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Chapter 1

Introduction 

1.1
History

The idea of Gramin Shiksha Kendra
 (GSK) or at least a school that would provide ‘relevant good quality education’
 to the community took root in the late eighties. There was a group of young people trying to work on eco-development
 issues in villages around Ranthambhore National Park, Sawai Madhopur. The work involved close interaction with village communities, young adults, children and also rural schools. The gaps and limitations of the education provided in these schools were obvious. 

This group toyed with the idea with setting up a school but did not have the confidence or the resources, at that time, to do so. The group later split up and their lives and careers took them on different courses. The initial idea had never quite died and Gramin Shiksha Kendra was registered as an organisation in 1996. It remained dormant for almost seven years.

During this time, we built on the original idea. Now, it was no longer just beginning a school for relevant and good quality education but an effort to develop a model that would not just demonstrate our idea of quality education to the community but work with them to demand similar quality in government schools. The new vision also involved working with the government to improve the quality of education available in government schools.

GSK became active in August 2003 with a clearer idea of what we wanted to do as a group but no clear idea of who would support us financially.

The next two years were very difficult years. The first ten months or so were spent in understanding the area, as this was a new team (it remained a 1 member team for the first 10 months). It was also important to recreate an identity in the area.  After spending time with the community and understanding their ideas of education, their concerns regarding this new initiative and seeking their support to begin this venture, the GSK School, later named Uday Samudayik Pathshala began in June 2004. 

1.2
Rationale of the study

The first Uday Samudayik Pathshala (Uday Community School) was set up in the village Khawa (Jaganpura), Sawai Madhopur in June 2004. Setting up the school was the culmination of a process that began long ago and the beginning of another one. It was the beginning of a new and completely different relationship with the community as well; the community was entrusting us with the important job of educating their children. 

The school was set up as a response to the obviously inadequate schooling systems that exist. The government under its various educational schemes had set up several schools and schooling options. One outcome of the government’s effort is that now almost all children have access to a primary schooling question. The flip side reveals that more often than not, the schooling option available is of questionable quality.  An indicator of their inadequacy is the growing number of private schools even in rural areas and the community’s acceptance and response to them. 

GSK set up Uday Samudayik Pathshala to provide education to children of educationally deprived rural communities.  The secondary aim was to demonstrate an alternative model of education which, if the community found acceptable, they could demand from the government.

What is the idea of education Gramin Shiksha Kendra wanted to promote?

· GSK believes that the aim of education is to prepare citizens for a democratic and egalitarian society. We as a nation have accepted democracy and therefore education must prepare citizens to participate in it; acceptance of democracy implies acceptance of equality of all citizens as well; and since society has not achieved equality in practice, one has to work continuously for it. 

· Education should develop the abilities of people that are related to rational and independent decision making and participation in socio-economic processes of society in a meaningful manner.

· In order to do the above, one needs to have an understanding of the world – natural, human and social and therefore education must develop an understanding of the human and natural world.

· Rationality and independent decision making imply autonomy. Autonomy implies responsibility i.e. one should be prepared for the consequences of one’s decisions. This further implies a development of values  which can be understood as effect of ones actions on others and sensitivity to others (others includes all living forms)

· Aesthetic development is another important facet of an independent autonomous being and therefore becomes an important educational aim. Modern society gives us enough examples of aesthetic gullibility of people.

· The development of rational autonomy cannot be considered complete without the skills to implement the decisions made. Skills include the skills to transform an idea into action. The skills are divided into three groups – first, those which involve efficient use of our own body which implies teaching such skills in our schools; second those that involve influencing other people’s beliefs and behaviour which implies teaching effective communication (communication is two way process therefore understanding others as well an communicating an idea effectively) and third, those which involve transforming a material into a desired object which imply teaching the precise and effective use of body, especially hands.

· Finally there is a time limit to schooling and therefore the specific aim in our schools is to develop confident, interested independent learners.

It is important to state the above here as this has implications for pedagogical practices, teaching-learning material and classroom management. If we try to state or identify the practices and processes that differentiate Uday from other schools in the area, they would be:

· Children are treated affectionately and equally by the teachers.

· Democratic decision making processes are visible in the classroom.

· There is an attempt to create an environment that fosters learning and is attractive to children.

· There is equality of opportunity for each child.

· There is freedom in the pace of learning i.e. it is possible for children of different educational levels to be in the same group as well as for the same child to be at different levels in different subjects.

· There is no fear of the teacher and nor is there is corporal punishment. Indiscipline is handled through discussion with the child.

· There is an honest attempt made to provide opportunities to learn all the kinds of skills that are in line with our idea of education.  

This was the idea of education that we had when we began Uday Samudayik Pathshala. Another Uday Pathshala was established in Bodal village, Sawai Madhopur in July 2006.In the past three years, we have experienced several successes, failures and have learnt from them. 

We felt that it was the right time to revisit the pedagogical principles and teaching-learning processes at Uday so that we could reflect and consolidate them to prepare ourselves for the bigger challenges ahead. This research study is the first step towards understanding our position to enable us work in relatively new areas of upper primary education. 

We are continuously involved in innovating for better teaching and learning. We believe that we have developed a set of educational processes and pedagogical practices through our work in the school. Some of these ideas remain as stray thoughts in the minds of the practitioners/teachers and some of the practices need to be subjected to a peer review.

We, thus propose to capture it, systematically document it and critique it involving all the stakeholders i.e. children, community members, teachers, government education departments, individuals and organizations working in the same field.  

1.3
Objectives and scope of the study

The overall objective of the research study is to revisit the pedagogical principles and teaching-learning processes at Uday. The specific objectives of the study would be to determine:

· What are the pedagogical principles followed in Uday Pathshalas? Are they followed according to the spirit as stated above? Are these  reflected in the practices/actions at the school?

· Are these pedagogical principles, values, processes, practices in concurrence with the stated aims of education?

· What is the perception of all the stakeholders over these issues? Do they notice a difference? If yes, is it possible to capture this felt difference?
1.4
Methodology and Sources of data

The study was carried out as Field Research. The methodology included studying, analyzing and organizing the pedagogical principles and processes and the practices at Uday viewing all the stakeholders separately -as recorded/documented by GSK, keeping in view, the nature of the objectives. 

Data Analysis was aimed at determining the actual scenario and underlining the further areas of work.

Source of Primary Data: Primary data was collected by interviewing people engaged in the processes i.e. children, child's parents, other members of the community, teachers and the Coordinators; and by observing the actual sites and the academic evaluation of the children.  Data collection methods included Structured/Semi-structured Interviews, Focus Group discussions, Worksheets/question papers/evaluation sheets, Observations and Informal discussions. The details are:

	S. No
	Data Source
	Number

	1
	Interview with community member/parent
	43

	2
	Focus Group Discussion with community
	5

	3
	Interview with teachers
	7

	4
	Focus Group Interview with Children
	2

	5
	Interview with children
	3

	6
	Academic Assessment of Children
	49

	7
	Focus group with Teachers
	1


Sample: The method of sampling was purposive and largely guided by the objective of the study. This meant that the sample comprised the two Uday Pathshalas; fifty community members, children and teachers/coordinator serving in the two schools formed the sample. While the sample is restricted to the two Uday Pathshalas for teachers and those children who have been on the school since inception i.e. 3 years, this was not the case when it came to the community. The study team spoke to parents whose children were studying in Uday, those whose children were not studying in Uday as well as those whose children were not of school going age.

Sources of Secondary Data: Secondary data was collected from available records such as surveys conducted by GSK, Case histories, Records maintained by teachers (Diaries of teachers, teachers notes on their own reflection and experience with children, their parents and the community as a whole; Teachers' Monthly, Half-yearly and Yearly reports). 

The list of the secondary sources of data:

· Teachers’ diaries

· Teachers’ reports (Fortnightly/monthly, half-yearly and yearly)

· Project report (quarterly, half-yearly and yearly)

· Evaluation and Planning Registers

· Yearly assessment of children (Report)

· Workshop Registers

· Community meeting Registers

· Students’ Registration Register

· Visitor’s comment Registers

1.5
Study team

The study team comprised a study team leader from GSK and he could ask for assistance from the extended team for specific tasks; the teachers and coordinator of Uday got associated with the team mainly at the time of data-collection and children’s academic evaluation. 

Nistha Foundation (NF) supported this study  and the representatives from NF were involved in the study at the time of the preparation of the instruments and data-collection.

Chapter 2

The Community and Uday

This chapter examines the relationship of the community with Uday Pathshalas. There are two Uday Pathshalas one on the western and the other on the southern side of Ranthambhor National Park. Children from 5 villages/settlements come to Uday Pathshala, Jaganpura while the school in Bodal has children coming from 2 villages.  

Section 1 attempts to gauge the acceptance of our approach to education through the percentage of children’s enrolment from individual families. Section 2 tries to assess the community’s awareness and understanding of educational processes in Uday. In Section 3, we try to understand whether parents see a difference in the value systems of children coming to Uday and in the final section, we try to understand the relationship of the parents/community with the school.

2.1 Does the Community accept Uday?

If sending their children to Uday is acceptance of the school and its approach to education, then the community seems to have accepted Uday. We see their continuing to send their children to Uday as even stronger statement of acceptance of Uday. 

If we look a little deeper we see that in our selected sample, 64 per cent of the eligible children are in school 1, while school 2 has 85 per cent of the eligible of our selected sample. In both the cases, the schools are favoured more for girls at 69 and 90 per cent respectively.

This does not meant that School 2, Bodal is better than the Uday Pathshala in Jaganpura; on the contrary, School 1 is larger, older and more established but there are 3 functioning government schools in the area, though one of those is a single teacher school run by the Sanskrit Nideshalaya but it is in the village itself. We believe that the percentage of children is larger in School 2 because both the villages that the school caters to have largely rejected the existing government school as can be seen if we compare the enrolment in both the schools. The government run primary school has an enrolment of 172 and an attendance of 20-25 children; the Uday Pathshala has an enrolment of 142 and an attendance between 92- 115 i.e. 60-80 per cent children. Here, we will digress a little to talk about the attendance figures - to us, these attendance figures are a little on the lower side especially when compared to Jaganpura where the attendance figures hover around 85 per cent. (See Appendix … for details). One of the reasons is that there is a higher proportion of older girls i.e. around 12-13 years old who can work in the fields, so they are often asked to stay back for domestic chores. The other reason for the differing attendance is that children from the one of the villages have to walk almost 2 kms to the school.

Coming back to the greater acceptance of the school in Bodal, it is because the community actively wanted the school and exerted pressure on us to open the school there, even though we were thinking of opening the school elsewhere. The Jaganpura school has a building, on land identified by the community and registered in the name of Gramin Shiksha Samiti; the Bodal school runs under trees on encroached gauchar land! We are not condoning encroachment of any kind, it was the decision of the community and we acquiesced. When the government sent us a notice for encroaching on the land, the community protested saying that they were the encroachers, so the notice should have been given to them and not GSK!
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Picture 1 - Uday Pathshala, Bodal
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Picture 2 - Uday Pathshala, Jaganpura
In the following tables, we try to capture the picture of the two schools through data on infrastructure, staffing, teacher-pupil ratio, enrolment, and the percentage of children in Uday schools as a percentage of the eligible children.  

The details are as follows:

Table: Details of Uday Schools 

	Classrooms
	Children
	Teachers
	Drinking Water
	Electricity
	Teaching level
	Toilets
	Support Staff

	School 1, Uday Samudayik Pathshala, Jaganpura

	Eight classrooms of dimensions 15x20 sq. feet 
	174
	8

TPR: 1:22
	Hand pump in school
	No
	Pre primary, primary and upper primary
	One kuttcha toilet for girls, no toilet for boys
	1

	School 2, Uday Samudayik Pathshala, Bodal

	School being run under the trees and a temporary thatched structure of dimensions 20x60 sq feet.
	131
	5

TPR: 1:26
	No, A public hand pump at a distance of 100 meters from the school
	No
	Pre primary and primary level
	None
	0


Table: Children in Uday  

	n = 43

	School No
	Sex of Respondent
	Eligible Children 
	Children in Uday
	Percentage of children in Uday

	
	M
	F
	T
	B
	G
	T
	B
	G
	T
	B
	G
	T

	School 1
	11
	11
	22
	29
	13
	42
	18
	9
	27
	62
	69
	64

	School 2
	2
	19
	21
	31
	21
	52
	25
	19
	44
	81
	90
	85

	
	13
	30
	43
	60
	34
	94
	43
	28
	71
	72
	82
	76

	
	M = Mother; F = Father; G = Girls; B = Boys; T = Total


The school is not divided into distinct grades or classes. The education in Uday is seen as a continuum. There are pre- primary groups which is basically a pre school, then there is primary section and the children in the upper primary level consist of self learners.  Pre primary is a group of children in the age group of 3-5 years, primary is a group of children in the age group of  5-10 years and self learners are those who have crossed the primary stage and are capable of learning by themselves with a little support from the teachers at the time of need. Each group at the three levels have children in that age group, for example all the groups at the primary level in school 1 (Jharna, Khushi, Gul and Guldusta will have children in the age group of 5-10 years). The details of enrolment are as follows:
Table: Group-wise Enrolment of Children

	
	
	
	
	
	
	
	
	
	

	School 1
	
	Sagar  (SL)
	Jharna       (P)
	Khushi (P)
	Gul   (P)
	Guldusta (P)
	Sargam

( PP)
	Ujala (PP)
	Total

	
	B
	10
	16
	11
	13
	15
	15
	6
	86

	
	G
	5
	12
	15
	12
	9
	18
	17
	88

	
	T
	15
	28
	26
	25
	24
	33
	21
	174

	School 2
	
	Gulsan (P)
	Suraj  

(P)
	Vatika    (P)
	Tara (P)
	Badal  

(P)
	Akash

 (PP)
	
	Total

	
	B
	12
	13
	16
	9
	15
	10
	
	76

	
	G
	10
	11
	9
	11
	5
	10
	
	55

	
	T
	22
	24
	25
	20
	20
	20
	
	131

	SL: self learners, P: Primary, PP: Pre primary


2.2 Does the Community understand Uday and its idea of Education?

The community’s understanding of Uday is seen as a function of their decision to send their children to Uday, their understanding of the teacher’s relationship with the children and their understanding of educational processes in the schools. 

To begin with, the study asked the respondents the reasons for choosing Uday instead of the other government or private schools. The reasons were varied; 68 per cent responses were that they changed to Uday after their child had not learnt anything in the other school and that the quality of education is better here, it is noteworthy that in school 2, 90 per cent of the responses were for the same reason. Sometimes the child does not want to go to any other school and insists on coming to Uday as was the case for 8 per cent of the responses; 10 per cent of the responses were for it being a free school and is close to the village. Absence of corporal punishment and the affection that the children are treated with was the reason for 6 per cent responses.  The overwhelming majority of the responses, 84 per cent, indicate that Uday is chosen for the quality of education or an affectionate teacher-child relationship or it is the child’s decision with its ‘free-school’ status being important only in 10 per cent of the responses and then too it is coupled with the proximity of the school to the house.

Some of the respondents have given more than one response and the percentages are therefore a percentage of the responses and not the respondents. The details are:

Table: Why choose Uday Pathshala? 




n=50
	S. No
	Reason
	Responses



	
	
	No
	%

	1
	Better quality of education in Uday; did not learn anything in old school
	34
	68

	2
	The child insists on coming to Uday
	4
	8

	3
	This is a free school close to the house
	5
	10

	4
	There is corporal punishment in other schools but the children are treated with affection here
	3
	6

	5
	No response/ Children do not go to Uday 
	4
	8

	
	Total
	50
	100


To further examine the community’s understanding of Uday, the study asked the respondents about the teacher’s relationship/behaviour with the children. Here too, some of the respondents had given more than one response and therefore it is a proportion of the responses that we analyse. More than half, 57 per cent of the responses feel that the children and teacher have a friendly relationship and almost a quarter of responses state that the children and teachers respect each other. Absence of physical punishment is the major response in 13 per cent of the cases. What is noteworthy here is that almost all the responses, 94 per cent indicate a positive teacher-child relationship whether it speaks of affection or respect between the two or the lack of physical punishment to the child. The details are:

Table: Teacher-Child relationship in Uday Pathshala?

	S. No
	Reason
	Responses

n=46

	
	
	No
	%

	1
	The teachers and children have a friendly relationship with each other 
	26
	57

	2
	The teachers and children respect each other 
	11
	24

	3
	The teachers do not physically punish the children
	6
	13

	4
	Don’t know/ No response
	3
	6

	
	Total
	46
	100


Not unexpectedly, communities consider corporal punishment as been an integral part of schooling and growing and expectedly at Uday we find no place for corporal punishment! We tried to find out what does the community feel about this difference. Almost two thirds of the parents, 65 per cent felt that children should be punished physically regularly or sometimes while 35 per cent feel that there is no need for physical punishment. At Uday, in 91 per cent of the respondents report that the teachers do not physically punish the children but 9 per cent of the respondents have reported that their children were punished.

Here, it needs to be mentioned, that when the teachers are new, even when trained by us, it takes them some time to get used to the fact that children have to be disciplined through dialogue and discussion either with the individual child or the group and not through physically punishing them. The educational process that the teachers have gone through has had a strong element of corporal punishment. Teachers who come with some experience of teaching in other schools take even longer to come to terms with this new method of teaching. This is an issue we are always vigilant about and work on it continuously.

The details are:

Table: Parents perception of corporal punishment

	S. No
	Reason
	n=43

Response

	
	
	Yes
	No
	Sometimes

	
	
	No.
	%
	No.
	%
	No.
	%

	1
	In your opinion, is it necessary to physically punish children? 
	8
	18
	15
	35
	20
	47

	2
	Do the teachers in Uday physically punish the children?
	4
	9
	39
	91
	
	


The study tried to understand the community’s strategy of gathering information about education at Uday. We asked them whether they visited the school, what they knew about the pedagogy at Uday and what had they observed in Uday classroom interactions. 

Almost 79 per cent of the respondents had visited the Uday classrooms with varying frequency and 21 per cent of the respondents had not been to the school. The result of these visits was that almost two thirds of the parents said they knew something about the classroom processes and about 40 per cent said that they did not much or anything about the classroom processes. The details are in the following two tables:

Table: Parents visits to Uday

	S. No
	Statement
	Response

n=43

	
	
	Yes
	No
	Sometimes


	Often 

	
	
	No.
	%
	No.
	%
	No.
	%
	No.
	%

	1
	Do you visit Uday Pathshala
	3
	7
	9
	21
	21
	49
	10
	23


Table: Parents perception of classroom processes

	S. No
	Statement
	Response

n=42

	
	
	Yes
	No
	Somewhat
	Nothing

	
	
	No.
	%
	No.
	%
	No.
	%
	No.
	%

	1
	Do you know about the method of teaching in Uday?
	10
	24
	14
	33
	16
	38
	2
	5


When asked about what exactly went on inside the classrooms and how was it different from any other classroom that they had seen, almost half the respondents said that the teachers used different and interesting activities to keep the children engaged; 16 per cent felt that the teacher explained to each child and did not move ahead till the child had understood; 2 per cent said that children work according to their own discipline and the seating arrangement is different from others and almost one third of the responses were that they did not know about teaching methods at Uday. 

The study also sought to understand the community’s perception of the multilevel and ‘no formal examination’ policies followed by Uday; more than one third of the respondents were aware that children of different levels studied together but almost two thirds at 60 per cent were not aware of this policy. Interestingly, even after being informed of this policy almost three quarters at 72 per cent were neutral in this regard. It was almost a tacit agreement, as if to say, doesn’t matter what goes on, it seems to be working’. When it came to formal examinations being held at Uday or not, almost half the respondents at 49 per cent did not know that formal examinations were not conducted at Uday. This was rather surprising given the level of interaction with the community. It is also an indicator of the nature of the engagement of the community which is more in infrastructure development. The community seems satisfied seeing the interest of the children, regular classroom transaction and subtle changes in the children all coupled with the willingness of the children to come to school.

The details are in the following two tables:

Table: Community’s perception of teaching methods in Uday? 


n=50

	S. No
	Method
	No
	%

	1
	Use different and interesting activities 
	23
	46

	2
	Explain to each child and do not move ahead till the time the child does not understand
	8
	16

	3
	Children work on their own (discipline)
	1
	2

	4
	Class and sitting arrangement is different from others 
	1
	2

	5
	Don’t know/ no response 
	17
	34


Table: Community perception of teaching at Uday.

	S. No
	Statement
	Response

n= 43

	
	
	Yes
	No
	Don’t know/ no problem/ neutral

	
	
	No.
	%
	No.
	%
	No.
	%

	1
	Do you know that children of different levels study together?
	15
	35
	26
	60
	2
	5

	2
	Is this acceptable or should children of different ages study separately?
	7
	16
	5
	12
	31
	72

	3
	Are examinations conducted in Uday?
	22
	51
	0
	
	21
	49


The final question in this section was the way that the community regards the so called ‘extra-curricular’ activities of the school. Opinions are mixed on this- 15 per cent see this as a vocational skill; 36 per cent see art (all kinds of art) as necessary for personality development, 17 per cent see it as something that either entertains children or helps relieve tedium but almost a third at 32 per cent do not seem to happy with the inclusion and would like to see less of it in school.

Uday sees art as an integral part of the curriculum as a definite activity that helps children conceive of an idea that they can plan and implement either individually or as a group and so it is gratifying that at least one third of the parents understand it as a part of the curriculum even though it is seen as a personality development effort. 
The details are:

Table: Community Perception of extra-curricular activities at Uday

	S. No
	Statement


	n=47



	
	
	No.
	%

	1
	Learning vocational skills are necessary
	7
	15

	2
	Art is necessary for personality development
	17
	36

	3
	Helps children stay in school
	2
	4

	4
	It should not happen/ spend less time on it/ don’t know i.e. not particularly happy with it
	15
	32

	5
	For entertainment of the children 
	6
	13


2.3 Does the Community see any difference in the children of Uday?

In this section, we are assessing the differences, if any, in the children of Uday as they are perceived by the community. The parents were asked if they noticed evidence of what we consider as core values at Uday, i.e. sensitivity to others, in this case younger siblings; confidence and articulation of one’s own ideas; care of self and his/her own resources as well as general differences with children not going to Uday.

All the respondents felt that the children who studied in Uday were different from the children who to other schools in several small ways like they were more confident and articulate in front of strangers, they were not frightened easily, they could speak a few words in English with confidence, their language was better i.e. they did not use abusive language.

Three quarters of the respondents also felt that the children showed sensitivity towards their younger siblings; 98 per cent of the respondents also felt that the children were able to share their idea with confidence and a similarly high proportion at 81 per cent felt that the children showed greater care for themselves and their resources and belongings.

This is of critical importance as we feel that this is an indicator of the community recognising, accepting and appreciating the Uday’s idea of education. They may not know the details of classroom processes and pedagogy but they do recognise the effort of the teacher and the effect it has on their children. 

The details are:

Table: Development of Value System

	S. No
	Statement


	Yes


	No

	
	
	No.
	%
	No.
	%

	1
	Is there a difference between the children of Uday and others? N = 63
	63
	100
	0
	

	2
	Do the children help younger siblings at home? 

N = 48
	36
	75
	12
	25

	3
	Can the children articulate and state her idea with confidence? N = 43
	42
	98
	1
	2

	4
	Can the child look after herself and her resources? 

N= 43, nr = 1
	35
	81
	7
	16


2.4 What is the Community’s relationship with Uday?

The community’s relationship with the school is seen as a function of their involvement in school process and their engagement with the teacher, in the topics discussed with the teacher and their participation in village meetings.

The teachers of Uday by and large, barring a few exceptions live in the villages and this seems to have had an impact with 95 per cent of the respondents saying that the teacher was in constant touch with them and came to their house regularly. The topics that the teachers discussed with the parents included the child’s attendance in school, the child’s progress in school, the plans for developing the school, the role of the community in their children’s education, the child’s behaviour in school among others and advice on how to involve the other members of the community in the school.

The details are:

Table: Teacher contact with community                                    n= 43
	S. No
	Statement


	Yes


	No

	
	
	No.
	%
	No.
	%

	1
	Is the teacher in regular contact with you?
	41
	95
	2
	5

	2
	Does the teacher come to your house?  
	41
	95
	2
	5

	3
	Does the teacher visit you regularly?
	39
	90
	4
	10


The people in Bodal and Mordungri want to keep the Uday School in Bodal at all costs. They have been indicating this is a variety of ways – by identifying land and helping the school establish itself under trees, saving the ‘school trunk’ from people attacking the forest department chowki, protesting to the collector when the notice for encroachment of land was issued to GSK, insisting that the village community were the encroachers. The most recent indication of involvement in the school is the community refusing to let the forest department enclose the ‘school’ within the boundary wall that the forest department is constructing. The net result is that they are not employed in the boundary wall construction which means that they are also losing the wages that they would have earned from the construction.

Similarly, all the respondents reported that there were regular meetings between the teachers and the community but only 70 per cent of the respondents said that they went to the meeting. Some of the topics that were discussed in the meeting included children’s progress, plans for the school and the role of the community in the development of the school.

Table: Meeting with the community 


n=43
	S. No
	Statement


	Yes


	No

	
	
	No.
	%
	No.
	%

	1
	Is there a meeting with the community?
	43
	100
	0
	

	2
	Do you participate in the meetings?
	30
	70
	13
	30

	3
	Are the meetings regular?
	41
	95
	2
	5


The final query was what was the community’s vision about improving Uday and how they saw themselves engaging with the school. The largest number of responses, 44 per cent who saw Uday as a ‘well equipped government recognised school till class X’ and 37 per cent also felt that GSK and the community should work together on those issues. 

The details are:

Table: Ideas to improve school and community’s engagement with Uday

	S. No
	Response


	n=57



	
	
	No.
	%

	1
	School and community work together for land and building
	21
	37

	2
	Fully equipped recognised school till class X
	25
	44

	3
	Provide good education
	8
	14

	4
	Increased involvement of women in schools
	2
	3.5

	5
	Improved retention of teachers 
	1
	1.5


2.5 Overview

In this chapter we have tried to understand four major areas of the community’s relationship with Uday/GSK – their acceptance of the idea, their awareness about the educational processes at Uday, the differences recognised between Uday and other schools and finally the terms of engagement that they have with the school.

There are enough indicators that tell us that the majority of the community members have accepted Uday School and that implies that the pedagogy followed at Uday is also acceptable to them. Whether we look at the number of requests to admit children, the community’s identifying land and the permission to use it, the labour they put in the school construction and ultimately the fact that they have entrusted the education of their children to GSK – these are all indicators of a high degree of acceptance of Uday.

Despite the high degree of acceptance that the community demonstrates towards Uday, it does not seem that they are equally aware of educational processes at the school. They do know of the activities that their children are engaged in school and they do not approve of all of them – what matters most to them is that their children are learning and learning well and that is something that they can see and compare with others. This is a decision area for GSK – if the agenda is to make the community aware of the pedagogical principles followed at Uday, then they need to have a special strategy for it.
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3 Community Support

What is equally clear is that the parents not only recognise the impact of the educational process that the child is undergoing at Uday, they are also comparing them with other children in the village. What is being noticed and more importantly being appreciated is the fact that children from Uday are more confident, read and write with greater fluency and comfort, do not use abusive language and are not afraid to ask questions.

Not withstanding this appreciation and acceptance, the terms of engagement that the community has is largely restricted to the providing help in infrastructure development and ensuring that the schools continue to run. They provide land, labour, sometimes construction material and support by sending their children to Uday but it cannot be said that the school is community owned – community accepted, yes but community owned – not yet. GSK will not only have to sharpen its definition of community involvement but also work out a strategy for it. 

 Chapter 3

Teachers

The focus of this chapter are teachers – their selection, their background, their motivations for working with Gramin Shiksha Kendra, their training, their expectations, their method of working both inside and outside the classroom, their classroom transactions, their relationship with the children, community, fellow teachers, their problems and the strategies they use, the organisational support they receive and their opinions about the organization.

 The teachers are the core of Gramin Shiksha Kendra. They are what make the organisation happen and it is their work that provides shape to the ideology of Gramin Shiksha Kendra. The children are the objective and the teachers are the medium. The study thus devotes a separate section to understanding their realities. The study decided to do away with sampling and spoke to all the twenty teachers and made an assessment of the training and the academic support that the teachers receive to be able to do their work.

This chapter consists of the following sections 

· Selection of Teachers

· Profile of the Teachers

· Classroom Processes 

· Relationship with Children

· Relationship with the Community

· Teachers Perspectives of Uday

· GSK’s investment on Teachers 

3.1 Selection of teachers
Over the past three years, GSK has had a wide variety of experiences related to building and developing the teaching team at Uday. While the first few teachers that joined the school in 2004 were trained teachers who had worked in schools like the ones GSK wanted to develop, the teachers who have joined us after that period are quite different. While the first few teachers see Uday and GSK as something that they have set up the teachers who have joined later often tend to see this as merely a job that they have come to do. There are thus two main groups of teachers that can be identified within Uday – the initial group and the new entrants. 

Gramin Shiksha Kendra makes fresh appointments in two categories

1. New teachers: These teachers are selected through an open advertisement. The minimum qualification is a post graduate degree for male teachers and a graduate degree for female candidates. While the entry qualifications may be different for men and women, they join at the same level in the organisation. The teachers are selected through a carefully designed process which tests their written abilities which include conceptualizing an idea and their ability to convert it into the written form and also their writing skills. There is also a test of their general knowledge and awareness. This is followed by a group discussion for in which the people who clear the written exam participate. A short listed group then goes through a personal interview which helps assess their overall abilities to become a good teacher especially their aptitude as a facilitator and a teacher.

The selected group which is usually one and a half times the number of teachers that will actually be appointed then go through a 45-day residential training which is conducted by GSK in the summer. Successful completion of this training programme gets the participants appointed on probation for a period of three months wherein they begin to take classroom sessions with the senior group of teachers. At the end of the three month probation period, they are appointed formally as teachers in the school. During the three month probation, the teachers are constantly counseled and supported by the senior team. 

2. Experienced teachers: These are teachers who have a minimum experience of three years of working in alternative schools. These teachers are also selected through the process of open advertisement, written test and interview. These teachers do not undergo the forty five days training. After an exposure of 3-4 days they are directly given the responsibility of working with children. Experienced teachers who approach the school and have an interest in working with the school could also be taken on board. 

3.2 Profile of Teachers

Gramin Shiksha Kendra has a combination of fresh and experienced teachers. All are young and energetic and believe in the work that they are doing. The study assessed undertook a detailed interview with the new teachers who had joined and had focused group discussions with the older teachers. 

GSK has a group of well qualified teachers. 84% of the teachers are post graduates and remaining are graduates. One third of the teachers have professional degree in education or social work.  All the teachers have been trained to be teachers in alternative schools, Half of the teachers have received trainings other than the induction training in subjects such as art and craft, scout and guides training etc.  One third of the teachers have experience of more than five years. The first school has two teachers having special skills in music, theater and two teachers in sports. 

Half of the teachers are from Sawai Madhopur and half of them are from other districts in Rajasthan. One of the teachers is from Allahabad.

Table: Profile of Teachers
	School
	Sex
	Age in years 
	
	Professional education 
	Home District

	
	M
	F
	18-25 
	26-32 
	Grad 
	PG 
	BPEd. 
	BEd 
	MSW
	None 
	Sawai Madhopur
	Other 

	School 1
	5
	2
	2
	5
	1
	6
	1
	1
	2
	3
	3
	4

	School 2
	3
	2
	1
	4
	1
	4
	0
	0
	1
	4
	3
	2

	Total
	8
	4
	3
	9
	2
	10
	1
	1
	3
	7
	6
	6


Table: Teacher Profile contd… 

	School
	Training (GSK)
	Experience
	Special Skills

	
	GSK
	Others
	Yes
	No
	Duration (years)
	Cultural 
	Sports
	Others

	
	
	
	
	
	< .5
	1-2
	>5
	
	
	

	School 1
	5
	2
	6
	1
	
	4
	2
	2
	2
	

	School 2
	3
	2
	4
	1
	
	2
	2
	
	
	

	Total
	8
	4
	10
	2
	
	6
	4
	2
	2
	


This profile is a comfortable profile to have at the stage of the schools. Though the capacities are not equally spread across the two schools, there is the scope and possibility of deputing competence across schools as required. 

The presence of a large number of teachers from the local area has been good for the children of the schools. The teachers understand the local culture and the dynamics and are able to relate to the children and their families better. The parents of the children also are able to relate to the teachers. However the presence of teachers from outside the district and region also adds value; bringing in an alternative view points and also understanding of different communities and opens up the scope for discussion among the teachers themselves and also with the children. 

Table: Teacher – personal details
	School
	Salary
	Marital Status
	Children

	
	5500- 6250
	6250- 7500
	7500-10000
	Married
	Single
	</=2
	>2

	School 1
	4
	1
	2
	6
	1
	6
	0

	School 2
	3
	2
	
	2
	3
	2
	0

	Total
	7
	3
	2
	8
	4
	8
	0


The salary scales for teachers at GSK are comparable only with the government schools. Para teachers of the government get paid much less. GSK salaries are planned to be a strong financial incentive to teachers and place them in a fairly comparable position with government teachers. Discussions with teacher have put this as an important element of the GSK strategy. GSK salaries are far better than salaries of teachers working in private schools in Sawai Madhopur even by a factor of 6 in some cases where as two times or three times the salary offered is common. 

The teachers see this as a positive element in the GSK plan. Their assessment is that this will easily generate greater enthusiasm among the teachers, help GSK get more teachers and also help in retaining good teachers for longer periods of time. 

For GSK itself, this is a reflection of the need for self respect in a teacher for the value that he/she brings into the teaching profession. 

3.3 Classroom processes: Planning, Teaching, Evaluation

3.3.1 Planning

All teachers inducted into GSK are assessed by the senior team on the levels of capacities that he/she has in working with children. The teacher is then given the responsibility of between 20-25 children. 

The first planning exercise undertaken by the teacher is an assessment of the children in the group that he/she is allocated. The teacher has to understand the learning levels of his/her group and then begin to plan for the child. This is through a process of dividing the children into sub groups for each subject depending on the learning levels. These learning levels determine the scale and scope of the involvement of the teachers. 

With this baseline the teacher is supposed to develop the plan for each group and the children in each of the group. 

Planning is an everyday activity; the plan of the next day’s work of each child is done based on their evaluation done by the teacher. The plan is done in such a way that teachers are able to spend time with all the sub groups while working in one subject. Maximum time is spent with the sub group which will be working to understand some new concept. The planning includes time wise division of each subject for the next day, activity plan for each child based on the evaluation and the teacher’s involvement. 

Planning for the next days work in done the evening before. 

The teacher plans for the next days work everyday. All the teachers sit together while planning. This helps them to interact and discuss the activities and methodologies with each others. Making and collecting appropriate teaching and learning material according to the plan is also an important part of planning.  Each teacher maintains the planning register which is filled in the following format. This process takes two to four hours everyday after the days work with children.

An example of the format of the day’s planning,  Date:  03.08.2007       

	Time
	Subject
	Name of the Child
	Level
	Method
	Material

	7.30- 8.10  - Assembly – all the children are participate

	8.10-9.00
	Hindi
	Jittendra, Naresh
	Writing applications
	Children to write application for leave to teacher
	Notebooks

	
	
	Hari Singh, Anita, Rajveer, Ramraj, Vikram
	Understanding half alphabets
	Reading such words in presence of teacher
	List of such words.

	9.00-9.50
	EVS
	All children
	Understanding the working of Post Office at the Panchayat level
	Discussion with children
	

	9.50-10.30
	Game
	All Children
	Chooha Daud!

Billi Aai!!
	Outdoors
	

	10.30-11.10
	Lunch

	11.10 -12.00 
	Mathematics
	Anita, Nareshi, Rajveer
	Increasing/ Decreasing order of fractions with different denominators
	Direct interaction of teacher with children
	Fraction cards, black board

	
	
	Hari Singh
	Drawing squares, rectangles, triangles, circle of given dimensions with the help of geometry box
	Assignment given to children on worksheet
	Worksheet and notebooks

	12.00- 12.50
	English
	Jitendra, Naresh
	Reading story on page 22 of NCERT class IV text book
	Children read and answer the questions given,
	Books, questions written on blackboard

	12.50- 13.30 
	Art
	All children
	To draw on given topic
	All children draw on different topics given by teacher
	Drawing Sheets, colour as per the choice of children (water, wax or hand made)

	Note: Planning of only one or two sub groups in each subject is mentioned above


This register is maintained by each teacher for all students in his/her class. This is the essential grounding of the GSK approach to education. An assessment of this register shows that though there is careful consideration of the capacities of each child, there is a great scope of improvement. The format of the register needs improvement. The teachers also need to be a little more conscious of their entries into this register so that their entries make systematic sense to them and they are able to follow them up as well. The encouraging part that the study has revealed is that there is regularity and rigour to maintaining these registers and it is part of the daily schedule of the teachers. This needs improvement.   

3.3.2 Teaching

The classroom at Uday in terms of physical infrastructure ranges from an open air al fresco arrangement in Bodal to a roof-less room to a proper composite structure in Jaganpura. The physical structure of the classroom does not seem to have affected the functioning of the school and the teachers in the class. 

A usual classroom in an Uday school was observed as part of the study to determine the processes that went on in it. This section describes that observation and from it we try and draw conclusions on the teaching processes, student teacher interaction and use of TLM in the schools. 

The classroom observed was divided in small sub groups of 1-7 children. When the teacher came in the classroom, he was prepared with different assignment for each group. He went to each group spent a few minutes sharing the idea that he had come with, with the group and assigned them the work.  Children in all the subgroups had been given similar assignments. After he had done the round with all the groups, the teacher chose one group and sat down with them. 

After the interaction, the children of the sub group started working on their own and the teacher moved to other subgroup and got them going too. Through out the session he continuously moved from one sub group to other. This type of arrangement was visible while the teacher was working on Mathematics, Hindi and English.  When it came to a class on environmental studies, the system changed. The teacher brought all the children into one group and the teacher and children sat in one large circle and began discussing a certain topic. 

In such a group, it was also observed that the teachers were using different teaching and learning materials like worksheets, sticks, pebbles, charts, models, black board, cards etc. This classroom arrangement was seen to be practiced by all the teachers in both the schools. It was observed that the classroom was very interactive. It was observed that in all the classes more than 2/3 of children were all the time involved in the classroom processes and were interacting with teacher and each other. Children were involved in 

· Asking questions to teacher

· Showing their work to the teacher

· Discussing amongst themselves to solve problems

· Participating in the group discussions

· Trying to ask as much as question possible during the discussion.

· Enjoyed singing rhymes

While most of the children in all the observations were involved in classroom activities, there were instances of distraction of some children like

· Some children were looking out of the windows

· On the arrival of a stranger to the school 2-3 children went out of the classroom

· In a group discussion in environmental studies (EVS) class 4-5 children did not participate in the discussion

· In the EVS discussion 2-3 children kept changing their place

· Children of a subgroup after completing their work asked the teacher to come to see their work, teacher was busy with other group, so the children went out.

· At the second school suddenly a monkey came on the tree, all the children ran after it.  

 In the four classroom observations it was observed that children during two instances asked more than 30 questions where as in one children asked 17 questions and in the last one just 2 questions. The first two observations were of Mathematics and English where as the others were of EVS. Some examples of question asked by children are-

	Name of the Group
	Subject
	Children’s Question
	Teacher’s Answer

	Sagar/ School 1
	Hindi
	“Shishta” aur “Aamantrit” ka matalab kya hota hai?
	“ Shishta” acche se wayawahar karna.  Jab kisi waykti ko bulaya jata hai “ Aamantrit” . The teacher discussed the two words with children

	
	
	Kya “Peswa” naam hota hai?
	Nahi yah ek pad hai.

	Jharna/School1
	EVS
	Mungafali ki kehti kis prakar ke mitti me hoti hai
	The teacher asked other children to answer the question

	
	
	Talab ki mitti, aur khet ki mitti,  kaun jayada pani sokhegi
	The teacher asked the children to discuss and come to conclusion


It was observed that teachers did not make conceptual mistakes while working with children, however pronunciation in English was found to be poor.

The teachers also tried to encourage children to get involved and ask question. For example- 

a. Have you seen all the cards and have you understood everything

b. If you have read the story, tell me

c. What you have to do in this question? Read and tell me.

d. Going to each subgroup

The teachers were found to be very patient while interacting with children. There were more than few instances when the children did not understand the question or a new concept, the teacher repeated what he had said until the child/children understood what was said. There were occasions when children were not paying attention to what was done in the class, the teacher kept on trying to attract the child towards what was being done. For example when some children were looking outside the window, the teacher said, “Have you completed your work?” It was also observed that children had a very friendly relation with their teacher; they were not afraid or shy of asking or talking about anything to the teacher. For example whenever children completed their work they were calling the teacher and the teacher was coming to them.

The observation session brought out some really interesting issues. 

The atmosphere in the class was really encouraging. The friendly relations between the teacher and the children is something that must be valued. The absence of harsh words being said to children and even when they were inattentive, the effort made to bring back their concentration to the class are some really strong strengths that the teachers have. The effort being made by the teachers was also commendable. 

Our assessment is that while a multi grade multi level session can succeed with the smaller classes in Mathematics and in English, it does not necessarily work with EVS. We need to build up understanding on how this can be done – or if it can be done at all. Discussions with teachers reveals that there is a higher order of capacity that will be required to be built up when dealing with subjects like EVS. More carefully developed TLM for different levels and a class room reference book especially in developing activities for children at different levels. As we develop these modules, more training on these issues will be required. The need for linking up with specialist initiatives may be a way in which we can deal with this limitation. 

Teachers are following the processes of multilevel teaching well. However, the multilevel teaching process needs continuous support and the teachers report that this is an area were intervention by GSK should be evolved. Multilevel teaching implies a higher level of class preparation by the teachers. A teacher support unit might be useful to be created to support this process. This unit can work independently but closely with the classroom teachers and base preparation on the individual reports developed by the class teachers for the children.. 

3.3.3 Evaluation

After the days work the teacher evaluates the work done by each child during the day. For example in table 3.3.1, it was planned that Jitendra will learn how to write applications. If the teacher had planned to work on formats of writing leave application and done so, it was found that he was not able to put the punctuation marks at the right place, it would be noted and the next days plan would be to make him understand the use of proper punctuation marks. Like planning the evaluation of each child’s work in each subject is done everyday.

An Example of a Daily Evaluation Sheet

	Child
	Subject
	01.08.2007
	02.08.2007
	03.08.2007

	Jitendra, Naresh
	Hindi
	Made Inland letters and are able to write address 
	Could not do work as per plan, They read the story “Akla Badi ya Bhais”
	Practiced writing application for leave.

	Hari Singh, Anita, Rajveer, Ramraj, Vikram
	
	Practiced reading words having “Ri” ki matra 
	Able to read words with “Ri” ki matra 
	Read words with half alphabets. Mostly correct

	All Children 
	EVS
	Children went out to their village to ask the village postman, elders about the functioning of the post office 
	Children did group discussion and shared experience with each other.
	Almost all children participated in the discussion, 3 children Rajveer, Anita and Ramraj did not participate actively in the discussion.

	Anita, Nareshi, Rajveer
	Mathematics
	Coloured the fractions on paper and were able to find which was bigger and which was smaller. 
	Children are able to arrange the fractions with same denominators in increasing and decreasing order
	All the three students were able to arrange the given fractions in increasing and decreasing order

	Hari Singh
	
	Tried making figures with scale, and circle with compass
	Tried making figures with scale, compass and setsquares. Could do with the help of teacher.
	Was able to make the figures but most of the times the dimensions varied.

	Note: Evaluation of only one or two subgroups is mentioned in each subject. 


Three different question papers were designed in each subject to assess the learning levels of each child in each subject. Children have been evaluated up to the level they were on the day of evaluation according to the planning and evaluation registers of the teacher. 

3.4 Relationship with Children

One of the lasting impressions of a visitor to an Uday Pathshala is the close of school on any ordinary day. The idea of a bell ringing and children running out to go home is not what one would find in Uday. Some children invariably stay back in school even after the school closes and have often to be sent back home by teachers. This in a way demonstrates the relationship that the teachers and children share. 

In the classroom teachers were found to be very patient while interacting with children. There were more than few instances when the children did not understand the question or a new concept, the teacher repeated what he had said until the child/children began to understand what was said. There were occasions when children were not paying attention to what was done in the class, the teacher kept on trying to attract the child towards what was being done. For example when some children were distracted or (say) looking outside the window, the teacher would casually ask them a light question and bring them back into the class. Children were found to be very familiar with the teachers. They did not seem scared, shy or reluctant to call out to him. This was common to almost all classrooms and teachers and it appears to have become a culture in the school. When children completed their work it only seemed natural that the child would call out loud to the teacher and the teacher would come over to where the child was sitting and have a look at the work. 

This relationship is one which ensures high degree of learning, confidence in what is being taught and most importantly the enthusiasm to come to the school each day. This relationship would also ensure that there is no dropout from school at the end of the term. 

Uday is extremely lucky to have such people as teachers and should take active measures to ensure that they continue to function with the same degree of enthusiasm and patience. 

3.5 Interaction with Community

Teachers of the Uday Pathshalas live in the community so that they are in constant contact with the community members. They are also from the same cultural milieu and have similar backgrounds. This helps them associate better with the community. 

This relationship also has a practical side to it. The teacher works hard to develop a very congenial relationship with the family of children so that they understand them better. Their staying in the community also helps them to interact with the community on the issues of school especially on issues that GSK has a different opinion on for example, like the methodologies, approach, subjects, learning levels of children in informal settings. This interaction with parents in an informal setting helps teachers and parents understand each other better. Teachers also visit the homes of children from the school especially if they have been absent from school for more than 3 days and try and find out the real reason for his not being able to come to school.. Apart from these teachers have formal monthly meetings with the community where they present the monthly progress report of each child, discuss problems in the school, development of school campus etc.  So far some really significant work has been done by the community  

Table: Teacher’s contact with community

	S. No
	Statement n= 7
	Yes
	No

	
	
	No.
	%
	No.
	%

	1
	Do you contact the community regularly
	7
	100
	0
	0

	2
	Purpose of contact
	· Monthly meetings and presenting monthly progress of children

· As the teachers live in the community so in regular contact

· When a child is not coming to the school for 3 or more days


Community’s complaints : The teachers were asked whether there were any specific types of complaints which the community had about Uday. The teachers pointed out that the community usually had complaints regarding pace of learning of children. They were concerned about the fact that there was too much dance and theatre happening in the school when the children should actually be studying and also mentioned that they were concerned that the children were involved with physical labour in the school. The community pointed out that the children asked too much questions of their parents and did not listen to them.  On being asked that what they did when such questions came to them, all the teachers said that they talked to them in detail about the learning pace of each child, reason of difference, what the organization thought on these questions and why the organization was doing the above said activities. 

However when seen from the community’s perspective the community felt that the teachers of Uday live in the villages and this seems to have had an impact with 95 per cent of the respondents saying that the teacher was in constant touch with them and came to their house regularly. The topics that the teachers discussed with the parents included progress of their children, school building construction, development of campus, community’s involvement in the activities like annual day, theatre activities of the school.

Table: Community’s complaints

	S. No
	Statement n= 7
	Yes
	No

	
	
	No.
	%
	No.
	%

	1
	Does the community complain about the school
	6
	86
	1
	14

	2
	Example
	· Regarding learning pace of children

· Too much of dance and theatre

· Children ask too many questions

· Children are made to do physical labour at the school.


3.6 Teachers’ opinion on the processes of UDAY

While UDAY aims to have a different approach, the approach is as effective as the teachers make it out to be. The study aimed to get a sense of these perceptions and opinions. 

The teachers had the following opinion about different processes in the school

Pace of Learning of children

The organization had adopted multi level classroom management system as there is an understanding that there should be independence for the child in the pace of learning. Primary education should be seen as a continuum rather than binding in yearly compartments. When asked about it, the teachers had the following responses:

a. Every child has a different pace of learning

b. The pace of learning increases on the efforts made by the child

c. The same teaching methodology is not useful for every child

d. Children should be given  work according to their liking and interest

How to ensure attention on each child

One of the stated pedagogical principles is that individual attention needs to be given to each child so that individual needs are catered as every individual has a different pattern of learning. When asked that how did they ensured that they were able to ensure attention to each child, the following were the response: 
a.  Plan in such a way that they spend time with the child as per their need

b. Going to each subgroup

c. If not able to give time to particular child on one day, then give more time the next day

d. Planning for each child and evaluating days work of each child

e. One teacher (new) said that we need to give similar activity to all children so that we are able to pay equal attention to all children.

Examples of activities and material used while teaching 

The teachers believed that children at Uday could learn more by doing rather than by just reading or listening to the teachers. Following are a few activities and materials used by teachers while teaching Mathematics, Hindi, Environment studies and Art.

      Mathematics

a. Use of pebbles, sticks, cards etc to teach counting, additions, subtraction, decimal system

b. Using the mat in the class to teach measurement, importance of standard measurement units, 

c. Using square cards and a big board to understand the concepts of area

        Hindi 

a. Starting with words instead of alphabets and coming to alphabets by breaking sounds in the words.

b. Discussions after reading stories

Environment Studies

a. Observation and discussion
b. Listing and classification  

c. Talking with villagers and conducting surveys.

        Art

a. Observation and drawing

b. Depicting stories into pictures

c. Group drawing

d. Preparing plays of heard stories.

Teachers’ Opinion on Homework

Although teachers felt that giving homework to the children at primary stage was not appropriate because enough work is done in the school and the child should spend the remaining time with friends and family members, there were occasions when they asked the children to do some work at home or the children by themselves asked for work to take home. In both the cases following type of work was given.

a. Children take home story books or other reading materials on various topics

b. Assignments of survey and observation

c. Some practice worksheets, if the child asks for. 

Curriculum of the School

GSK has “Innovative Education” in its vision statement. When asked that which curriculum they practiced in the school, the teachers had to say the following-

a. Seventy one percent of the responses were - own curriculum which we keep on improving

b. Twenty eight percent were- similar to NCERT syllabus but based on local environment

c. One teacher said that we follow the Digantar’s curriculum

Decisions regarding school management.

Gramin Shiksha Kendra has a democratic set up and all decisions at all levels are taken in a democratic manner. When the teachers were asked about the decision taking process at the school level the teachers said-

a. By teachers collective

b. By teacher and children collective

c. By the consent of the community.

What do teachers like in Uday and what they think can be avoided? 

Things teachers like

a. Unique vision of education/ The education philosophy

b. A close binding in the team members, helping attitude towards each other

c. The organization trusts its members

d. Democratic and group decision making

e. Everybody’s problems are heard and solved as possible

f. Teacher has independence in her/his work, every co-worker help each other

g. The attachment of children towards the school.

h. The multi level teaching methods

i. Great atmosphere of learning

j. All the financial limitations of the organization are shared with everybody in the organization.

k. The attitude of the organization towards personal problem of the team members is very good

l. The capacities have been increased and the organization has done a lot of activities for it.

Things teachers think can be avoided

a. Some of the teachers smoke with the community members, this can be avoided

b. Taking some decisions about the school at organization level can also be avoided

c. Sudden increase in the number of children and number of new teachers have caused deterioration in the quality of education at the schools, this could have been avoided. 

d. Some of the plans are implemented without having proper preparation

e. The organization has not been able to arrange for the salaries of teachers on time.

f. Some of the newly appointed teachers have left, this could be avoided

g. The organization has not been able to ensure financial security, have not been able to get FCRA certificate.

Dream UDAY 

According to the opinion of the teachers Uday after five years will be a school with strength of 300 children and 20 teachers with different capabilities. The school would have all the required facilities like required classrooms, laboratories, library, toilets, playground, hostels for teachers, training hall etc. The school will have a developed curriculum of its own and would be in the position of helping 20 government schools of the area. Teachers will have a matured understanding on pedagogical aspects of different subjects in pre primary, primary and upper primary level.  The community would be managing most of the day to day needs of the school- a step closer towards community ownership of the school. The school will also be a resource center for other organizations working in education in the country.

3.7 
GSK’s investment on teachers

After the selection for the job of teachers the interns undergo a rigorous training programme of 45 days for building capacities on teaching skills. This training includes:

· Orientation on the philosophy of education

· Understanding child’s psychology

· Understanding on different concepts and nature of subjects

· Teaching methodology/ pedagogy

· Capacity enhancement for working as a team

· Skill development in fine and performing art

· Rational out look and positive thinking

· Sensitization on the issues of Gender, Caste, Religion etc. 

· Personality development

· Community mobilization, school- community relations 

· School Management and organizing teaching processes

· Reporting and documenting skill 

· Review and planning skills

Apart from the initial training there is a system of regular capacity building activities through out the year like 

Teachers’ Workshops and Capacity Building. 
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4 A teachers workshop

Workshops

Three types of workshops are organized by the organization. 

a. Fortnightly workshop of two days, where teachers discuss the academic problems they faced during the last fortnight and make the plan for the next fortnight.

b. Two workshop of seven days each are organized during October and December. These are subject specific capacity  building exercises

c. The June workshop of one month is organized in the month of June. This is the annual review and planning workshop. All the pedagogical practices are reviewed and appropriate changes are made and the next years’ plan is made accordingly.

The area of focus in all 7 days and 30 days workshop include, 

Academic Issues

a. Understanding curriculum

b. Understanding concepts

c. Teaching Methods

Management Issues

a. School- community relations

b. School Management

Personality Development Issues

a. Skill Development

A focus group discussion was conducted with the newly inducted teacher interns. This discussion was conducted after the new teachers had worked for a month after the training.

For all the teachers the training was an experience they would not be able to forget. The training had brought a significant change in their personality (the way of thinking, looking at things, attitude towards the happenings around, opinion about society, family, school, children, working habits, physical capacity to work etc). Most of them said that the training in the initial days was very tiring, but slowly they all got used to it. Their day started at 5 in the morning and ended at 1 or 2 am in the night. The day started with exercise followed by cleaning the surroundings, toilets, rooms etc. The classroom session started at 9 am which includes music, games, discussions on social aspects, education philosophy, and understanding on subjects, theater, and book reading and sometimes movies. The classroom session ended at 10 or 11 pm in the night and after that teacher had to write diary for the day. Teachers felt that understanding on the following has been completely changed and they feel that now they were better equipped to work with children.

a. Understanding the difference between imposed discipline and self discipline.

b. Classroom management and multi level teaching

c. Understanding on reward and punishment and their role in learning

d. Understanding many concepts in Mathematics language and Environment studies (for e.g. We never knew and were not bothered to know the concepts involved while doing simple multiplication)

The Teachers are the main resource for Uday and as long as they are convinced and take the process forward Uday will develop. Gramin Shiksha Kendra must be aware of this and therefore must make the right and most relevant investments in building this resource. We are conscious that there will be turnover in this group and the investments that we make will not be of direct benefit to Uday. But Uday will have to minimize this turnover by improving the hygiene
 factors within the organisation. Uday will also have to ensure that the right people are invited to join the organisation so that investments do not go waste. From the study it appears that a higher degree of investment needs to go into selecting the people who can become teachers at Uday.  

Chapter 4

Schools and Children

This chapter can be divided into two broad sections – the first is devoted to the schools and the second part presents the results of group discussions with children and the academic achievement tests that were conducted as part of this study. The second part also profiles a few children and here we must quickly clarify that these children have not been singled out but are presented to give the reader a sense of the kind of children and their family background, e.g. the first boy and girl to be enrolled in Uday are profiled as are two children who tagged along with their elder siblings and refused to go home!

We debated where to put the section on schools and finally decided that the schools and children belonged together and have therefore been clubbed together in one chapter.

4.1 Uday Pathshala, Jaganpura

Uday Pathshala, Jaganpura is located 15 kilometres north of Sawai Madhopur district headquarters. It is located in the middle of 5 villages from where children come. To its east is the Ranthambhore Tiger Reserve at a distance of 3 kilometres.

Uday Pathshala, Jaganpura is the older of the two Uday Pathshalas and began on June 15, 2004 on a piece of land identified by the community. When the school began, it had 60 children and three teachers. These 63 people were housed in a temporary thatched structure made by the community. Much has changed in the school since then – there are 172 children and 7 teachers. The community has been instrumental in getting the 4 acres of land on which the school began registered in the name of Gramin Shiksha Kendra.. We are even halfway through constructing a school building which currently has 4 complete classrooms, 4 partially constructed classrooms and an office.  Apart from this, there are some very young trees that have been planted by the teachers and children.
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5 Early days at Uday, Jaganpura

The school building for the primary section was designed with the help of a team of architects from Development Alternatives. The plan is have 8 classrooms around a central assembly area. There is also an office that currently doubles up as a home for 2 of the teachers. Each classroom covers an area of 300 square feet and has 12 windows that are square and 1 foot wide and 1 foot across.  These windows are at a lower level than is usual and ensure that each classroom is well lit and ventilated. Each classroom has a large blackboard that is 4 by12 feet. Apart from that each classroom has small library with a selection of story books and reference books. All the teaching learning material and records of the children are kept in a steel cupboard. 

There is a hand pump for drinking water. Recently, we have constructed a temporary toilet for the girls and women teachers.

4.2 Uday Pathshala, Bodal

Uday Pathshala at Bodal is the second of the two schools. It began on July 1, 2006 in Bodal under a Peepal tree with 70 children and 3 teachers. As has been mentioned elsewhere, GSK did not plan to open a school in this village as there is a government school in the area and if we began a school here it would cater to children of only 2 villages. Nevertheless, we did open the school here based on the very strong demand of the community. On the evening of June 30, 2006, at least 20 people  had come to the office and said that they would go back only if they were accompanied with teachers for their school! These happen to be the villages to which almost half the founder members of GSK belong, we were left with little choice in the matter. Currently, there are 142 children and five teachers. 

To show their seriousness, the community has cleaned a government pasture land, erected a temporary thatched structure, so now the school runs under the Peepal and other trees and in the thatched structure. The day’s routine at this is very similar to that of the Jagnpura school, the only difference is that due to absence of proper school space, infrastructure activities like theatre, pottery and carpentry have not yet been started, which we are planning do as soon as possible.

The enrolment details for both the schools are:

Table: Details of Students and Teachers in Uday

	School
	Teachers
	Gender
	Caste

	
	M
	F
	T
	B
	G
	T
	SC
	ST
	OBC
	GEN

	
	
	
	
	
	
	
	B
	G
	T
	B
	G
	T
	B
	G
	T
	B
	G
	T

	School1
	5
	2
	7
	86
	88
	174
	3
	0
	3
	49
	59
	108
	33
	28
	61
	1
	1
	2

	School2
	3
	2
	5
	76
	55
	131
	28
	15
	43
	0
	0
	0
	48
	40
	88
	0
	0
	0

	B- Boys, G- Girls, T- Total, SC- Scheduled Caste, ST- Scheduled Tribe, OBC- Other backward caste, GEN- General


4.3 Special activities at Uday 
School Panchayat: The school has its own Panchayat body. It has an Adhyaksha and two members. The students elect all three in a democratic manner. Initially the objective of having such a body was the educate children of the Panchayat raj system (what it is, how it is formed and how decisions are taken). But now we are trying to actively it in involve decision-making processes related to the school. This body is elected every three months. Currently, the major work area of the group is to decide upon apna kaam. 
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6 Counting of Votes after election in the school

The school is still in a developing stage. The facilities there are also very basic. In Uday Pathshala, we try to involve the entire community of children and teachers in developing it. One day a week is devoted to school maintenance or similar activities. It is our belief that this ‘Apna Kaam’ will go a long way in forging strong bonds with the school and inculcating respect for all kinds of work in a more effective manner than a ‘moral science’ period. Apna Kaam therefore is any work in the school decided to be done by teachers and children on Saturday afternoons. The work may be to dig pits for plantation, repair the school, clean the school or repair anything in the village. We are considering involving the body in other school activities like designing school campus, organizing school events like annual day, fairs, exhibitions etc.
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7 Apna Kaam

School News Paper: The children prepare a daily newspaper (UDAY Patrika) and put it on the school notice board every day. The newspaper has an editorial board and a team of reporters. The reporters bring news from their respective villages and give it to the editorial board, who then edit and write the paper for next day. This team is also for three months and changes with the school Panchayat elections. The objective has been to increase the creative faculty of children, making them more aware and involved in the things happening around them, have an opinion on them. Children have been bringing out this newspaper daily now for 10 months. 

School Magazine: Everyday children bring some creative writing which is included in the hand written magazine called Balbook. This includes stories, poems, and paintings. The magazine also has a similar managing committee. We are thinking of making it more organized (printed version on monthly basis)

Theatre: The school has introduced theatre as a subject at the primary and upper primary level. The organization is still in an experimental stage, after the experience of one year GSK is planning to have a curriculum for the subject at the two levels i.e. primary and upper primary. Children of the school have already performed in Theatre Mela in Paudi Gadwal and done a couple of performances in Sawai Madhopur.
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8 A theatre class in progress

4.4 Academic Achievement

The academic achievement tests were carried out for those children who had completed 3 years of schooling in Uday. Here, it must be remembered that 3 years ago, when we began the school, there were several preschool age children who tagged along with either their siblings or other children from their village and they refused to go home. We were also not so particular those days. This means that the children who have been in school for the past three years range from age 6 to 11 years. For the assessments, the children were grouped according to their ages, number of years spent in school and their academic level. The details are:

	S. No
	Subject
	Age group

	
	
	6-7 years
	8-9 years
	10-11 years

	1
	Hindi
	15
	18
	10

	2
	Mathematics
	14
	18
	7

	3
	Environmental Sciences
	30
	9


The pencil-paper test that the children were given were different, (See annex for details of test papers), but for the analysis all the children have been clubbed together.

If we look at language, in this case Hindi, the test tried to understand the child’s ability to comprehend language and answer questions based on it, it also tested the child’s ability to express herself/himself on a given topic through a letter/essay or story.

The Mathematics test was designed to test the child’s knowledge of the number system, ability to undertake mathematical operations and apply mathematical operations to word problems.

The Environmental Sciences test tried to assess the child’s ability to organise information, extract the relevant information from a larger body of information as well as some basic abilities in social sciences like making maps. 

We have analysed the results of the assessment tests using the conventional framework used in government schools, where less than 33 per cent in any subject would receive a ‘failed’ stamp and our own framework which states the status of the child so that we know the areas where the teacher and child need to work together.

The results of the assessments are as follows:


Table: Result of Assessment

	S. No
	Student Details
	Maths
	Hindi
	EVS

	
	
	No
	%
	No
	%
	No
	%

	1. 
	Sample size
	48
	100
	48
	100
	48
	100

	2. 
	Absent
	9
	19
	5
	10
	9
	19

	3. 
	Assessed children
	39
	81
	43
	90
	39
	81

	4. 
	Children with < 33%
	2
	5
	3
	7
	3
	8

	5. 
	Children with > 50%
	34
	87
	38
	88
	30
	77

	6. 
	Children with < 60%
	12
	31
	17
	40
	12
	31

	7. 
	Children with over 75%
	14
	36
	12
	28
	15
	38


If we look at the results, we see that children who have scored less than 33 per cent is under 10 per cent with 8 per cent in EVS, 7 per cent in Hindi and 5 per cent in Mathematics. The largest section of children falls in the category of those scoring over 50 per cent with 87 per cent in Mathematics, 88 per cent in Hindi and 77 per cent in EVS.

The figures for children scoring less than 60 per cent is 31 per cent in Maths, 40 per cent in Hindi and 31 per cent in EVS. Here we have raised the bar a little and we find that 69 per cent children scored more than 60 per cent in Mathematics; 60 per cent children scored more than 60 per cent in Hindi and 69 per cent scored more than 60 per cent in EVS or to put it in more familiar terms, almost two thirds of the children scored a ‘first division’ in all the three subjects that they were assessed in. If we raise the bar a little higher, to see the proportion of children scoring over 75 per cent then 36 per cent children in Mathematics, 28 per cent children in Hindi and 38 per cent children have done so.

Based on these results, one can make the following observations:

· While the number of children scoring less than 33 per cent is less than 10 per cent, nevertheless such children do exist. This is a cause of concern as in the GSK/ Uday pedagogy, there should be no place for children scoring so poorly. When we went a little deeper into the issue, we discovered that all these were those children who began coming to school as 2-2½  year old ‘tag-alongs’ and are currently around 6 years of age and so the level of the assessment test was beyond their level. This was a relief, but it also points to the limitation of the assessment strategy used and the team’s capacities to assess children who do not fall into easily identifiable categories.

· The largest numbers of children have scored between 50 to 70 per cent on all the tests – this is a very respectable situation to be in. This indicates that a large majority of the children are not only learning but are also learning reasonably well. 

· More than one third children have scored over 75 per cent in Mathematics and EVS but in Hindi that number is lower than that of the other two. The Hindi scores and the assessment papers also indicate the need to work in language teaching, especially writing. The tests for comprehension indicate that the children understand the language well and while they are able to express themselves in Hindi,  but the tendency to use the local language is fairly high. This by itself would not be a matter of concern but the fact is that the focus is on teaching ‘standard’ Hindi or to put it another way, Hindi as is written and spoken in more formal settings. Here, we must state our policy of language teaching at Uday, i.e. we recognise that when children come to us they possess a fairly well developed language system in the language that is spoken at home. When they begin school, for the first two years, we would like to be flexible about the language they use in school for both oral and written expression; from year three onwards, we would however like to focus on standardised Hindi. We feel this is important because we see standard Hindi as the language of communication with the larger world. The local language, which they have already learnt and continue to do so at home, has limitations in communication with the larger world.

· The children seem to have a confidence of working with numbers. This is positive because traditionally Mathematics has been a source of worry for children not just in India but all over the world. 

4.5 Discussion with children and profiles of a few children

The study design included a separate a focus group discussion with the children to find out their opinion of the school. The children were very happy with their school – they loved coming to school and did not like it when their parents asked them to stay back to help out with the household chores – this was particularly true of the older children. They loved the fact that the teachers did not physically punish them, they liked the atmosphere in the school, they liked theatre and the fact they could read as many books as they wanted to. In fact, there was nothing that they did not like about the school. There were however a few things that they wished they could have – better facilities for playing, better facilities for drinking water and the older girls wanted a toilet.

In the following section, we would like to introduce the reader to some of the children who are members of the community at Uday Pathshala. These children have been selected for a variety of reasons – first two because they were the first boy and girl who were enrolled at Uday. The other three have been selected as they have come a long way since the time they began at Uday. A recent trend that we have noticed is the government upper primary school turning away children whom they consider ‘a problem’ either in behaviour or because of unsatisfactory academic progress. Three such children, who were turned back by the upper primary government school have joined us at Uday. 

· Meghraj: Meghraj is 11 years old. He has been coming to the school since the very first day. In fact even before the school started his father was involved in constructing the thatched structure and would proudly say, “Mai apne baccho ke liye school bana raha hun.”( I am constructing a school for my children). He and his brother Ajay has been the most regular students. Meghraj before joining this school had completed education till class 3 in the government primary school of his village; his father was very upset about the progress the child had made. When Meghraj’s learning level was assessed it was found that he was not able to read single line in Hindi, was not able to recite numbers beyond 30 (even by rote) and was not able to count 10 pencils. Today we are happy to report that he is working in the upper primary level, has been the upadhayaksh and adhayaksha of the school Panchayat and a very confident theater artist.
· Monika: Monika has also been in the school from the very first day. She had completed standard 4th in the government school. Her father too, was very dissatisfied with the education available. He had if fact approached people to run a good school in the village so that he would not have to send his children to other residential schools in the state. Monika’s assessment was not very different from Meghraj. The only difference that she could read one page stories without understanding what she had read. She too is in at the upper primary level along with Meghraj. She too has been the upadhayaksh and adhayaksha of the school Panchayat and the editor of the school news paper more than once.

· Dillu: When Dillu began coming to school, he was only 2 and half years old. Uday Pathshala generally does not accept such young children. Dillu used to come with his brother, Golu who was almost 4 years old. If we sent Dillu back Golu would also have to go back as he was responsible for looking after his younger brother. Uday was in fact presented with a package deal! The teachers then decided that they would let him come but they but not ask him to do any of the activities. It is now difficult to remember when he became a regular student to the school and started participating! Currently, he has completed his pre primary stage and entered the primary level.
· Bindu: Like Dillu, Bindu had also begun coming to the school when he was 2 ½ years old, but he used to tag along with the children from his dhani (20 children were coming from that dhani). All the elder children would bring him with them because they felt that he was very quiet and they did not want to leave him back in the dhani. The teachers had decided that they would let him come but they but not ask him to do any of the activities. In this case too, it is now difficult to remember when he became a regular student to the school and started participating! Currently, he has completed his pre primary stage and entered the primary level.
· Binu: Binu had joined the school after completing standard 4th from the primary school. Binu could not speak even 2-3 words due to a severe problem of stammering. All the children in his old school, village and even the elders would tease him calling “gungo” (the mute one). He came with very low confidence levels, and the learning level was not better than that of Meghraj. Now Binu is a confident boy in the upper primary, loves talking to strangers, play cricket and football. He has been upadhayaksh and adhayaksha of the school Panchayat and the editor of the school news paper.  

Chapter 5

Conclusion
The Reality Check
We titled this report a ‘reality check’ both as it being the objective of what we wanted to do and also midway while we were doing it we came across a lot of issues that only a reality check could have given us an understanding of. 

The Uday Pathshalas are part of a larger vision that Gramin Shiksha Kendra as a team saw and wanted to develop. We were constrained by the fact that though we could dream, the action on the dream was limited to a few steps at a time and guided by the availability of resources at our disposal. It appears from this study that this ad hoc nature of implementation has affected the quality of what we are doing to some extent. 

There has been stress on the team and the staff to generate resources and while this has been done, the smoothness and the ease of implementation has been affected. But we would quickly hold ourselves here and state that the converse of the statement may not be correct either. 

Uday Pathshalas have started really well. And despite what we see as our limitations from this study, the study also gives indications (community and teacher perceptions) that Uday Pathshala is far ahead as compared to its contemporaries – the government schools and the private schools that operate in the area. But this is certainly not a comfortable resting point. There are critical issues that we need to work on and address and if Uday Pathshalas have to become the resource centres that we see them as, they have to raise their standards further and truly demonstrate a resource centre privilege. 

There are some critical areas where this will have to be done. The first main area is in the interface and the interaction that the school has with the community. A lot more time and effort has to go into the work with the community. While we are categorical about certain issues being an inherent part of the way we think up Uday, we have to make sure that the community also feels the same way. The whole idea of multi-level education and the way we do it is an important part of our work. But does the community see it in the same way? Perhaps not as clearly. There is also a sense of vagueness about the fact that no formal examinations are held, or that there is no corporal punishment, or why the school does not need a uniform. These are clear in our minds but have to become clear in a larger percentage of the community’s mind as well. 

Community 

The community is Uday’s biggest strength and investment into this group is extremely critical. The community on its part is satisfied with the school based on the little it knows. They in fact see a major change in learning levels between children from Uday and other government schools. And this for them is the key. The people who have chosen in favour of Uday do so for purely the reasons of quality. This is a strength that Uday should capitalize on. The community is looking for quality and seeking it in Uday; it is an opportune time for Uday to work more with the community and strengthen the concepts of what we see as quality – both in terms of outcomes and in terms of processes. 

The biggest contribution that the community has made in the school so far has been in setting up the infrastructure. We have realised that this is the easiest thing that the community can do and each community will do as much as it can to provide such infrastructure to the school. But we should be able to take their involvement to levels beyond just a physical contribution. 

Even though there has been no big conflict with the community, there have been areas of disagreement, usually about the teaching practices in Uday specifically with what they think of us frivolous or naach-gaana activities or our practice of no corporal punishment for children. All these are issues that are discussed during the monthly meetings that are held in the village.

The study clearly points out towards a need to stress upon this interface with the community and make it a real stakeholder in the concept of Uday and not just a passive partner. This has to be done if the vision of GSK which is to see quality education taking place in all schools in the area is to be achieved. It is through the community that the message will spread and the more aware the ‘Uday community’ is the more chances are that it will spread. 

Children 

The children love Uday Pathshala. It has become evident over many parts of the study. The activities, the initiatives, the learning and the processes are all such that have been able to provide children the right atmosphere to learn; and they seem to be taking full advantage of it. Theatre, the school magazine, the school Panchayat and the individual attention all seem to be contributing to this relationship. This Uday will have to maintain.   We do not see children as ‘empty pots to be filled’ and the processes that Uday has adopted is definitely not doing that. The questions that children seem to have and (this is one area that parents complained – that children ask too many questions) the willingness that they demonstrate in finding out answers all point out to a certain health of the school. 

Academic Achievements of the children are satisfactory but can certainly be improved and worked upon. There is a confidence of working with numbers and a confidence of using language. The study has given us indications on what the children will need further and we should be in a position to provide that.

Teachers  

Teachers are by far the most important resource that Uday has and as the study has shown, there is an urgent need to work more intensively with them. Mostly this is to raise the standards of work at the organisational level and also at each individual teachers level. The work of the teachers has been reflected in what we have said above on the community and children. However, this is certainly not going to be sufficient if Uday has to develop as a resource centre. The limitations of the teachers have come out well in the study as have their strengths. Despite limited access to resources, the teachers have shown a high degree of enthusiasm in undertaking their roles. There is certainly need for more training, and more hand holding of the teachers as they plan and undertake their activities. Better individual recording and planning is going to be necessary. Uday will have to make investments here. While the entry point factors for teachers are good, there needs to be a greater focus built on improving the issues that will retain the teachers. Uday has to plan in a manner that can reduce turnover to a minimum. 

The salaries and pay packages for teachers are good and we hope to be able to continue to provide this competitive package. But while doing this Uday must also ensure that the standards of operation also are raised. 

Financial Situation

The financial situation of Gramin Shiksha Kendra, since it began functioning in 2003 can best be described as fragile. Finance has been the major concern of the organization, however this has never stopped the team from dreaming and doing what they wanted to. GSK became functional with a single-person team, a basic idea of starting a good school, a known community and no financial support. Within six months community of Khawa village gave 4 acres of land to start the school, a thatched 20*60 sq. feet temporary school made, 60 children on the first day, a team of three teachers (one young man from the nearby village with no teaching experience, one teacher with an experience of 3 years of teaching and the secretary), but still no financial support. During this period finances were generated through small consultancy assignments and donations from friends – none of which were enough to upgrade the financial situation from fragile. After one year of running of the school Vibha Trust, an agency set up by Indians in America decided to support the running cost of the school i.e. teachers’ salary, teaching and learning material, capacity building of teachers and a part of the administrative cost. We had approached Vibha before beginning the work and they had seemed interested but it took a year before they were convinced about our seriousness. Vibha has been supporting us but since we are a non FCRA organisation, it has been difficult to access that money on time which has led to situations of financial distress for the organisation. These are times when it is not possible to carry out any of the activities, purchase the required teaching and learning material for children and above all the teachers have to work without salaries. Currently we are a team of 16, we were 20 at the beginning of this session. Four of our new teachers have left and financial problems may be one of the reasons. 

The second school had come up in July 2006. We had to open this school despite of all our financial problems because there a huge pressure from the community to do so, if fact some 20 odd people had come to our office and refused to go without teachers for a school in their village. This school is still being run under the trees and a temporary structure of 20*60 sq. feet on a piece of government land. The community members are trying hard to get that land allotted from the government for the school. 

The land on which the first school started running is now been donated to the society and registered. The school has eight classrooms and a hand pump which were constructed with the help of donations from friends, consultancy earned from supporting NGOs in the state and contribution from community members. The school is trying hard to generate funds for toilets, drinking tap water and electricity.  

Relations with the Government

The organization has now been working for last four and half years, the relationship with the government at the district level has been congenial. The district education office has been supportive. There have been several visits of the District Education Officer to the schools and he has been quoting the experiences he had at the Uday with other officials and government school teachers. However the teachers of the nearby schools had some problems in the initial periods. They did try to convince the community that the organization will not last, the organization would leave their kids good for nothing etc. But after a year or so the progress in children and praise from the community has changed their opinion. They do visit the school time to time and discuss with the teachers about teaching methodologies. This has happened because the community has been asking them to teach like the Uday teachers.

Concluding 

The start to Uday and the confidence with which the team and the organisation has accepted the challenge has been a revealing aspect of the study. Also clear is that this is just a beginning. Clearly standards have still to be set, and while there is certainly a better perception of quality this is not going to be enough for Uday to develop into the resource centre that it has to. 

The reality check has been extremely useful and timely. We now need to act on some of the crucial issues that the study has revealed and plan the next few years accordingly. 

A day at Uday Pathshala


The school is supposed to begin at 8.30 am but the children begin to come in by 8.00 am. It could also begin at 9.00 am in winter depending upon what time the children want to begin school. (It is important to stick to school timings once they are decided.). 


The school begins with morning assembly. The children sit in form of a big circle in front of the classrooms. The assembly includes gunjan (concentration exercise)), rhymes, songs, stories and sometimes small skits. At the end of the assembly the editor of the daily news paper (which is published by the student body, it has an editor and a team of reporters) reads out the news paper. The newspaper includes not just news around the village but any topic that the team of reporters thinks is worth reporting. After a small discussion on a carefully chosen topic, the children go to their classrooms with their teachers. One group remains out in the field and begins with theatre. Another group of children do pottery and carpentry.


Uday Pathshala classrooms are currently multi-grade and multilevel. This means that there are groups of children working on a variety of  topics and levels at the same time. Children work on Languages (English and Hindi), Mathematics, Social Sciences, Sciences, Carpentry, Pottery, theatre everyday. All the activities are done daily whereas Apna Kaam where the children and teachers together so some school maintenance work is a weekly activity. The order of subjects is not the same in all the classes; the arrangement is such that there are always two groups out of the classrooms doing either carpentry/pottery or theatre classes as these two are done by specialist teachers where as remaining activities are done by the class teachers.


At 2.30, when school gets over many of the children still linger on. In the evening, when the children still see the teachers in school, some drop by a for a quick chat!





Are children from Uday different?


Dasiyon antar hain – Uday ke bacchon main or anya bacchon main – padhai aur gyan main, parivar main yavahar main; hamare bache darte nahin hain, zimmedar hote hain – an involved  parent 


 There are tens of differences between our children and those from other schools – in their education and knowledge, in their behaviour in their families; our children are not frightened and are more responsible.





After all, it is our school …


During the recent Gujjar*-government clashes, in which the Meenas** also decided to participate as they felt that if the Gujjars were granted Scheduled Tribe status, their interests would be compromised;  when the agitators burnt the chowki down - but before that  was done, the 'school trunk' was taken out and put in a safe place. 


We do not condone the burning down of the chowki but are extremely grateful that the school trunk was removed not simply because it would be difficult to replace it but because we see it a as a sign of acceptance of the school, concern for the children and a violent protest to the state and not a complete loss of rationality on the part of the agitators.


*Traditionally a pastoral community that has received ‘Scheduled Tribe/Caste’ status in many states but not in Rajasthan. They are demanding Scheduled Tribe status in Rajasthan as well. In June, 2007, they were involved in huge state wide agitation.


**Meenas were designated a Scheduled Tribe several years ago and as a result have considerable clout in the bureaucracy and the police.














� Gramin Shiksha Kendra is registered under the Societies Registration Act of Rajasthan, 1958. The registration number is 51/swm/95-96


� This emerged from spending time in the villages to see youth struggle to fill in simple forms, from hearing adults say that education made children worthless as they did not get a government job and after being ‘educated’ they would not work in the fields and watching children struggle to read even after 5 years of schooling.


� Eco development is defined as environmentally sound development i.e. development that does not lead to ecological destruction.


� Hygiene factors refer to those factors that facilitate retention of employees with the organisation. These include the work environment, the interrelationships among staff members, the salary and performance based award systems, relationships between line managers and staff etc. The entry point factors include selection mechanisms which ensure that the right people actually join the organisation. 
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