for proving age and residence and would be required for several reasons – school admissions, ration card, etc. We fixed a date for filling applications and the students distributed pamphlets throughout the community announcing the programme. We received over 300 applications. We were able to process about a hundred applications, which were for children born in an institution and obtain certificates for them. For children born at home, there is a long drawn out procedure, which we are still pursuing. The entire process was managed by the staff and the community organizer. We established good links with the municipal corporation health department, which allows even our students to go there and make applications and obtain certificates with ease. Birth certificate registration has become a regular part of the schools activities. Every month, we obtain certificates for 6-7 children. We are presently planning a campaign to educate people about the need to register home births early. 

Support for children in relief camps in Gujarat: Immediately following the news of the incident of train burning in Godhra and the subsequent violence, there was considerable anxiety, although no tension or violence, in the area. We decided to do something proactively without being overtly political. We decided to hold a painting competition for children and have a public exhibition of the same. Close to hundred and fifty children of all communities participated in the competition. There was a scared silence in the public space, which was filled by the happy noise of the children. It was also an occasion for the students of Sahyog to galvanise themselves and take leadership. The students divided the children into groups, seated them, handed out the material, maintained discipline, hung up the pictures and organized the prize distribution. 

In the following month, there were some discussions in the school about the suffering of the victims of the carnage in Gujarat among students and teachers. The first impulse was to ‘do something’. They students also felt inspired by the fact that students from all over India had volunteered to work in the relief camps in Gujarat. We therefore decided to donate toys for the children in the relief camps, which we had not seen in camps or in the relief material being donated initially. A toy is something which belongs exclusively to children, which we thought was important for them although it may be overlooked in the overwhelming tragedy of losing home and the killing of loved ones. Slum children have few, if any toys themselves and it would have been cruel to ask the to part with them. Therefore, we requested the staff of CEHAT to fund the purchase of toys through their staff welfare association. In Jari Mari, we held meetings with the children to explain to them what we were trying to do and get their support. We asked children to come and draw pictures and write messages for the children in the relief camps. More than a hundred children turned up. Each toy was packed with a child’s drawing or letter, so that if went as a personalized gift and not merely as relief material. The toys were taken to the camp by a team from MASUM, a women’s organization based in Pune, which went their for relief work. Needless to add, all the work for this campaign was done by the girls of Sahyog. 

Survey on education: In June 2002, the Brihanmumbai Municipal Corporation undertook a house-to-house survey on education as part of the Universalisation of Education Programme undertaken to fulfill the right to education. They had called upon voluntary organizations and schools to participate in conducting the survey. Sahyog volunteered to conduct the survey for the entire area from which its students are drawn (approximately 2000 households). We decided to pay a small honorarium to the students for their labour. 25 students participated in this survey. We also computerized the data (after seeking permission from the BMC) and analysed it independently. The findings of the survey are presented later in the report. 

The entire survey covering more than 1500 households was completed in five days. The idea of doing paid work was very exciting for the students, most of whom had never received any remuneration before. Apart from the novelty of doing paid work, the survey gave them many new experiences.  Few of them had actually explored the area in which they lived and they were astonished by the size, heterogeneity and complexity of their community. For many, it was the first experience of approaching a stranger and speaking to them. They were surprised to find that people actually called them into their houses, welcomed them and offered water and refreshments. Although not all experiences were pleasurable. Some people chastised them for coming out of the house and ‘roaming around’ in the community. A few were rude and closed the door on them. Some boys heckled them and they got into altercations with them. However, both negative and positive experiences were important and valuable and helped them to reflect on their community’s problems. 

Medical camp and community meetings for women: In the new community at Dindoshi, for obvious reasons, academics took a back seat. A large number of girls enrolled, but dropped out very quickly. The school had to establish its credibility and also demonstrate its commitment to the community. We therefore started conducting meetings in all the buildings for women in order to publicise the school as well as initiate some kind of health programme. We also realized that the drastic change in lifestyle had resulted in severe isolation for women, whose main arena for social interaction – the lanes of the slum, had disappeared. Thus, they hardly stepped out of their houses and some of them were feeling quite depressed. Our meetings, first and foremost served as a welcome opportunity to get together and socialize. We started with two of women’s most common problems – backache and ‘weakness’. While we had already decided to make iron and calcium supplements available to all free, it was also important to explain the process by which these drugs worked and how these health problems were related to women’s work and their life-cycle. We held about 10-12 meetings in different buildings. Women participated enthusiastically. Every meeting was attended by 25-60 women. It was an important exercise for us to get to know the community better and start a process of interaction with the women. The students were involved in the mobilization for the meetings in a large way. We noticed that even once the women had gathered, they stayed on and listened. Other women also did not mind their presence, although we spoke about sex, marriage, pregnancy and such adult matters. This gave us an indication of how girls and women could be brought together through health education and information that is, otherwise, not given freely to girls. 

Following this, we organized a large medical camp in mid December 2002 for the residents with the help of the Lions Club of Mulund. Nearly 185 persons availed on the services of the doctors, who included one general physician, one dentist, one pediatrician and one ophthalmologist. In the following week, we had one more camp for those who could not be attended to on the first day. We are planning to establish a regular health programme in the area, at least, till such time as an access road is built and people can access government and private services easily. The teachers have a store of drugs, which they have been taught to use and dispense in an emergency. Many of the people are already availing of these services. 

Extra Curricular Activities: During the year, the students participated in several extra-curricular activities. 

School Picnic: School picnic was organized in January 2002. The students visited Hanging Garden, Taraporewala Aquarium and Chowpatty beach. Nearly 40 girls came for the picnic. The picnic was organized during the phase when girls were dropping out due to the relocation process. Although less than 10 girls were actually coming to class, the picnic managed to draw almost all the students living in the vicinity. 

International Day of the Girl Child: The students were invited by Jagruti Kendra, a local NGO to celebrate the Day of the Girl Child. The students and teachers participated in games and contests and won several prizes.

Legal literacy: Some of the older students and a teacher attended a one-day workshop on legal literacy for adolescent girls, also hosted by the Jagruti Kendra. 

Sex education: A team of young health animators from Pune conducted a half day session on sex education for the students. This was well received. 

Future plans

In the coming year, we would like to consolidate the school further and expand activities to make the education more holistic.

Teacher training and syllabus development: This will remain an important an important focus area and more conscious attempts will be made to develop the teachers’ skills and ability. It is also important to help them develop a critical understanding on the subject matter that they teach, so that they are able to teach students to think and articulate their own views more coherently.

The support received from volunteers has been invaluable and will continue to be crucial. We have built up a pool of resource persons who include experienced teachers, other professionals, experts who have done research in education and college students. 

Apart from that, we are planning to co-ordinate with other organizations such as Pratham to organize workshops for teacher training. 

Fellowship Programme: Presently, we estimate that there are about 25-30 young women from Jari Mari in college, pursuing different graduate, professional and technical courses. They are the first generation of women to go to college from this area. Most of them also face the same problems as our own students, lack of support from the family, an absence of role models and also financial problems. We aim to institute a fellowship programme for them. This will help in many ways.

It will help them financially. Getting financial assistance will also help them negotiate better with the families to continue studying. The fact that an organisation has appreciated their efforts will also give them more credibility.

The fellowship programme will increase interaction among them and help them to exchange information about courses, opportunities and career options. This will also help them to build a peer group, which provides them guidance and support. 

In return, we will expect them to contribute one day (8 hours) a week to Sahyog. They can choose in what way they would like to be involved (in the regular school as teaching assistants, or trainers for the workshops, or in the administration of the school, or in the extra-curricular activities). 

This programme will also help us to identify potential teachers and trainers, whom we can nurture and train, so that they not only have the requisite skills but also imbibe the perspective with which Sahyog is run.

Although scheduled to take place this year, the process of identifying candidates for the   

fellowship programme has been delayed and will be completed before the completion of this academic year. Already, we have identified    candidates

Usha – pursuing Second Year Junior College (commerce Stream) who will help with the literacy programme for women

Sheetal – pursuing a Diploma in Nursing who will help with the health programme in Dindoshi

Zainab – pursuing First Year Bachelor of Arts (distance education) who will help with the health programme in Dindoshi an is interested in teaching special children. 

Yasmin Siddiqui – pursuing Second Year Bachelor of Arts (distance education), who is already running her own balwadi

Mehjabeen – pursuing Senior Secondary Course (National Open School) who will help with tutoring the students of Sahyog in jari Mari

Gulshan – pursuing Senior Secondary (National Open School) who will help with the health programme in Dindoshi

We are still in the process of identifying more students for the fellowship programme. These students will be awarded the fellowship in January 2003. 

Education for other groups: Apart from the informal school for girls, we have initiated programmes for other groups. A literacy class for women has already been initiated in Jari Mari. This is to be managed by the fellowship students. We have conducted a survey to screen for disability among children in Jari Mari and have identified more than 50 such children and adolescents. The main categories of children and adolescents who do not go to school are the hearing impaired and the mentally challenged. We have initiated the process of medical assessment and have started a weekly class for them. Building a support group for the parents of these children is very important. We intend to start a programme for training local teachers to impart basic life skills to these children and adolescents. At a later stage, we will attempt to integrate some of these children and adolescents in regular schools, informal schools or in Sahyog itself. 

English classes for girls: There are still several girls who cannot attend school daily due to family problems, or the fact that they are employed or those who have a heavy load of housework and childcare. We intend to restart the weekly English class for girls, with which actually the development of Sahyog had begun. This will provide a platform for more girls to participate in Sahyog and keep alive their connection with the school. Apart from English, we can gradually include more content which would be useful for their lives – basic accounts, health and hygiene, skills required in the home – basic carpentry, plumbing, electrical repair, craft and embroidery. 

Thank You

One of the most heartening aspects of writing the annual report of Sahyog is the ever-growing list of acknowledgements. It makes us very happy that individuals and groups have come forward to give their support for the initiative and help it to grow.

Mr. K.Sriram, who gives his time for teacher training and has become an integral part of the school. 

Nirmala Wakode and Jiji Verghese, students of Nirmala Niketan College of Social Work who are placed with Sahyog for field work and have involved themselves enthusiastically in all of Sahyog’s activities. 

Dr. Nishant Sadana, who is part of the health programme in Dindoshi and has taken up the work with so much enthusiasm. 

The staff of CEHAT, whose goodwill for the Sahyog continues to grow, especially Qudsiya, Pramila, Yogita, Ruma, Devidas, Netralal, Vikas, Thipse, Sunita and Sailesh.

The staff of Nivara Arogya Kendra, Dindoshi for their constant support and encouragement.

The Principal, teachers and students of Cumballa Hill High School who generously donated text-books for the students of Sahyog

Mr. Arjun Salvi, Community Development Officer, Education, L ward, whose has consistently supported our initiative and also visited the school. 

Dr. Sayyed Mohammed, MOH, L Ward, Kurla, who helped us to process the applications for birth certificates. The staff of the department for Registration of Births and Deaths, L ward for their continued support. 

Mr. Faquih of the Lions Club of Mulund and other members who organized a medical camp in Dindoshi

The first year students of Masters in Health and Hospital Administration, Tata Institute of Social Sciences, who organized the medical check up for the students of Sahyog.

The staff of Jagruti Kendra, who take a continued interest in the school and invite the students for all their programmes. 

Mr. A. Q. Contractor for providing a scholarship for one of our teachers

Dr. Amar Jesani for providing a scholarship for one of our teachers

The members of the Kamaraj Mandaram, whose premises are used for the school

Mr Sheikh Habib and Sheikh Rasool, whose premises are used for the school

The members of the Muslim Welfare Society for Education whose premises are always used by us for all our public functions.

Mr. Ajay Pilankar of PRATHAM, who has taken great efforts to invite us to all functions organized by PRATHAM and continues to interact with us on many issues. 

Renu Desai, who was here to do field work for her research, who through her interaction with us gave us more insight into the community’s problems.

Others whose guidance and help has been invaluable in helping to reflect on the experience of Sahyog and plan the future of this initiative: Aruna Burte, Anil Pilgaokar, Manisha Gupte, Vibhuti Patel, Amar Jesani and Amita Pitre. 

About Sahyog

Sahyog is organized as an activity of Centre for Enquiry in Heath and Allied Themes, the Research Centre of Anusandhan Trust. It receives financial support from the Asha for Education, Berkeley chapter as well as the Anusandhan Trust. 

It is managed on a voluntary basis by a managing committee of four professionals – 

Padma Deosthali, M.S.W, involved in counseling, training and research in domestic violence. 

Neha Madhiwalla, M.A in Social Work, involved in research and training in community health  

Saramma Matthew, M.Com, L.L.B; administrator and financial manager. 

Margaret Rodrigues, B.Sc, computer professional. 

They have been joined this year by a core group of interested people

Yasmin Chagla, M.A, B.ed. Vice principal and teacher, Cumballa Hill high School. 

Mohan Deshpande, M.B.B.S, medical doctor, who is involved in developing health education material for children and training for schools in health.  

Prakash Burte, P.hd; nuclear scientist and is actively involved in the people’s science movement. He is also associated with Eklayva. 

In June 2002, we conducted a survey on education for the Brihanumbai Municipal Corporation as part of the Sarya Shikhan Abhiyan. We covered 1416 households in three localities from which our students are drawn - Sevak Nagar, Rafique Nagar and Martin Periera and Beral Periera Compounds. This survey covered all children and adolescents between 3 and 18 years - their enrolment status and some details about their families and their schooling. 

Altogether, we recorded the enrolment status of 3758 children and adolescents. Of whom, we found that, only 64 percent are enrolled in School. Nearly 9 percent have been earlier enrolled and dropped out, whereas 27 percent have never been enrolled in school.   

	Enrolment Status of children between 3 and 18 years.

	
	
	

	School going
	2421
	64.4

	Dropped out
	334
	8.9

	Never enrolled
	1003
	26.7

	Total
	3758
	100


Given that pre-primary education is difficult to come by in Jari Mari, we looked at the status of children of the school-going age and beyond. In the 5-10 years age group, one child in four is out of school. In the older age group of 11-15 years, the enrollment improves marginally to 78 percent. However, the dropout rate also increases and we find that nearly 12 percent of the children have dropped out of school. Even more important is the fact that nearly 10 percent of these young adolescents never get the opportunity for schooling. As the adolescents grow older, we find that enrolment reduces drastically. With only 38 percent in school / college. We also find in this age group, a large number of adolescents who have never been to school, but have been working for most of their lives. 

	Enrolment status of children by age group

	
	5 to 10 years
	11 to 15 years
	16 to 18 years

	School going
	1309
	75.8%
	891
	78.4%
	183
	38.0%

	Dropped out
	17
	1.0%
	133
	11.7%
	184
	38.2%

	Never enrolled
	402
	23.3%
	113
	9.9%
	115
	23.9%

	
	1743
	
	1163
	
	516
	


We find that there is no significant gender difference in enrolment rates for younger children, with the rates for girls being marginally lower than for boys. Among older adolescents, in fact, we find that girls are more likely to be in school than boys. This is because job opportunities for boys are much more abundant than for girls, which creates more incentives for boys to drop out. Also, many more boys migrate to Mumbai with the specific intention of gaining employment,  thus they are less likely to be in school. For older adolescents, education has few obvious advantages to offer. Given that municipal schools do not provide high school education, those who wish to continue schooling must join private schools. These schools are out of the reach of the majority. Besides, rates of failure are extremely high among high school students who are not equipped by their elementary education to cope with the syllabus. For girls, seclusion norms begin to be enforced after puberty, making it difficult for them to go to high schools, which are at considerable distance from the community. 

	
	School going
	Dropped out   
	Never enrolled
	
	Total

	5 -10 years 
	1309
	75.8
	17
	1.0
	402
	23.3
	1728

	Boys 
	681
	76.8
	8
	0.9
	198
	22.3
	887

	Girls
	628
	74.7
	9
	1.1
	204
	24.3
	841

	
	
	
	
	
	
	
	

	11-15 years
	891
	78.4
	133
	11.7
	113
	9.9
	1137

	Boys 
	455
	80.0
	56
	9.8
	58
	10.2
	569

	Girls
	436
	76.8
	77
	13.6
	55
	9.7
	568

	
	
	
	
	
	
	
	

	16-18 years
	183
	38.0
	184
	38.2
	115
	23.9
	482

	Boys 
	81
	30.6
	109
	41.1
	75
	28.3
	265

	Girls
	102
	47.0
	75
	34.6
	40
	18.4
	217


It is important to note that at no age are all the children enrolled in school. Enrolment is late in this community, resulting in a vast number of younger children being out of school (5-8 years). One of the results of late enrolment is that children do not complete schooling by the time that they are expected to assume adult roles (wage work, housework, marriage, childcare).   

	Enrolment rates at each age by sex



	
	Male
	Female
	

	Age
	School going
	Dropped out   
	Never enrolled
	Cumulative Total
	Cumulative % out of school
	School going
	Dropped out  
	 Never enrolled
	Cumulative Total
	Cumulative % out of school
	

	
	
	
	
	
	
	
	
	
	
	
	

	5
	51
	
	94
	145
	64.8
	47
	
	115
	162
	71.0
	5 years

	6
	100
	1
	36
	282
	46.5
	84
	1
	44
	291
	55.0
	5-6 years

	7
	132
	1
	22
	437
	35.2
	113
	2
	20
	426
	42.7
	5-7 years

	8
	155
	4
	27
	623
	29.7
	128
	1
	13
	568
	34.5
	5-8 years

	9
	91
	
	11
	725
	27.0
	92
	
	3
	663
	30.0
	5-9 years

	10
	152
	2
	8
	887
	23.2
	164
	5
	9
	841
	25.3
	5-10 years

	11
	126
	2
	4
	1019
	20.8
	104
	3
	5
	953
	23.2
	5-11 years

	12
	137
	7
	14
	1177
	19.8
	113
	11
	13
	1090
	22.5
	5-12 years

	13
	77
	9
	9
	1272
	19.7
	93
	12
	10
	1205
	22.2
	5-13 years

	14
	70
	16
	15
	1373
	20.5
	64
	23
	18
	1310
	23.5
	5-14 years

	15
	45
	22
	16
	1456
	22.0
	62
	28
	9
	1409
	24.5
	5-15 years

	16
	31
	31
	22
	1540
	24.2
	36
	16
	16
	1477
	25.5
	5-16 years

	17
	18
	30
	16
	1604
	26.1
	37
	29
	15
	1558
	27.0
	5-17 years

	18
	32
	48
	37
	1721
	29.3
	29
	30
	9
	1626
	28.3
	5-18 years

	
	1217
	173
	331
	1721
	
	1166
	161
	299
	1626
	
	


This can be seen from the following table, which shows the educational level of those children who are out of school. Expectedly, the youngest children have no schooling at all. Among the younger adolescents, middle school dropouts predominate. Logically, the older adolescents are more likely to have high school education, although 7th std, which is the level at which municipal school ends is the major threshold. Importantly, we found in this sample, 228 adolescents who had no schooling at all. In a large metropolitan city like Mumbai, such an absence of opportunity for the most deprived is shameful. 

These adolescents, as well as those with only primary education, who have, over the years lost their literacy, numeracy skills require an institution that will teach them at the primary level. Our general experience has been that adolescents are more comfortable among their peers and are not likely to join adult literacy programmes. Besides, an institution like Sahyog gives them the opportunity to experience school-life, which with all its limitations is a memorable experience for all.  

	
	5 to 10 years
	11 to 15 years
	16 to 18 years

	Illiterate
	402
	113
	115

	1
	4
	4
	

	2
	4
	8
	2

	3
	3
	11
	7

	4
	2
	14
	9

	5
	2
	21
	24

	6
	1
	16
	16

	7
	
	36
	45

	8
	
	17
	30

	9
	
	5
	23

	10
	
	1
	25

	11
	
	
	2

	12
	
	
	1


An analysis of the mother-tongue of the children and enrolment status, we find that the bulk of 

the out of school children speak Hindi or Urdu at home. However, it would be a fallacy to assume that all children are instructed only in the medium to which their mother-tongue belongs. Children are enrolled in the school which is known to be 'good, which is located in a convenient location and which has vacancies. But an important point to remember is that the spoken language of the community is almost equally distant from both Hindi and Urdu, the former which is Sankritised and the latter Persianised. A very telling point was made by a woman who participate in the survey. When we asked her to name her mother-tongue (matribhaasha), she did not understand us. So we asked her "what do you speak at home?" Instead of naming a language, she replied "abhi main tumhere saath bolti naa, main voich bolti." (the way  I am speaking to you now, that's how I speak.) This peculiar mixture of Urdu, Hindi, with influences of the local Marathi is the dominant language in this area, which, naturally, is not reflected in any medium of instruction. No doubt, children learn a language, however alien, through schooling. However, the general assumption that children 'know' the language in which they are supposed to learn (first language) is a myth. The difficulty faced by the students in mastering the language is daunting, and, no doubt, affects both their understanding of the subject as well as their expression and, consequently, their academic performance.   

Enrolment status of all children between 3 and 18 years by mother-tongue

	
	School going
	Dropped out
	Never enrolled

	
	Count
	Row %
	Count
	Row %
	Count
	Row %

	LANGUAGE
	
	
	
	
	

	No response
	39
	76.5%
	2
	3.9%
	10
	19.6%

	Hindi
	815
	66.4%
	73
	5.9%
	339
	27.6%

	Urdu
	1364
	61.7%
	234
	10.6%
	613
	27.7%

	Marathi
	159
	75.0%
	18
	8.5%
	35
	16.5%

	Gujarati
	3
	75.0%
	
	
	1
	25.0%

	Kannada
	8
	100%
	
	
	
	

	Tamil
	13
	100%
	
	
	
	

	Oriya
	4
	57.1%
	3
	42.9%
	
	

	Bengali
	
	
	3
	100%
	
	

	Any other language
	16
	72.7%
	1
	4.5%
	5
	22.7%


Predictably, the large majority of the children in Jari Mari depend on free schooling provided by the state. Girls, significantly more so than boys. Older adolescents are compelled to attend private schools because there are no municipal schools available. Thus, a large majority who can not afford private schooling have no option but to dropout. This table indicates the vital role that state education plays in the life of this community. If offers the only opportunity for schooling for the large majority of the children. If we consider that education is essentially an investment in the future, it is imperative that not only adequate, but also quality educational facilities should be provided to the community, not as welfare, but as social investment. 

Type of School attended by those who are in school

	
	Male
	
	Female
	
	Male
	
	Female
	
	Male
	
	Female
	

	
	Count
	Col %
	Count
	Col %
	Count
	Col %
	Count
	Col %
	Count
	Col %
	Count
	Col %

	
	5 to 10 years
	11 to 15 years
	16 to 18 years

	Municipal
	485
	71.90%
	485
	77.60%
	294
	64.60%
	317
	72.70%
	33
	40.70%
	47
	46.10%

	Private
	187
	27.70%
	136
	21.80%
	159
	34.90%
	117
	26.80%
	48
	59.30%
	55
	53.90%

	No response
	3
	0.40%
	4
	0.60%
	2
	0.40%
	2
	0.50%
	
	
	
	

	
	690
	100%
	640
	100%
	481
	100%
	462
	100%
	115
	100%
	136
	100%


To conclude, this larger and more systematic survey on education, only confirmed the findings of the survey conducted last year. It is important to note that Sahyog is not functioning in isolation in this community. There are other organisations, primarily PRATHAM, whose efforts are directed towards increasing enrolment of children between 6 and 14 years. However, as is evident from this survey. We have only scratched the surface of the problem. Undoubtedly, poverty and lack of opportunity are the primary problems of this area, which push children back into a cycle of low education, child labour and poverty. Whilst, it may take a long time to break this cycle, an organisation like Sahyog can create an alternative which can be replicated. Create indigenous institutions that create opportunity for education in the immediate context and which create a campaign for education rights in the long-term. 

Profile of students of Sahyog.

We have initiated a process of computerising the records of the girls who are admitted to Sahyog. We created a concise school record, with some details about the student's background and family. We tried to trace all the past students of Sahyog and interviewed them. However, this process is still underway. We present some statistics drawn from the admission forms (which are regularly filled at the time of admission) till August 2003. Since then, several more students have been admitted to Sahyog, however, their information is not computerized. The detailed school record has been filled for 55 past and present students, which offers a glimpse of the background and circumstances in which the girls come to Sahyog. Hence, we have also presented some findings derived from these records. A detailed report based on the school record of all the students will be ready by April 2003. 

