Education sans boundaries

‘Taking education out of the confines of school boundaries to ensure education for all in tribal society’

Plurality is not only the essence of quality; it is also our only safeguard against the juggernaut of mediocrity. 

Ramchandran V

Proposal submitted by Prayas Deogarh for undertaking a pilot initiative in primary education in 10 tribal villages of South Rajasthan (Pratpgarh and Dharaiawad blocks)

 Introduction

In spite of numerous public initiatives, and significant improvement over the years, the goal of quality education for all children remains a distant dream in Pratapgarh. This proposal note describes an initiative that seeks to ensure quality education for all people in a select number of village settlements. A number of features make it different from conventional approaches. It seeks to develop an alternative pedagogy that will draw upon local knowledge base to strengthen existing approaches. It widens the concept of the school to include the whole social sphere. A variety of approaches are proposed in addition to the normal schools. These are centers for adolescent girls who commonly drop out of school as they grow up, young and middle aged women who never had an opportunity to go to school, and students of Government schools a large proportion of who will drop out much before they reach a level where education starts to contribute meaningfully in their lives. It targets not only the children who will be enrolled in the schools, but also other needy segments like adolescent girls, young women, and children enrolled in Government schools. 

Prayas is an NGO that has been working in the tribal part of Chittorgarh district in South Rajasthan for last 25 years. During this period Prayas has worked on a range of issues seeking to ensure the provision of basic services to the extremely deprived tribal population living in its field area. Ensuring access to quality education for tribal children has figured high on the development agenda of Prayas since the very beginning (see annexure 1 for a detailed note on Prayas’s work in education). There also exists a high demand for education amongst the target group which sees it as the vehicle for their economic and social empowerment. 

The report starts with an introductory chapter that gives socio economic conditions of Pratapgarh. A brief summary of the work done by Prayas in the field of education is provided in the annexure. This is followed by an exploration of the current status of primary education in Pratapgarh. The exploration becomes necessary in the context of the success reported by the Government statistics that claims near total enrolment of children in school going age group. The next section provides the description of an alternative model of education. It describes the concept and then the various activities proposed under this alternative concept. The last section gives the output and the budget.  

Socio economic conditions of Pratapgarh

Pratapgarh falls on the Southern border of the great tribal area of Western India stretching from Maharashtra to Rajasthan. It is part of the tribal sub plan area with more than 50 percent of population tribal. The region was heavily forested in the past, forming the north western limit of the valuable timber species of teak. However there has been extensive deforestation in the last century. The terrain is undulating with raised uplands punctuated by steep valleys. The soil is mostly black cotton. Average rainfall is around 900 mm. 

Rainfed agriculture is the mainstay of tribal economy. This is supplemented by gathering of forest produce. The major forest products are mahua flowers in March – April and tendu leaves in May. The remaining tracts of forests produce a variety of other forest produce like aanwla and safed musli. There is some beginning of irrigation as well. However this is scattered and dependent on seasonal springs. The poverty of the tribal population is most visible by a look at the homesteads. The only masonry structures in the village are those belonging to the Government. 

Social indicators of development are poor. Literacy rates in Pratapgarh are very low, even compared to some of the tribal area. The area witnesses seasonal migration of manual laborers to the neighboring parts of Malwa that have irrigation and wheat cropping. This is mostly short term. There is also beginning of migration to areas further in Gujrat. 

Primary education in Pratpagrah

Pratapgarh is one of the most educationally backwards areas in Rajasthan. It is a part of the Tribal Sub Plan area with Scheduled Tribes comprising ____ percent of the population. Remote settlements and poor infrastructure add to the problems of education infrastructure. Teacher absenteeism is high. Teachers, who mostly come from outside the district, do not stay in villages citing lack of basic infrastructure. This prompted the state Government to start a special teacher training (STC) batch for trainees from Pratpgarh.  

This becomes clear if the literacy rates of the district Chittorgarh in which Pratapgarth block is located are compared with surrounding areas. It needs to be noted that literacy rates in Pratpgarh are likely to be even lower as this is the most backward part of the district.

Table: Comparison of literacy rates in Chiottorgarh with state and country

	
	Male
	Female
	Persons

	Chittorgarh
	71.82
	36.45
	54.37

	Rajasthan
	76.46
	44.34
	61.03

	India
	75.85
	54.16
	65.38


Source: Census 2001

The primary education indicators have improved over the years. The state sponsored LJP has reported dramatic increases in enrolment rates. According to LJP figures overall in Pratpgarh only 9 percent children in the age group 6-14 years remain out of school in the current year. However these figures are clearly inflated. A more accurate picture emerges if the enrolment rates in various classes are looked at. For the purpose of this report, figures for Chiklad, one of the 11 clusters into which LJP divides Pratapgarh, are analysed. This cluster contains 12 revenue villages and 22 LJ
 villages. There are a total of three Upper Primary Schools, 11 Primary Schools, two Shiksha Karmi schools, seven Rajiv Gandhi Pathshalas, five NFEs, and one alternative school. Chiklad cluster is located in the predominantly tribal part of the block and is representative of the area Prayas works in.   

Looking at retention rates between different classes from 1 to 5 during the last two years (shown in the chart below), it is seen that a fairly large number of students drop out at every stage. Only 55 percent of children who are enrolled in class 1 continue to the next class. The drop our rate is even higher for girls at 50 percent. This finding is consistent with the commonly observed phenomenon where it is seen that a high number of students are enrolled in the beginning of the session in class 1 to inflate overall enrolment rates. The retention rates for girls are lower than that for boys all along. This is also consistent with the observed trends. 
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The enrolment status may be further analysed by looking at retention rate between Class I to Class V. This is given for two five year periods in the chart below. It is seen that the retention rate at 30 percent remains very low for the latest five year period, even though there has been an improvement from the preceding years. Thus 70 percent of the children who enrolled in class I in the year dropped out by the year 2004. What is worrying is that the retention rate for girls is very low at 15 percent. Even more worrisome is the fact that there has been very little improvement in the girls’ retention rate. 
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Primary education infrastructure: The infrastructure for primary schools has steadily expanded in the recent years. Besides the Government funds allocated under normal budget cycle, LJP has also contributed funds for infrastructure. A variety of primary schools function in the block, reflecting the diversity of promotional schemes introduced at various junctures. The table below provides a breakup of different type of educational facilities that exist in the district. 

Types of primary schooling facilities in the district

Primary schools

219

UPS



79

Rajiv Gandhi Pathshalas
43

Shiksha Karmi 

30

A main problem with the State educational facilities is inadequate numbers and low motivation of Government teachers. Almost 30 percent of the sanctioned posts are vacant. One hundred schools continue to be single teacher schools. 

Thus it is seen that Government claims notwithstanding, quality primary education continues to be a dream for most tribal children in the school going age group of five to 14 years. 

Resource Centre for the Education of Tribal Children

It is proposed to set up a Resource Centre to fulfill the specific education needs of tribal children of south Rajasthan. During the last 25 years of education work in … and … districts of the region, Prayas has made an indepth study and dereloped insights into the social dynamics, cultural traits, ethos, values, belief systems, processes of socialisation and learning in family and the community. The established notion of formal school, the curriculum and the methods of teaching and learning and the teachers who teach –since they come from other parts of Rajasthan – do not take into consideration the core elements of tribal social and economic systems. These elements are:

(i) Nature is benevolent and generous to all beings.


(ii) A feeling of love and gratitude for all that is provided by nature.

(iii) A feeling of collective responsibility for what needs to be preserved and shared.

(iv) Freedom is not the privilege of a few.

(v) Regard for a sense of equality in human relationships.

(vi) Social control mechanisms work relatively effectively.

(vii) Faith in natural and super natural powers/ evil spirits tends to govern the general psyche.

(viii) Social bonds are powerful and reciprocative .

(ix) Marginal farming, forest produce and casual labour are the main source of livelihood.

(x) The belief that education does play a role in the betterment of life.

(xi) Generally there is no gender discrimination.

(xii) Children are brought up in an anti-authoritarian atmosphere.

Education as a socio - cultural process needs to be viewed holistically. It should take into account not only the local specific nature of the total socio- economic and cultural environment but also the nature and quality of interaction between and among the participants in the process namely the teacher, the child and the community members ( who can also, besides their other roles, perform functions  of creating knowledge and distributing it.) There has to be sufficient understanding of each other’s ‘universe’ between and amongst the participants of the education process. The quality of interrelationships amongst them is crucial to the quality and effectiveness of the education process. This kind of relationship can evolve and survive when based on principles of equality and respect for each other’s views and thought processes.

A perspective on education for tribal children calls for a change in the meaning of education of which some of the elements are :

(i) Creation of knowledge is a collective endeavour and process and the teacher is to function as a facilitator.  

(ii) As education becomes a collective endeavour, it generates a spirit of regard and cooperation for each other.

(iii) With the acceptance of the principle of equality begins the process of democratic thinking and acceptance of related human values.

(iv) Learning is treated as integral to and deeply rooted in real life situation of the child.

(v) Any educational activity is a creative partnership of all the three - the teacher, the child and community.

In view of the above, organised learning needs to be integrated fully with socialisation of the child in family and community. This however does not rule out a rational discourse. There has to be a continual interface between the child’s learning and family and community’s beliefs and assumptions to resolve discrepancies and arrive at universally accepted facts of knowledge. For this, it is necessary that family is carried along as an equal partner in education endeavor. Community’s involvement is therefore integral to such a curricular and pedagogical approach based on following assumptions:

(i) It is essential to know how a child relates herself to the world of her perception.

(ii) Child’s learning at school is a part of the broader socialisation/ learning which she imbibes from the environment around her when she is not in the school.

(iii) A child learns best from activities in familiar settings.

(iv) A child learns with comfortable ease when she goes through a process similar to the one through which knowledge is evolved.

(v) Peer learning provides an opportunity for self evaluation, mutual support and cooperation and therefore needs to be promoted as a major activity.

The function of the Resource Centre would be to refine the evolving concept of education as mentioned above and in the process create appropriate curriculum (including pedagogy), a framework of effective teacher training and participation of community members.

Towards an appropriates curriculum 

Keeping in view the universally accepted principles, situations  and processes of learning, an appropriate curriculum for tribal children needs to be developed  taking into consideration that ‘creation’ of knowledge is a collective endeavor. Knowledge thus created naturally flows in the existing channels of communication within the community and beyond. Therefore, all processes and methods of teaching and learning have to conform to the ways of collective learning.

The meaning of curriculum as commonly understood refers to the courses offered by educational institutions. In the context of early childhood and primary education also, the notion of curriculum points to the designated content or activity required to be administered by the teacher on the child. The word ‘administered’ has been purposely used here to underline the utter lack of ‘psychic’ proximity between teacher and the child, the teacher and the content and also the ‘alien-ness’ of the content to the ‘inner’ and  ‘outer’ world (socio-historical and cultural environment) of the child. The teacher’s understanding of the content is more ‘lexical’ (literal or mechanical) than self involved of experiential. For, he has failed to imbibe and internalise it so as to be able to creatively externalise or represent it in a manner that child could in his ‘wisdom’ (his perception, cognitive skill and thought processes which are largely determined by the environment in which he lives, grasp the meaning fully to make ‘creative use of it in the advancement of his perceptually interpretive dynamics of thinking. The teacher’s understanding of the child’s ‘inner’ and ‘outer’ world is a function of his involvement and deep but extant interaction with the child’s life situation and his learning ability,

A curriculum which is external to the child’s environment i.e. if it has not grown within and from his perceptual field of knowledge and in the process of interaction with his conceptual base and understanding of it. It would be alien, far removed from his conception of reality and is bound to stunt his sensations and freeze his love for learning.

Curriculum for Prayas is therefore a dynamic concept. It is primarily, but not merely, an international process shaped by the nature and quality of interface between understanding of the child, child’s learning ability, understanding of the teaching/learning processes and the understanding of the proposed content or activity. Curriculum is more than the aforesaid interaction. For besides improving upon the learning ability of the child by helping him organise his perceptive, cognitive and interpretive field, a curriculum must have a direction, ideals or some overarching values that matter for the society at large or for the whole mankind. There has to be therefore an omnipresent undercurrent of such values in a curriculum. In his role as a teacher, he is by his conduct the most effective purveyor of such values. Prayas strives to realise in children a democratic, human and rational outlook.

The thrust of this approach to curriculum is to involve the community in as many of its activities as possible. It is probably not too common to seek community participation in the process of curriculum development. Prayas intends to draw from community’s wealth of experience to enrich and create an appropriate curriculum.

To give an example, suppose some questions of general interest are asked by the teacher during the teaching - learning session. Children attempt to answer them using their imagination. Before telling the children right answers, the participating members of the community in the learning process are asked to respond to these question as how does that particular phenomenon occur. This dialogue between the teacher and child and community members may then start in which the teacher may take the role of a quiz master and a prober. The content of the dialogue trickles down and may interest more members of the community. And ultimately the dialogue culminates into providing the scientific explanation of the phenomenon. The content of dialogue may relate to problems and issues of malnutrition, health, environment tradition, social customs etc. In the process, all participants of the teaching - learning process have an opportunity to self reflect analyse and perceive the phenomenon using refined cognitive skills and associational imagery. 

Pre-school Curriculum

The thrust of pre-school curriculum will centre on minimising childhood deficiencies- be these emotional and others -and create an environment in which the child is naturally drawn into a process of self and creative learning.

Malnutrition and ill-health have a direct bearing on the mental growth of the child. Her tender intellect many a time also suffers from superstitious practices and irrational traditions of parents and other adults as some practices are deeply embedded in age-old beliefs, values, ideals and norms of social conduct. The rigidity of such notions on the part of adults leaves no or very little space for the child to digress from inherited understanding of objects and irrational elements. Thus in a way, she is conditioned to view the world dictated by adults around her and not as a free, imaginative explorer who needs to be helped and intellectually stimulated.

This kind of suppression of her intellectual freedom obtuses the very source from where emanate the vigour and versatility to understand, learn, imbibe, judge, act or respond relatively independently. It is therefore imperative that she is saved from intellectual suppression and provide with stimulating intellectual activities devoid of inhibitions. Once this is achieved, she will simultaneously enter into a process of creative thinking and free expression. This will be the most crucial aspect of the pre-school curriculum framework. The other universally recognized pre-school contents like psychomotor activities, language development, cognition etc. will also form part of the pre-school curriculum.

The emotionally fulfilling human relationships work as a succour to healthy intellectual growth of a child. The emotional turbulence within the family or outside in the community due to pressures and tensions resulting from abject poverty, alcoholism and unstable family structures hit the child first and makes her the worst sufferer. The immediate concern of Prayas’s pre-school programme therefore would to be addressed this problem to the extent possible so that congenial conditions are created for the growth and development of pre-school children.

Besides intellectual stimulation and emotional fulfillment of the child, other activities of curriculum will also flow from the social- cultural roots of the tribal community whether these be games, plays, rhymes, lullabies, songs, music and so on. The need will be to collect as much and as many rhymes / lullabies /songs and folk tales from the community as may be possible to incorporate them in the tramework of curriculum.

Generalisation and their universal applicability

The power of generalisation and universal applicability has its source in those principles or educational philosophy which regard educational process as a reflection on and a response to the needs and aspirations of a people in a given situation. Such an educational process needs to be rooted in ethno-culture-specific ‘soil’ and grow in the social climate of the people of its location. This points to an inescapable fact: the organic character of the origin and growth of an educational endeavour. This precisely is the core idea or guiding principle of an appropriate curriculum Prayas strives for. A curriculum that takes shape in and through the educational process described above is grounded in harsh realities of real life situations. Its replicability is ensured since such curricula have been developed under most ordinary conditions at little or no expense by teachers of local origin trained by Prayas and other reputed institutions. It is the training and the working methodology that seems to play a vital role in realising them. We feel that it is possible to arrive at a number of generalization of universal applicability in the area of educational theory validated by empiricism.

Teacher’s understanding of the child emanates not only from his behavioural manifestations at school, but more importantly from his family environment, his parent’s attitude towards him or her, their living conditions and values, their treatment of the child, their attitude toward education etc. Teachers frequent visits to children’s home reveal information without which a composite picture of child’s needs, emotional or otherwise, and a relatively complete understanding about him would be impossible. This information will be required to be recorded in individual child’s personal record. Teacher’s own reflections on any new revelation concerning the child will be noted in his diary which he would correlate and analyse himself and with his colleagues in the fortnightly workshop. He will try to reach as close to the understanding of the child as he can or is possible under the circumstances.

Teacher’s understanding of the subject, his method of processing it so as to bring. it within the grasp of the child by using an effective method and medium of communication constitute an area in which Prayas teacher’s have to show remarkable originality and innovative skill. Since they are working with children at different levels, the nature of processing the content and that of the method of teaching may vary a great deal. Keeping in mind the varying teaching/ learning processes, highly differentiated teaching aids/learning materials have to be evolved. Work sheets in book form or some other effective method signifying different levels of the growth of knowledge are representative of the conceptual approach to not only teaching and learning as a methodology  but also as skill of adapting the content to methodology. This is an area which calls for a systematic and thorough research in underlying principles of the approach for wider applications.

Prayas will attempt to take up a curriculum development programme with an open mind, but it will draw heavily from basic principles of organic growth. The conceptual framework will grow out of the directions received from the processes on which depends the survival of the organism. 

Children’s are highly creative species because their imagination knows bound. Some of their creations in the from of poems, short stories, folk tales, folk songs which they use or even independently compose and represent may pedagogically be so rich that these can be used as ‘content’ or for contextual purpose. The use of such works in curriculum opens a new dimension which is of immense interest educationally. What is required to be researched is the degree of generalizations for greater applicability.

Teacher Training/Development

The Nature, Content and Methodology of Training 

The Principle 

The concept of training will be based on an obviously too simple but by many all too conveniently ignored rather misconceived, principle of ‘shared learning’ between the concerned three - the child, the teacher and the community. The word ‘child’ is taken to mean not only her person but also her entire world both imaginary and real. ‘Learning’ is used in a wider sense to include all its shades and nuances, demanding from a teacher finely tuned sensibilities and from the community cooperation for creating a learning atmosphere. A rigorous application of this principle must address the question: who learns what from whom how and with what effect. The training is conceived to seek answer to this question. Fresh recruits will be required to undergo a three months intensive training witch would seek to intellectually stir and enable then to empathise with the learning problems of child and community. During the course of training the performance of trainees will be closely and vigorously monitored and evaluated. 

The Objective 
It will be first and foremost concern and endeavour in training to trigger in individual a process of psychic mobility so that he begins to re examine, critically analyse and reassess the validity of those notions held by him which become manifest in forms of his attitudes, beliefs and values. One of such notions that shift to the foreground relates to the question what is teaching- particularly in the context of tribal culture. He learns in the process to think creatively. 

The conceptual Basis 
The conceptual basis of education in the context of tribal culture - be it teacher development, class room situation or teacher- pupil, teacher community relations will be anchored in the natural principle of organic- ecological support system. Nothing will be attempted that is alien to the given ‘eco-organic’ culture. Relations will grow with ease and in mutuality. Teaching aids and methodology, even the structure and the interior of the class room, will be rooted in the environs of the community and its children. The training will be no different either. It will be conducted in an atmosphere of fraternity, mutual respect and sharing. Trainers will participate as naturally as possible.

The structure of the training will be flexible. It will allow issues to crop up which will be discussed threadbare with an eye on the objective. Capabilities and skills will be revealed and displayed by participants in group plays and activities of intellectual and artistic nature. 

The Contents and Methodology 
It will be observed from the foregoing that the nature of training imparted by Prayas will be focussed on developing that perspective on education in a trainee which has its roots at all levels in the entire environment of the child and the community and yet draws on other resources on education. The germination and growth of the perspective in the trainee as an integral part of his worldview presages certain processes that must effect change in his perception, values and sensibilities. As a teacher in formation he is during the training led to constantly self-reflect, critically analyse and re-relate his self to the realities of the outside world but with particular reference to and in the context of tribal scenario. Once this process takes roots in him, it is reinforced by other activities.

The training will be so designed that it reduces the gaps between precepts and practices. For any theory that does not render itself practicable must be viewed as flawed for it has no extrinsic strength of its own to sustain itself when put into used. It is as true of any pedagogical principles as that of other precepts concerning human behaviour. This unison of principles and practices will be constantly endeavoured not only in teaching but also in teachers’ social behaviour.

The training will consists of group processes in which an individual trainee finds himself in the role of an important actor- enjoying an uninhibited freedom of expression – moving the process and simultaneously moved by it also. He carves out for himself a route, a direction which is his own creation and yet bears imprints of other groups ideas reflecting a high degree of cohesion of purpose’ The freedom he enjoys in the process and the fact that he himself has ‘discovered the route’ raises his self esteem and strengthens his self confidence. His dependence on others to think and act for him (which is typically true of the present education system) is replaced by his own endeavour to think independently and creatively.

If viewed as a process, the training conducted by Prayas will focus on creating sufficient space for psychic mobility resulting in a movement from’ other directed’(ness) to self directed (ness). Trainees will begin to feel the desire and the necessity of exercising greater discretion and control over those notions that have become dysfunctional and yet enjoy social legitimacy.

Participation of community

The present idea of schooling rests on the notion that the school may ‘flow’ into the community taking into its fold practically all members of the community. The participation of community members in the education process may be visualised as follows:

1. The dialogue with the entire community on the new concept of schooling creates an atmosphere of collective learning thereby producing the willingness to participate in teaching learning activities.

2. Some members of the community will invariably participate in most of the activities.

3. Community’s participation will be crucial in developing an appropriate curriculum.

4. Teaching –learning activities will be spread out to places provided by the community.

5. Planning of lessons/activities will be done by active involvement of community members.

6. The entire schooling programme will be conceived and organised by involving community people.

Activities
1. For students of Prayas School

Students will be divided into two groups for teaching learning activities. Group I will consist of students of lower level equivalent up to standard III (It may be mentioned that Prayas follows a pattern where there are no classes and children are divided into groups according to their academic and other accomplishments for transacting the curriculum). There will be another group of children of government schools who need academic support. It will not be possible to provide academic support to all students of government schools after school hours and according to their convenience, it is proposed to start coaching classes for students of class III and IV.

Group-I 

Curriculum based teaching –learning activities will he so designed that they provide sufficient space for the participation of community people. Who and how many people will depend on the nature and need of the activity planned. The medium of transaction will be the mother tongue of the child with gradual increase in the use of the Hindi language.

These activities will be conducted as close to the residence of community members as possible and the selection of the place of activity will be decided with the consent of participating members of community in the activity.
Group-II

It will consist of rest of the children of primary level. What has been said above will also be applicable to this group except that the use of Hindi language will by now, have obtained a domineering position. Activities for this group may be planned at a place and time convenient to students, school teacher and community. (It is assumed that the school will not have a fixed time schedule. It may change as and when required) There may be a greater contribution of creative community members in this group in areas of activity like handicraft skills performing and fine arts.

2. For Students of Govt. School

This group will consist of students of government school of standard IV and V. Following the curriculum prescribed by the Rajasthan Government; innovative pedagogical inputs will be used to generate clarity at conceptual level in all subjects. Some students of Prayas School of higher level may join this group to facilitate and enrich peer learning. Members of the community may also participate in this group in co-curricular activities like performing art.

3. Center for Adolescent Girls

The education of tribal girls in most parts of our country is making an extremely slow progress due to geographical isolation, traditional barriers, and inaccessibility of educational facilities to adolescent girls as schools are located at considerable distance from their homes. The conditions of abject poverty which do not allow scope for any ‘modern’ ideas like education due to their struggle for survival. In spite of these odds Prayas has been able to create a demand for education of girls. But the demands could not be addressed mainly for three reasons:

1. Young girls add to the scant income of the family which is barely sufficient to survive.

2. Due to this they drop out of school with out completing primary education.

3. Those who complete the primary education are unable to continue their education due to non-availability of upper primary schools within their reach.

The function of ‘center’ for adolescent girls therefore would be not only to provide adolescent girls access to primary and post primary education but  also to develop creative life skill needed for their upcoming family life and income generation. The main features of the centre would be: 

1. Access to teaching learning activities according to their needs and the curriculum.

2. Providing age-specific knowledge of problems of personal hygiene and reproductive health system.

3. Learners will be introduced to the theory and practice of the basics of home science.

4. Learners will be provided with activities that will help them explore their creative potential.

5. Non-traditional games like foot-ball, volley-ball, cricket etc. will be introduced to break psychological barriers and create a process of psychic mobility.

6. News paper and book reading habits will be promoted.

7. Oratory, group discussion, debates dance, music, drama, and   painting will be an essential part of the curriculum.

8. Relating tribal costume to a wider worldview.

Center for adolescent girls will aim at transforming the personality of learners into a creative and thinking person with deeper understanding of tribal culture and socio-economic systems.     

4. Centre for Community Women 

Community women will be active participant in the education process of pre school and primary level children and also other activities as far as possible. Besides their involvement in these activities, they will have an opportunity at the proposed centre to learn skills of reading and writing and numeracy. After assessing their needs and interests, activities will be planned in areas of nutrition, health, running a home is systematic manner, and handicraft skills. Dance music, drama, painting will be taken up as a means of creative expression of folk culture. Women will be encouraged to move into areas where they need to be empowered. Groups will be formed according to their interest in proposed activities which will achieve a higher level of creative expression and refinement. This will help achieve a higher level of self confidence and self realization. 
Human resource requirements

	Facility
	No. of facilities to be operated
	Human resource required
	Enrolment per facility
	Salary pm

	School
	10
	20
	50
	3500

	Adolescent girls’ center
	10
	10
	20
	4000

	Women’s center
	10
	None separately
	20
	

	Coaching for students of Government schools
	5
	5
	40
	4000

	Resource center team member
	
	3
	
	10000

	Coordinator
	
	1
	
	15000

	Accountant
	
	1
	
	5000

	MIS coordinator
	
	1
	
	6000


Deliverables/ output

	Sl. No.
	Output
	No. of beneficiaries
	
	

	1
	Quality education to children in 5-14 age group
	600 (400 initial+200 next two years) 
	
	

	2
	Children passing class V
	200
	
	

	3
	Drop out adolescent girls provided life skills education and health awareness
	300 (200 initially + 100 in next two years)
	
	

	4
	Drop out adolescent girls passing class V / class VIII
	100
	
	

	5
	School students provided supplementary education
	200
	
	

	6
	Tribal women provided life skill education
	200
	
	


Budget for first year

	Sl.
	Head
	Unit cost
	Number
	Total

	
	School 
	
	
	

	
	Teachers salary
	42000/ teacher
	20 @ 2 / school
	840000

	
	Teaching and learning material 
	500/ child
	500
	250000

	
	Building support 
	10000/ school
	10
	100000

	
	Coaching for students of Government schools
	
	
	0

	
	Instructor’ salary
	24000/ instructor
	5
	120000

	
	TLM
	200/ student
	200
	40000

	
	Adolescent girls center
	
	
	0

	
	Facilitator’s salary
	48000/ person
	10
	480000

	
	Skill development material
	1000/ girl
	200
	200000

	
	Women’s center
	
	
	0

	
	TLM
	500/ woman
	200
	100000

	
	Resource center
	
	
	0

	
	Coordinator’s salary
	180000
	1
	180000

	
	Team members’ salary
	120000
	3
	360000

	
	Travel 
	24000/ person
	4
	96000

	
	Administrative expenses
	
	
	0

	
	Office expenses

Rent @5000pm

Stationery @1000 pm

Communication @1000 pm

Other consumables@3000 pm
	120000
	1
	120000

	
	Accountant’ salary
	60000
	1
	60000

	
	MIS in-charge/ office assistant
	72000
	1
	72000

	
	Travel jeep hire for transport of material  
	1000/ day
	60 days
	60000

	
	Capital 
	
	
	0

	
	Computer 
	40000
	2
	80000

	
	Mopeds for female staff
	25000
	10
	250000

	
	Motor cycles for resource center members
	40000
	4
	160000

	
	Office furniture 
	lump sum
	
	30000

	
	TOTAL for first year
	
	
	3598000


The budgets for subsequent years are worked out by assuming an increase of 10 percent over the previous year in operational expenses. No capital expenses are budgeted in second and third years. 

Table: Yearly budgets

	
	Budget Total
	Operational
	Capital

	Year 1
	3598000
	3078000
	520000

	Year 2
	4386800
	4386800
	0

	Year 3
	4825480
	4825480
	0

	TOTAL for all the three years
	12810280
	12290280
	520000


Annexure 1

Work done by Prayas in education and main achievements

Education has been an important activity undertaken by Prayas almost all through its 25 year existence. Work undertaken by Prayas can be divided into three distinct phases. While these phases mark distinct stages in organizational life cycle, sometimes these also mirror the changes taking place in the state approach to ensure education for all citizens. 

1979-84. Prayas started two primary schools in the villages of Raanpur and Lalpura. The objective was to build relationship with local community. Attempts were made to teach children in local dialect. An attempt was made to develop a primer in the local language. This phase closed with the villagers not very happy about the mode of teaching and the Prayas team deciding to close down schools as it did not want to substitute the state in provision of basic services. 

1985-94: During this period Prayas initiated a large scale adult education program with support of Ministry of Human Resource Development. It set up 100 centers and 10 Jan Shiskshan Kendras in line with the model being followed at that time. It should be noted that this period coincides with the maturing of adult literacy program and initiation of Total Literacy Campaigns (TLCs) al over the country.  

1996-2004: Prayas was a partner of Lok Jumbish, the state wide initiative for Universalisation of Elementary Education. The program sought to impact both the demand side and the supply side by mobilizing villagers to send their children to school and strengthening infrastructure for rural schools. 

During this period Prayas also initiated a new model of education in collaboration with Dignatar, a resource center for primary education. The model was taken up in the Non formal schools run under the aegis of Lok Jumbish and in alternative schools supported by India Literacy Project. The model was based on the pedagogy developed by Digantar which focuses on child centered learning. The performance in NFEs has tended to flounder as Lok Jumbish program went down hill since coming in of Congress Government and change in top management in the year 1998. The progress in the alternative schools is a truer indicator of achievement. This is shown in table below. 

Table: Alternative schools run by Prayas – enrolment and achievement

	Sl
	Year
	No. of schools
	Enrolment
	Passed in class V

	
	
	
	Boys
	Girls
	Total
	Boys
	Girls
	Total

	1
	1998-99
	2
	61
	39
	100
	-
	-
	-

	2
	1999-2000
	5
	95
	60
	155
	-
	1
	1

	3
	2000-01
	12
	215
	145
	360
	14
	1
	15

	4
	2001-02
	12
	210
	146
	356
	22
	4
	26

	5
	2002-03
	8
	212
	125
	337
	24
	9
	33

	6
	2003-04
	8
	189
	107
	296
	31
	9
	40


The proportion of students appearing for class V has gradually increased – from four percent in 2001 to 14 percent in 2004. Currently eight schools are being run under this project. 















































































� LJ or Lok Jumbish villages are hamlets located some distance away from the main village settlement. These are not recorded on official documents and hence are often bypassed by public services.  





