                                       Resume

1. NAME:                                                        Mr. Robert David

2. DATE OF BIRTH:                                       3rd November 1961

3. PERMANENT ADDRESS:                         E-1 ATIRA STAFF COLONY

                                                                         P.O. Ambawadi Vistar

                                                                         Ahmedabad 380 015

                                                                         Telephone ® 630 2665

4. EDUCATIONAL QUALIFICATION:        Bachelor of Arts (Psychology)

                                                                         St.Xavier’s College, Ahmedabad

                                                                         Diploma in Industrial Relations &  

 Personnel Management
5. LANGUAGES KNOW:                              English, Hindi, and Gujarati

6. WORK EXPERIENCE:

6. A July 1985 to January 1989

Position held: Educationist with St.Xavier’s Social Service Society, Ahmedabad an NGO working in the Slums of Ahmedabad.

6. A.1   Design of Curriculum and implementation of an innovative Education Programme aimed specifically for children of slums. This includes training of local people as Trainer in the programme.

6. A.2 Concentization and motivation of youth in Mahajan No Vando and Nagori

     Kabarasthan slums in Jamalpur and Shahpur, Ahmedabad.This included night    

    Classes, leadership building and motivation camps.

6. A.3 Member of core team leading to formation of credit union in Mahajan No Vando         

   And subsequently slums up gradation programmed in Ahmedabad.

6. A.4 Co-ordination of camps for youth from slums 

    This camp includes:

· Leadership, Motivation and Awareness generation camps

· Education camps for school going children from slums

· Mountaineering camps

· Sports camps

6. B.   February 1989 to December 1999

Position Held: Founder Trustee and Programme Co-coordinator of SAATH a Non Government Organization in Ahmedabad committed to upliftment of slum dwellers.

Responsibilities Carried Out:

6. B.1.Initiated Urban Development programme, design operation and analysis of detailed Baseline survey of life and living pattern in the slums of Sakalchand Mukhi Ni Chali, Santoshnager of Behrampura and Pravinnager –Guptanager of Vasna, Ahmedabad.

6. B.2 Co-ordination programme of SAATH

          -    Conduct Social Animator Training Course

· Training of youth for evolving youth organization

· Co-coordinating T.B. eradication programme

· Establish linkages with Government health care systems for treatment

· Launched and implemented skilled imparting and income generating activity

· Human Resource Development for local workers

· Field work management and Execution of programme

· Registration of community based organization to initiate, manage and sustain developmental activities

· Registration of Akta Yuvak Mandal and Akta Bachat Mandal a community based saving and credit organization 

6. B.3 Co-ordination of Slum Networking Project, a programme aimed towards providing 

     Basic physical services in the slums of Ahmedabad.

· Provision of basic services (water supply, drainage, paved roads, street lighting, solid waste removal)

          -    Partnership with Ahmedabad Municipal Corporation and private sector for                


Provision of basic services

· Mobilizing slum residents for participation in Physical Infrastructure  

                Development by way of financial contribution and implementation (in the                                          process have been able to collect about Rs.8, 00,000 from the slums residents)

          -     Forming a Non Trading corporation (NTC) and registration of Association in Sanjaynager and two Association in Pravinnager –Guptanager slums of     Ahmedabad this includes

-  Training of local person 

    -  Creating awareness among the residents of the slums about the functions and

        regulations of the association

    -  Forming a constitution and regulation of the association

    -  Collection of residents contribution for the Slum Networking Project  

6. B.4 Training and other work experience

· Conducted Social Awareness and Training programme for Urban Development and Social work 

· Carried out evaluation of CBO 

· Conducted on going and special training for Urban Development

· Group processes, Team Building

          -     Moral and Motivation Learning

· Personality Development

· Decision making and conflict resolving

· Understanding and management of Non Government Organization involved in Development

6. C   January 2000 to July 2000

6. C.1 Worked as Community Development Facilitator with TEUTEESCHE                  

          GESELLSCHAFT FUR ZUSAMMENARBIT (GTZ) and Nagpur Municipal 

          Corporation supported programme Slum Improvement Project.

Responsibilities Carried Out:

6. C.2 To facilitate the participatory process for the development in the slums of 

    Khaprimohalla of Dipti Signal in close co-operation with the architects and         

    Engineers of Nagpur Municipal Corporation

6. C.3 To identify and organize environmental awareness programmes and actions

6. C.4 To facilitate the formation of CBO for the construction of pay and use toilets-    

    Bathrooms in the slums

6. C.5 To identify the existing neighborhood slum pockets in Dipti Signal area and draft    

    area profiles with the local communities

6. C.6 To promote and facilitate the registration of the “Yuvak Mandal” and other

    “Initiatives for Local Development”

6. C.7 To promote the “approach of community contributions for developmental activities

    in the slums”.  

7. D    August 2000 to January 2001

7. D. 1 Initiated new NGO in Surat city of Gujarat, identified trustees, formed the trust                            

           deed of the organization and got it registered with Charity Commissioner of Surat.

8. E February 2001 to October 2002

8. E.1 February 2001 on wards working with UNDP (UNITED NATIONS  

          DEVELOPMENT PROGRAMME) as Community Specialist in Gujarat

           Earthquake rehabilitation Programme

Position Held: Community Development Specialist

Responsibilities carried out: 

8. E 2    Encourage self efficiency of local community and provide owner driven     

            Seismically safe shelter.

8. E.3   Reduce vulnerability to seismic and other hazards.

8. E. 4 Overall supervision of the project undertaken by the NGO “Kutch Mahila Vikas 

           Sangathan  and  “Sahajivan” in Khavda region of Kutch. 

8. E 5   Provide training to the UNDP engineers and community development team of the 

           NGOs and explore possibilities of adequate infrastructure and livelihood option.

8. E 6   Coordinate activities with the implementing NGOs. 

8 E 7   Ensure the work plan as the project is carried out as per the plan.

8. E 8   Plan, monitor and implement the project in association with the NGOs to ensure 

            that the disaster reduction strategy are inculcated with the village communities. 

8. E 9    Support the NGOs to organize campaign on earthquake resistance reconstruction 

             technologies.

8. E 10 Identify local talents and encourage beneficiaries in the reconstruction process 

8 E 11 Coordinate training programmes for masons and local lab ours in disaster resistant 

             reconstruction in association with NGOs to ensure sustainable recovery from post 

             disaster recovery system.

8. E 12 Form a village committees in all the villages to take leading role in the overall 

             development of the village, conduct regular meetings and capacity building of 

             such committees including women of the village.

8. E 13 Develop linkages with local Government to facilitate such services.

7.       SPECIAL INTERESTS/HOBBIES/EXTRA CURRICULAR ACTIVITIES:

-Reading on Social psychology, Development, Counseling and Management

-Work with the unorganized and marginalized communities

-Have done and conducted mountaineering and rock climbing course

-Enjoy music, Photography and Sports

-Designing simulation games 
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1. About the program

“There’s enough for each one on this earth.” When you’ve been living with a philosophy like that, and one day find yourself confronted with innumerable agonized people and children, lifted and then dumped hard by a passing cyclone of hatred, nurtured by passing governments, what do you do? This question posed itself in front of millions of Ahmedabadis last year, and this is what Sahyog did.

Sahyog decided that even when the present was so desperate, they could at least try and secure the nation’s future. Innocent children, too young to be thanking God for simply being alive, traumatized by deaths of near and dear ones, impressionable minds feeding on the frustration of helpless victims. With parents and adults in a paralyzed situation, living at their wits ends, wondering what tore apart their even otherwise hard lives, screaming for help, children were imbibing everything except learning how to live. It was a kind of situation where one tries to remember what was promised in the first breath of life you took as a child, and is not able to do that.

Sahyog and its team members visited different camps on a regular basis and found that the need to bring growing children out of the camp atmosphere was palpable to the inmates and parents. They were worried about their children absorbing and eating daily the venom of hatred and memorizing experiences narrated daily by different people, thereby reliving the trauma over and over again.

Understandably, it would be time before some peace of mind could be achieved, and victimized people could start their own process of rebuilding, and look at times ahead. Many organizations came forward under the umbrella of Citizens’ Initiative to help. However, children had been overlooked. The Sahyog Program made up for this, and began working with children in the camps.

The program has three main parts: First Part consists of bringing children out of the vitiated atmosphere, out of their daily challenges to survival, into a comfortable home outside home. It is in the peace and security of the center that development of the mind becomes easy.

The Second Part is teaching the children interactive games, which carry subtle and indirect messages of peace and harmony. These games work in this way: They begin from a point in their daily lives, and work up a game or activity revolving around it. The method of expression of the game persuades children to blurt out and express emotions such as anger, curiosity, mockery, contentment and resolve. After an emotional release is achieved, automatically, the children’s attention is more easily focused on the words of the game, on its content. The content has indirect messages to peace and harmony. These words, lyrical and easy, get memorized by children, and are hummed when they are back home. These messages therefore are picked up by family members too.

The Third Part is to help these children complete formal school education. The children in these areas often do not go to school, drop out, or perform badly in school. The reasons for this are many. Disapproval met with in school, psychologically insensitive attitude of teachers towards their special needs, such as differences in culture and language and economic backwardness, results in learning and communication disabilities. Sahyog’s program aims to correct these disabilities, and their work has shown some encouraging results in this quarter.

2. Activities in the First Quarter, 2003

January began with three Sahyog centers: at Navapura, Darbarnagar and Durgah area. Everday except Sunday and school holidays, teachers endeavor to lead their pupils into interactive and recreational activities. And then teach them the lessons set out for the day. Activities in these centers have been ongoing on a daily basis in two shifts. Beginning from 9:00 am in the morning, it goes upto 12:00 noon. School going children go to school directly from here. Those going to far off schools, leave ten minutes early.

Those not going to school, and children who do not have afternoon school, collect for the noon shift at the Darbarnagar and Durgah centers. This is another three hour daily program, especially for children who are ages 5 and upwards.

Familiar with the localities, and where students stay, teachers keep up students interest by talking and conselling them on issues in other spheres of life. They also make it a point to visit absentee students and find out why they haven’t been to school. More often than not, the child is sick, and needs medical attention. The center helps them out in that case, to the extent it can.

The following table gives details of the centers:

	Centre Name
	Shift 1: morning
	Shift 2: noon

	Navapura
	Age 3-5: 32 students: 

Age 5 onwards: 59 students:
	Most of these children go to school after their activities at the center are over. Those who don’t attend school, go over to the Durbarnagar center in the afternoon.

	Durbarnagar
	Age 3-5: 75 students:

Age 5 onwards: 35 students:


	Age 5 onwards: 29 students:



	Durgah
	Age 3-5: 60 students

Age 5 onwards: 48 students


	Age 5 onwards: 

Group 1: 30 students

Age 5 onwards: 

Group 2: 27 students

	
	Total: 395 students (including three centers and both shifts)


On festivals and holidays, activities are planned for the day before the holiday, in addition to the curriculum. 

An outing / excursion to Kankaria Lake, Zoo and Balvatika (Children’s Educational Park) was organized for the children. They had a whale of a time, their interest overshooting expectations. January 26 was celebrated at Navapura centre with a cultural programme. On the eve of Uttarayan, kites were given away to all children. Festivals Holi and Moharram were celebrated in the month of March. On the first anniversary of the riots, 28th February, a human chain was formed for the sake of peace. A prayer meeting was held, with Hindus and Muslims.

Additionally, in January, Sahyog conducted four training sessions for its teachers. The training sessions were held on the 6th, 9th, 18th, 25th January. In order to further capacity build its organization, two special sessions, which covered the Sangiti educational manual, were conducted for Sahyog by Ms. Simantini from Avehi-Abacus Project.

Keeping in mind that there be no mental development if survival needs are not satisfied, Sahyog carried out a livelihood program in the locality, funded by St. Xavier’s Social Service Society, in January. Under this program, we gave away 34 sewing machines, 6 sewing-cum-embroidery machines and 20 handcarts (lorries), at a total cost of Rs.1,50,400. Another 52 people were helped with capital funding beginning with Rs. 500, averaging Rs.1988, a totaling of Rs. 1,03,384. This made for a total investment of Rs.2,53,784 towards livelihoods for the community.

3. Methodology of Education

The method of teaching and education followed in this program is a non-formal. While being a basic developmental course, it also serves as a preparatory course for children yet to go to school, as well as a supplemental and supporting course for school going children.

These children range in the age group of 3-15 years. The profile of children coming to the program has been categorized as shown under:

1. Pre-school children: Age range 3-5

2. School dropouts and Non School going: Age range: 5-16

3. School going children, requiring support: Age range: 5-16

The children are taught in two batches according to their ages. Therefore, category 1. forms the first batch, while category 2. and 3. form the second batch of students. Further, these students decide on one of the centers, depending on teacher availability. The number of students per teacher is ideally limited to 30, especially for children above age 5, allowing undivided attention at all times. This has been followed wherever teachers have been available, but in other morning batches, there have been 59, 35 and 48 students each under one teacher in their respective centers. However, it has been possible to follow the norm of 30 in all noon batches. In the Durgah center, for example, there are two noon batches for students above the age 5, by two different teachers. 

For children from ages 3-5, morning batches range from the lowest of 32 in Navapura center to a 75 in their Darbarnagar center.

Preschool children: Firstly, to get them involved in various activities and communicate with them. Thus, bring out their fear and wishes, and help them open up.

Secondly, to initiate critical mental thinking that has been stalled by the riots, and nurture it, encourage children to explore their own bodies, their environments, and try out newer activities. Thirdly, to prepare them for the standardized tests taken by schools for new admissions to kinder garten. Fourthly, to help their parents prepare the documentation required for school admissions, and also make them aware about the necessity of a good school education.

School dropouts: Firstly, identify the reason behind dropping out, and to attempt to find an answer to it. Secondly, help the students identify their strengths, discipline themselves to learn and take an education, help them reach the same level as their peers in school, and thus gain enough confidence to go back to school.

In the target group, a majority of school drop-outs are due to economic reasons, increasing discrimination on the basis of class or community, and inability to adjust to their peer group. The program addresses these issues and attempts to help the children go back to school, and study with confidence.

School going kids: Firstly, make up for the deficiencies of the existing schools by initiating thinking processes in these children. These processes are initiated through specially structured games that stimulate new ways of thinking. Secondly, to supplement school learning with other subjects. Thirdly, to support school learning by teaching them the topics they could not follow in school. Fourthly, to help them deal with school campus life with confidence and face up to the challenges that may come their way.

These are children below age 16, who attend school, but don’t get the most out of it. The program helps the child understand that school education is important for them, it helps them cope up with the school atmosphere and peer pressure by its own system of education and informal counseling.

The teachers for the educational program are young ladies that were hand picked by the Sahyog co-ordinator from the local community itself. While coming to the camps with relief, and working at organizing children, the co-ordinator discovered that there were ladies in the community who had taken the initiative of taking care of a group of children in the camp.  They could do with organizational support. They became the natural choice for imparting further training to the children, given their instinctive concern and caring attitude for children. This latter aspect become the first pre-requisite for any local teacher working on Sahyog’s educational program.

· The curriculum is distributed into eight growth zones. For ages 5 and above, they are: Mental Development, Social Development, Physical Development, Linguistic Skills, Emotional Intelligence, Creative Development, Mathematics, Environment. Activities for each of these phases have been singled out and arranged in a stage-wise manner from January to December 2003. The detailed schedule in Gujarati is enclosed.

· For ages 3-5, the eight growth zones are the same, except that emotional and creative development are treated in one phase. To give extra importance to development of mathematical and scientific abilities, an extra phase has been added for it. A detailed schedule for the same is also enclosed.

· Content and subject matter is imparted primarily through multiple and simultaneous media, such as games played together, toys, flip charts, learning tools, etc. For example, a song about butterflies and birds teaches the students to mimic hand and body movements, shows them colors, helps them identify birds and insects from charts. Or the basic syllables are taught in a way that the children associate them with their parents names, or objects and can remember them easily.

· Psychological and pedagogical aspects kept in mind. Teachers are trained to impart education without scolding or threatening in any form, the traditional cane is unthought of. 

· The teaching methods take help of games developed by an international organization Play for Peace, and follow the educational kit known as Sangati developed under the Avehi-Abacus project originally for BMC school children. More about these systems of education is explained under the next subtitle ‘Systems followed for Education’. A photocopy of the table of contents of Sangati manual is enclosed with this report.

· 54 Games developed by Play for Peace are being taught to children here. These games are designed for emotional and psychological release while giving recreation and bringing about learning. Moreover, these games stress the importance of play over victory, of team-spirit over competition, and harmony, unity over conflict.

· Teaching manual and flip charts developed by Sangati are being used as a guide to a better way of education.

· A progress report cum record file is made for each student. The file begins with the child’s description of his or her own self. This not only records the child’s basic information, but also draws him/her out to express, and brings out his/her uniqueness.

· Innovative methods are being used to make education more sensitive to the children and their context, and also make interaction between local teachers and children more meaningful.

· Teachers, are not familiar with this concept, and are trained to un-learn and re-learn to teach within this framework. Initially, the teachers, not equipped to dealing with children without and form of reward and punishment methods ordinarily employed in schools, become unsure as to how to tackle tricky situations. For example, when a particular child insists on doing things in a particular way, or when a child fails to respond to what is communicated, or even when a child or a group of children in the class fall sick. A teachers’ meeting on a regular basis aids this process. Teachers exchange their experiences, share their worries, explain their problems, and interactively find solutions, attitudes, approaches that are best suited in this framework.

· Efforts put in by the teachers are commendable. They are members of the same community and their eagerness in conducting the program, their role in giving it body and content, pace and momentum, is commendable. However, they themselves have been through the trauma of the riots, and therefore, easily empathise with the children and feel parently towards them, while going through and resolving their own emotional crisis. They by far exceed their brief, giving much care to their students, and deserve an honorarium that says we too care for them. (An honorarium of Rs.600/- barely helps them make ends meet.) Students often stay back at the center, and go home only when their parents come looking for them.

· We participate in activities and workshops undertaken by other organizations in order to capacity build our teachers and local workers. The teachers are also locals from these areas, whose abilities in managing children had been well demonstrated in those critical days at the camp and thereafter.

· Parents meetings organized on a regular basis, give insights into the child, as well as familiarize the parent with the teaching methods. While parents voice their concerns about their children, they also become aware of the importance of education, and take more interest in how best they can educate their child. These meetings also serve as an interaction point for the teachers, organizers and the community to understand each other better and work towards common goals.

4. Systems followed 

Besides many innovative systems two systems directly followed by the Sahyog program include games developed by Play for Peace, and educational kit Sangati developed by Avehi-Abacus Project. 

Play for Peace:

The mission of these games is to bring together children, youth and organizations from communities in conflict, using cooperative play to create laughter, compassion and peace.

How It Works

Play for Peace's Learning Initiative model for community change encourages regions around the world to elevate their own peacemaking potential by linking together the various assets of their communities 

The Educational Process

The Lead Representative engages the leaders in educational experiences including cooperative play. The community leaders intuitively begin to feel safe as they play and laugh together. Gradually animosities lessen as bridges of trust are built. 

Following the play process, those gathered reflect on their encounter and discuss observations on the strategies used and how they work. Play for Peace's methodology evokes the magic of cooperation as the participating leaders collaborate to create a local plan of action, each one addressing the needs of a distinct culture and community. Play is the catalyst. 

Bringing it Home 

People from the local organizations, many of whom may have never collaborated before even though they come from the same place, plan how they will work together. Given their history of conflict, this is a crucial step. Together they form strategies to recruit community volunteers called Adult Coordinators. Guided by the On-Site Representa-tive, Adult Coordinators are trained so they can recruit the teenage Youth Facilitators who then engage the community's children. 

Mentoring Leaders for Peace

The Youth Facilitators quickly learn to be leaders for peace as they work with younger children, ages six through ten. The cooperative play sessions always involve teamwork, collaboration and non-competitive games where everyone is a winner.

The Power of Play

Play is a universal language that opens us up to learning. In a pure state of play, defenses crumble, and people are no longer conscious of the self. When we laugh, fear melts away. Only on a level playing field can a nexus of organizations and individuals begin the process of rebuilding their own communities. 

The Biology of Play

Deep within the folds of the brain, nothing stimulates clusters of nerve cells like a novel experience, switching them on to interconnect with an intricate web. These neural connections are the nuts and bolts of the learning systems that bind new experiences with a person's unique past memories. Our emotions influence what we learn and how we learn. Feelings like happiness, sadness, love and fear trigger powerful chemical messages from the limbic system to other regions of the brain. 

The Spirituality of Play

Healing a broken community begins with repairing the spirits of its inhabitants, one person at a time. As people involved with Play for Peace discover and embrace each other's similarities and differences through their peacemaking initiatives, something extraordinary happens. 

The transformation begins quietly. The sound of children's laughter floats over the air. Soon a spiritual awakening radiates, one person to the next, reaching throughout an entire community. Attitudes change, and people connect as they open up their hearts to new friendships once considered unthinkable. Rather than looking back toward clashes and heartache, a spirit of collaboration and conciliation takes over. Former enemies come together to create a sustainable place to live in peace side-by-side. Prevailing bias breaks down revealing a renewed community coming together in the spirit of peace. 

Play is a contemplative act. For children, who have a genius for play and for being completely in the moment, play is a kind of prayer, a way in which they are authentically who they are, spontaneously and purely themselves in their joy and capacity for sharing.

(Courtesy: www.playforpeace.org)

Sangati

Sangati brought out by Abacus is a thought-provoking series of six interactive teaching-learning kits that attempt to make school education more relevant and more vibrant by enhancing the quality of what is taught and how it is taught. 
  
The Heart of the Matter : The Sangati Curriculum 

The emphasis of Sangati is on the links between  specific themes rather than on isolated pieces of information.  These themes are organized in a way that will provide a different perspective for children to understand and analyze the world around them. 

These interlinked themes are: 

· Knowing about MYSELF means understanding that I am unique and yet share something with every other human being. It means understanding the potential and limitations of MY BODY, and realizing that regardless of our differences all human beings have the same NEEDS. 

· It is OUR EARTH that provides the resources that make it possible for us to fulfill our needs. All life on earth, including human life, has evolved in a complex and continuing process. This makes all of us part of the WEB OF LIFE. 

· For thousands of years, human beings have been producing things using the earth1s resources. In this process, technology has advanced and SOCIETIES HAVE DEVELOPED. 

· Continuing changes in technology and different social, economic, political and cultural institutions influence THE WAY WE LIVE today. 

· CHANGE characterizes our relationships with one another, with other forms of life, and with the environment.  It is only by understanding  these changes and their impact that we can learn to deal with them and to create the kind of society that we want. 

· PREPARING FOR OUR FUTURE means exploring alternatives for ourselves as individuals as well as for our society and our earth. 

Each theme is compiled into a kit as under: 
Kit 1 : Myself, My body, Our needs 
Kit 2 : Our earth and the web of life 
Kit 3 : How societies developed 
Kit 4 : The way we live 
Kit 5 : Understanding change 
Kit 6 : Preparing for our future 

The kit comprises of;
· 2 Teachers' Manuals containing detailed plans for the 36 sessions background/ supplementary information; and  skill-building inputs for teachers. These manuals are printed in Hindi and Marathi. (Kits sent )
· Teaching Aids such as posters, flip charts, story books and board games. Printed in 4 colour these aids are attractive and interactive, providing scope for discussion. All aids are designed to be used in a variety of classroom situations without any external facilities such as projection, electronic equipment, electricity or any tedious preparatory work on part of the teacher. The text is printed in Hindi and Marathi on the reverse side of the picture enabling easy use. 
Teachers are given a kit, which stored in the school and reused with new batch of children each year. The aids require minimum maintenance and the compact packaging makes storage easy.

 
The Students' material includes;
· Worksheets to help students develop their language skills as well as skills of observation, survey and assessment. These worksheets enable the students to apply what is learnt in the classroom, to include community/family experiences, in order to form a valuable learning resource. The response from the children is overwhelming. Since it helps them focus one relate with their own experience they are exited to complete are collect them in files. 
· Files for students to store the worksheets and supplementary material. Every student has been given a file at the beginning of the course, children will continue to use these for the next three years having in self assessment. The material collected in these files is also an important component in the process of evaluation and process documentation.
(Courtesy: www.avehi.org)
5. Conclusion

The full success of the initiative can be seen only in the longer term, but it has already derived heartening encouragement from the fact that people who went back home from the camps, have continued their relationship with the center. The number of children coming to the center have steadily increased, not fallen, inspite of resumption of schools. This also abundantly illustrates how great the need for child education in the area, and how well this need has been recognized by the locals.

In the months that Sahyog has been associated in the area, it receives continuous feedback from the local community, and finds increasing level of expectations from the community. Sahyog sees a steady emergence of Sahyog childrens’ centers as a fora  for new thought and resources, as well as a source of partial fulfillment of people’s other basic needs.

Sahyog’s method of working with the people has been such that in the process of educating children, they have been interacting with mothers, parents and a whole host of community people and leaders. This has lead to increasing confidence levels between Sahyog workers and the people in the community at large. The problems faced by the residents on a daily basis become more and more apparent. In light of their current financial situation, the issue of credit and debt glares in their face everyday. Women put up requests in parents’ meetings and in daily interactions that a scheme for micro-credit be worked out. This would mean fewer trips to money lenders and increased returns in savings.

At this juncture, Sahyog realizes that it is but a fledgling organization, on a great endeavor. To continue with its long term vision, it needs to bring out a radical upliftment of the community, possible over a period of five to seven years. To begin with, these include community health, community organization and better livelihood options for Vatva, where Sahyog has now been associated with the community for more than a year.

In the beginning of this initiative, when funds were lacking, Saathi was the first to recognize the value of our endeavor and uphold the efforts put in by Sahyog. Without such support, this program would not have been possible.

Inspite of enthusiastic and some self-motivated people within the community, and the most obvious need for development, the potential of the people of this area remains largely untapped. With experienced people, a committed team, and a vision, Sahyog is ready to undertake the unfinished task of development, but for want of adequate funds.

Enclosures:

1. Annual Planning for children ages 3-5

2. Annual Planning for children ages 5 and above

3. Table of Contents of Sangati Teachers’ Manual
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II. Activities in June 

 

June, the last month of the quarter covered here in proved to be the most hectic of all the months. This was because it is the month when schools begin, when new admissions are accepted in schools, and this is precisely what our goal was: to have the maximum number of children in the locality attend school. 

For the last three months, the following activities have been conducted in addition to the teaching activity at three children centres: Parents’ meeting and Teachers’ training. Both these have met with positive response, and are intended to be a permanent part of our program. Amongst regular activities, teachers have been following the progress of each child, and attending to their needs, meeting parents when required. The annual and monthly timetables are being regularly followed. In addition, teachers meet every Saturday to discuss the week’s curricula and general progress of their class. Methodology also has been fine tuned to the children’s needs. 

The process of new admissions was crucial as it meant systematisation of children’s education, and their accommodation in main-stream education. Months of effort put in by teachers at the children’s centres seems to have paid off when many drop-outs were willing to join school again, and many parents willing to send their children to school. However, even admission was not as easy as it sounds. To begin with, none of the children had a birth certificate, and a large majority of parents could not even give their date of birth with confidence. So, the teachers and workers at the program decided to tackle the problem from scratch. For a week, they toured the locality, visiting houses, and talking to each of the parents they could find, regarding the necessity of having a birth certificate. As a result, they arrived at a list of local children, and the number that could be admitted to Standard I in the municipal school.  

The municipal school this year declared that it would admit students who knew their date of birth, provisional to its conformity later (by a birth certificate). Taking advantage of this, and considering the rush in the Registrar’s office at this time of the year, the social worker at the centre, identified 50 children, who did not know their birth dates. Of these, 18 seemed really doubtful (for others, their parents could give an approximate date), and their applications were given in the registrar’s office. Of these 5 dates have so far been identified, the others yet have to be found or confirmed. 

The teachers took the initiative of becoming the ‘local guardian’ for these children. In the admission form, the local teacher has signed up as the local guardian, thus taking responsibility for the child’s studies, attitude, behaviour, regularity, punctuality and all that goes with being a guardian. For dropouts, they have given additional personal assurance to the municipal teachers, that they would study, and not leave school again. 

The teachers have also met with success in case of over-aged students, ranging 7-11 years, who had never been to school, and now have been admitted to Standard I. They have so far been enjoying school, not fearing it, or resisting it, as previously they did. One particular student, Irfan, aged 11, is so thrilled about it, he explains thus: His teacher in school gives him attention; she is happy with his grasp and level of understanding. She tells him, “Tu kabhi to school me gaya hoga!” (You surely must have been to school before!) 

The municipal school authorities have been helpful. Considering that having older children in the class is not healthy either for them or for the class, they have agreed to allow these children to give exams of the succeeding standard along with the current one. If they pass both exams, they would be promoted directly to the third grade, thus helping them make up for the time they have lost. 

In addition, the teachers at the children’s centre have described the admission process as a very satisfying one. They also cite that the municipal schoolteachers have been very co-operative, and have been awed by the kind of response they have got from their locality. “Avo sahakar apo to saru” and “Kai sanstha ma thi avo cho?” were most common. 

Following is the table of new admissions: 

	Standard to which admitted
	Municipal School
	Private School

	 
	At Regular age
	Drop-outs re-admitted
	New admissions at above the regular age
	New admissions at regular age

	K.G.
	 
	 
	 
	4

	Std. 1
	60
	11
	9
	5

	Std. 2
	 
	5
	 
	1

	Std. 5
	 
	 
	 
	1

	Std. 6
	 
	1
	 
	 

	Total - 97
	60
	17
	9
	11


 

 



III. Growth of the Program 
 

The songs in the local language, Gujarati, come in various forms, and have been learnt by the teachers during various interactive and intensive training by educators-trainers from Play for Peace. These songs inculcate the faculty of learning, observing, and through it develop skills such as counting, _expression, logic, identifying colours, words, objects. The songs integrate natural elements such as wind, earth, leaves, birds, with their functions and movement, and at the same time introduce numbers with these, such as five birds, a great breeze, one earth, etc. These numbers are then connected with coming, going, leaving, adding of things, punctuated by questions in the song, to make the child calculate the exact number. The coming and going of things, is also paired up with emotional expressions in songs. Also, in songs, children are required to ask a question and another answers it. Simple question and answers like… ‘This happened. Did you like it’, answered by ‘yes’ or ‘no’ also brings in a lot of emotion and gives way to spontaneous self-_expression in the children.  

Songs developed and communicated have also included songs brought by some of the more resourceful of the teachers at the children centre and shared with the other teachers. These songs have been particularly helpful in the rehabilitation process of the children. These last few months have seen the children and the locality come more to terms with themselves, and a gradual comeback to reality. The children who thus far were suffering to outgrow their pains, have now given way to newer children, who are more attached to the centre, and are able to focus on the things taught to them, rather than on what happened in the past. Many children who came from further localities, have now stopped coming since their homes have been rebuilt, and their parents have resettled. However, new students from within the locality have joined, and many of them been admitted to the municipal or private schools as the figures show. 

The process of rehabilitation has been a unique one not only for SAHYOG but also for the teachers, as well as for the parents and children in the locality. The process brought children in direct contact and made apparent the grievous wounds along with the knowledge that it would be so difficult to heal them. It also brought forth hopeful, optimistic and sensitive women who took up the task of attending to these children, and teaching them all that they knew. It brought these teachers in contact with the larger world, and trained them do their task better. Through the aftermath, they articulated a purpose for which they are working. 

The teaching demands of the teachers has brought them to organise themselves, and plan every coming period, every coming week and month, in the context of the coming year, for the children they have been teaching. The syllabus they have laid is a very fundamental and comprehensive one, immediately giving them the tools to teach as well as the guidelines for teaching. 

With so many school-going children at the children centre, it has acquired a new meaning: homework and tuition. In fact, some parents have been visiting the teachers asking them to take special care and help the child with her homework. Parents have so far expressed happiness at the program and are taking interest in the development of the child.  

However, some parents have also expressed that since their child now goes to the municipal school, they need not come to the children centre. Teachers have been meeting up with parents of truant children to get this answer from a few places. Teachers expect however that their work at the centre will show up as these truant newly admitted kids would come back to the centre. 

Stages of child growth covered at the centre include: 1 Mental development, 2 Social development, 3 Development of the body, 4 Language Skills, 5 Emotional development, 6 Creative development, 7 Arithmetic, 8 Environment. 

Physical development stage includes simple things such as ‘chipti bajana’, cutting up papers with scissors, and such activities that lead to development of the muscles of the hand, and control over fingers. These precede development of writing skills. Games also include activity songs involving limb movement, distinguishing between right and left, identifying different parts of the body. 

Development of the writing skills here depends less on rote and practice, but more on conceptual learning involving recognition of line forms such as straight line, curve, arc, slant line, through metaphors such as ‘dada ni lakdi’ and joining these forms to form the basic Gujarati alphabet. A weekly timetable regulates teaching habits and subjects to be taught by each teacher to her class. 

Classes as already explained in earlier reports, are distinguished now into four categories: pre-school or kindergarten (ages 3-5), school going std. 1-5, school going std. 5-7, and drop-outs. Class timings are adjusted with their school and madrasa timings, so that the younger batches come in the morning, they have school later in the afternoon, the older batch comes in the afternoon, they have class in the morning. 

At admission time, so many teachers, with students of their locality, enlisting and registering their students, created a wave of enthusiasm amongst all parents and teachers present. It was a great feeling, the teachers told us later. 

The educational program thus undertaken involves, children, their parents, and the teachers. Evaluation of progress is done by the teacher herself, and will be systematized further. Regular attendance, giving homework, and also checking up on their school homework, right now forms the basis of evaluation. 

Customised learning is what is aimed at in these centres, to help each of these children, who otherwise have semi-literate parents, to cope up with pressures in school and reach up to the level of their peers. This helps them keep up with the rest of the class, and also generates the municipal schoolteacher’s interest in teaching them. The teacher, glad that she has some regular students, pays attention to what they have learnt, and what they haven’t understood. 

The centre meanwhile, has its own set of concerns with development of the children’s personalities. Every Saturday the teachers hold a meeting to discuss and decide the course of the action for the coming week. However, on this day, they also discuss different student and children experiences, where they have not been successful, and seek their peers’ advice on what to do. So far, this has been very successful as the instances cited by them say. 

Dealing with ‘shararati’ (mischievous) children, say the teachers is done on a case-to-case basis, and each teacher finds his / her own way. In rare cases, another teacher drops in the class at the right time to help out, and so far, the child has listened, understood and changed behaviour. In one of the classes, a boy of 12 was acting bullish, so that every time the teacher tried to explain to his little students, he would jump up, create some mischief, loudly say something humorous, and disrupt the class, with half of them reeling in peels of laughter. The teacher sought help of another teacher, who came into the class one day, and talked to the bully. She explained to him, and the class, how vital it was for everyone to study. She gave him reasons, told him that he was helping his parents by studying, that he was disturbing other’s study, it was the duty of a strong individual like him to care for everybody, and that he should see to it that everybody gets a chance to study. The boy relented, and from the next class, saw to it, that nobody else in the class did anything obtrusive. A similar case happened in another class, where the bully was made a monitor, and given responsibility for the class, and this made him more solemn and sober about his study as well as new ‘work’. 

IV. 

Local Activities 

 

Local activities conducted in this quarter include a teacher’s meeting and training session (mentioned earlier), a youth workshop, and activities related to other issues that cropped up in the locality. 

 

1. Community Organisation 

 

Overall focus of activities conducted has been straight and sustained longterm development. The centre’s worker has been touching on issues relating to health, employment, savings and education. The need for community organisation for good of all, is also being stressed. Other subjects of emphasis and activity have been organisation of women and youth, leading to women’s meetings. We intend to organise them, and involve them in a savings and micro-credit system, however, no full time dedicated volunteer is currently available. The teachers work on it in their spare time, and conduct meetings periodically. As regards youth organisation, a dedicated social worker is working for it. Youth activities include: regular meetings with youth, sports like cricket and volleyball, evening meeting with working youth. It may be mentioned, though, that currently ‘youth’ refers to the male youth of the locality. 

“Previously employed, but now unemployed young men are many. They have left the previous job or have been fired. Family expectations that they take up responsibilities run high. The youth forum serves as an important agent for change. The elders are reconciled to their fate and the way things have been going on for some years. They could not find a way, and have lost hope about better lives. The youth have not. They do not accept, and with more exposure, and more knowledge of how they can help themselves, they will usher in change.” This is how the centre conceives of the role of youth in the locality. 

A 3-day youth camp was organised: 

1. Its aim was to understand the youth. To discuss their future, “make them see their future. Help him see his ‘right’ future, and how he could accomplish it.” “For example, many of them have ideas: to open a garage, and such other plans. Some of them may be able to do much better than that, but are unable to see beyond what they believe is possible. It is therefore necessary to show them what all they can do. To ask them, make them think, as to why they should always be tied to labour intensive services. To encourage them to try their hand at more profitable and growth-worthy endeavours.” 

2. A Yuvak Mandal has been formed. The area, in which SAHYOG is working, consists of 7 ‘chali’ or streets. Surprisingly, the youth in none of these challis are organized, and there is not a single generic grouping. The yuvak mandal now formed has created a platform for them to meet and voice their concerns, discuss with the intention of finding some solution to their immediate problems. 

3. A formal group cannot remain in existence for long without a clear agenda of it’s activities, and a regular organisation of these. This yuvak mandal is planning to begin a savings and credit program for the local youth. This program is badly needed in this poverty-stricken area, and the youth forum seems its right place. 

 

 

2. Local power failure 

 

An issue that came up during these three months was that of power failure. There was no electricity in the entire region for 10 days, and in a large majority of houses for 22 days. The reason for this, it became known, was that almost the entire neighbourhood was run on illegal electricity connections. There are a total of 1 commercial and 12 residential electricity connections in the area. 450 houses in the area survive by sub-letting this electricity and paying off its owners. Sporadic raids in the area by the AEC authorities mean that the owners are in constant vigil, cutting off the sub-let connections every time there is a sniff of a raid to be conducted. Often the entire area is in darkness for 10-12 days without a raid, waiting for a raid. This time, the authorities cut off 6 of the wires that had sub-let illegally, and disconnected 7 others. Grasping the situation, and looking at the pitiful condition, SAHYOG intervened, and took up the issue with the authorities to find out what could be done; how could the residents be doled out of the situations. As a result of the efforts, electric supply to the area was restored. The disconnected lines came alive, and the remaining 6 lines were re-laid over a period of 12 days. However the residents have been warned against illegal use.  

AEC is currently offering an electrical connection to each dwelling unit within a specific size, for Rs. 5200. A contractor, also a resident in the area, has shown willingness to help the residents complete the legal formalities and certification required to obtain the connection. The youth worker is trying to convince the people to take this connection. In the days when the electrical power supply had not been restored, there were more takers. Now, as the days go by, the enthusiasm of the people to legalise their existing system is waning, and they are taking respite in the current facility. 

However, SAHYOG is continuing in advising people against illegal connection, and has found visible strains amongst them with regards to this. There is a general feeling, it has detected, that people wish to be within the confines of law, even if only for the sake of comfort, and to be free of continuous vigil from raids. Some residents have shown willingness to save money and buy off a legal connection over a period of time. However, a majority of residents earn ranging between Rs.1200 to Rs. 4000, it is difficult to foresee an immediate self-help solution. 

SAHYOG’s attitude has been that of reform. Beyond addressing the immediate needs, they wish to bring about an attitudinal change, and support people in their endeavour to live within the confines of law, as respectable, self-employed, law-abiding citizens. 

 

3. Voter’s list 

 

Another important achievement of SAHYOG has been to check that all the residents have got their names admitted to the voters’ list. These lists were either burnt or destroyed in the riots that took place a year back, and recently, the election authorities had camped here to correct the old lists, and make new ones. Immediately, the teachers of the centre got into action, informed locals, and saw to it that all of them definitely checked up if their names were mentioned, if they were correctly spelled, and if their other details were correct. This has been a confidence building exercise for all concerned to see that their names are included and correctly printed in the voters’ list. In a previous by-election, some of them were unable to vote. 

In the last quarter, loans were given to locals for employment needs. Nearly 80% have begun to repay the loans, others too are expected to start repayment as soon as their financial situation is steady. 

 

V. Details regarding the Youth Camp 

 

Camp site – DHOLKA, 50 kilometers away from Ahmedabad

Camp dates – 21st, 22nd, and 23rd June 2003.

No. of Youth 24 youth in the age group 15 – 28 years 

1. Aims 
 

1. To create a feeling of oneness and of co-operation in the youth.

2. To identify youth leaders from among the participants of the camp

3. To discover the hidden potentialities of the youth

4. To initiate the process of forming a youth group 

2. Methodology 

 

The camp was conducted with extensive us of group exercises, discussion, role-play, talks, games etc. 

3. Program Details 
Day 1 

After the arrival of the participants at Dholka the youth were divided into 2 groups and were told to pitch their own tents. Common instructions, rules and introduction were given and then the youth were told to discuss in their respective groups the expectations of the camp i.e. what do I concretely expect to achieve during these 3 days. This was discussed in the common group and the above 5 points (aims) seemed to be main trust of the camp agenda. 

In the afternoon session in different groups discussion was held about the formation of the youth-group, benefits of the such groups were performed by each group in small play. Suggestions about what could be the role & function of the youth group were discusses. Difficulties, which could arise, were also foreseen. The youth seemed interested in forming themselves into a group. However, no concrete step was taken in the establishment of the group because it was felt that these youth will go home and discusses with others youth also. Besides, it was felt that the initiative should come from the youth rather then from the development workers of Sahyog. The follow up meeting will take place at Sahyog office. 

To get an idea of the functioning of the group, the level of co-operation it can achieve, the generosity of the members, probable leaders etc., we conducted a SQURE MAKING GAME and ROPE GAME where the group was required to make a long rope by use of anything on their person. At first the group members were hesitant to give much to the group to make their `rope’ longer. Later, after observing the generosity and selflessness of the other youth, many were ready to give their shirts and even pants so that the rope could be make longer. The game captured the interest of the participants and they later felt sad that they were not ready to give to make the longest possible rope with their clothes possessions, their bodies etc. The post mortem of the game was an eye-opener to the youth. It was shown to them how community goals can be achieved through a spirit of generosity, co-operation and team-work which involves great sacrifice effort and creativity. 

Besides the three main sessions of the first day, we had many games. That enlivened the youth. We played game that made the youth compete in groups in a spirit of healthy competition and team spirit. We also made them sing some community songs in Hindi, Gujarati which they sang with gusto. The day closed with the campfire with lot of jokes, mimicry and night prayer. 

Day 2 

The second day began with a prayer service with a Salam. After the customary comp inspection, the groups were instructed to put up role-plays practice and discussion. The topics, selected were (i) Education- its benefits, the disadvantage of literacy (ii) The disastrous effects of bad habits. (iii) The positive contribution of teamwork and co-operation. These themes were chosen keeping in mind the relevant problems of the youth in the slum. To our surprise, all the groups came up with very touching role-plays where the problems were deftly diagnosed and creatively presented. After the presentation of the role-plays, we conducted a discussion on the problems that were highlighted. As summation problems if it is aware of what the problem is what are the available resources to counter-set the difficulties and how it can organize itself. 

The camp favourite, the “Balloon Game”, followed the three serious sessions of the day. This game necessitates planning, group scheming, execution and co-operation. The youth enjoyed the game thoroughly. However, we were disappointed about the performance of the group during the campfire. The groups failed to put up any standard items in spite of giving special time for practice. We brought this to the notice of the group. During the night prayer, two youth began fooling around and were pulled up. This dampened the spirit of the group. Another interesting incident that took place is that some of the younger youth were afraid to sleep in the tents because they feared ghosts and snakes. We explained to the youth that such irrational and primitive beliefs in ghosts will not be helpful in building up the community. 

 

Day 3 

The third day was actually a half-day, we left the camp after lunch. Being the last day, the youth were a bit sad that the camp was coming to an end. We conducted MINI OLYMPICS and games like relay, passing the balloon, tug of war were played in groups.

The last serious item on the camp agenda was the Quiz Contest among the three groups. The groups were asked questions pertaining to Sports, Politics, Mathematics and General Knowledge. The questions asked were very simple keeping in mind the general level of reading and awareness of the youths. The youth enjoyed the contest and gave a good account of their selves in the Quiz contest. Followed by evaluation of the camp each group presented what they have learned from this camp. Participants were feeling so close with others that they were not ready to go back. 

To conclude the camp, we had distributed the prizes to the winners. We saw to it that almost all the prizes were equally distributed among the youths. Thus, the camp ended on a very happy note and felt very useful thus these should be conducted as regular intervals. 

4. Achievements  

We managed to bring the youth together in a spirit of friendship and co-operation.

We could identify some leaders among the youth i.e. Afzal, Firozkhan, Nazeerbhai, Yunuskhan with their support more youth can be organized. 

The camp was helpful to improve the knowledge of the youth with regard to legal matters to form the organization, to identify and analyse their difficulties, to realize their strength’s, clarify their goals become aware of their collective capacity.

We managed to do the spadework for the formation of the youth organization. 

 


VI. Conclusion 

Activities conducted through SAHYOG have been received well by different segments of the community. It’s a case of people wanting to come out of their troubled lives to a more settled and productive life. Yet, time and again, they have to be shown, told and persuaded to think about long-term gains and not merely pressing immediate needs. 

It may be noted that Sahyog’s contribution has been recognised not only by the local community but by segments such as parents, women and youth, and agencies such as the municipal school and AEC workers. 

In the foreseeable future, Sahyog plans to organise more activities relating to youth, including young women, employment-related activities, and expand its educational program. In development and mobilisation of community resources, SAHYOG sees an opportunity for sustained growth.
Children at a picnic








