Issues / Situation / Achievements / Characteristics / Anecdotes
Follow up on Sat/Sun — difficult.
In case some team member cannot participate, others should go for follow up.

On the whole teachers have been doing activities; broadly at the expected level.
Activities not enough

Some curriculum material has not reached KGBVs - Sitapur

Local language creates difficulties

Some activities seem to have had too little time allotted: 30 mins takes 45 mins, too
tight; time schedule needs a little ‘cushion time’

Absence of written material

In some places, teachers / wardens have not recd training (Muzfngr)
When teachers do things mechanically (Mathura), what should do we do?

List those items that teachers have not understood, in the curriculum (e.g. matratmak
number)

In Mathura, Science teacher not available.

Time-table: still new, emerging, girls and teachers taking time to get used to it.
Certain things such as breakfast tend to get delayed (many centres); should breakfast
be of ready made kind?

Girls don’t like to eat all the things (e.g. chana, or what they otherwise get at home);
address in social learning. Love gujiya, pakora, etc.

Shifting related management issues continue for some time (Allahabad)

Jaunpur: after Readiness, started on alphabet, early reading, using neo-literates
material; doing maths in evening sessions, doing only ‘study’ the whole

Teacher getting up v early to get children ready
2 hrs found too long in Sitapur; night meal delayed here

Saharanpur has found ways of dealing with many issues, esp related to time, in the
class. Were able to find time for different things, such as preparation.

Varanasi: pressure that all girls have to sign register./Sitapur — takes up 1-1.30 hrs per
day! Such rules get made by district office. They need to be briefed on such issues.
SPO to address this.

Initiative of the DPO making a difference, for better or worse. Needs to be examined.
Due to building, morning starting gets delayed, esp because not enough bathrooms.

Where there are unavoidable circumstances, delay is sort of OK, but when things that
are in our hand (e.g. getting up on time) are not done, we have marked it C.



Through paper / group discussion, different levels have been sorted. B level seem to
be more creative and ‘grasping power’; A level seem to have more scholastic skill but
not creativity (P’garh). Could be due to the evaln paper made.

P’grh: 2 groups; A =33, B =38

A’bad: 3 groups — one very weak, cannot read and write, but can deal with oral work.
Teachers giving it more time, but concerned about this group. Difficulty is how to
manage this group with others. A=20,B=11,C=19

M’ngr: A =20, B =20, C =10 (later 20); did not have good criteria for deciding who
will be in which group. Many girls in C actually could do many things but were
hesitant because they were older, more shy. Similarly, many others in group A were
not actually of that level. So categorisation not appropriate. Teachers could not fully.
Those teachers considered not so good, got the C group and also the worst rooms!
Sitapur: 3 groups, but the distinction between all groups not clear. Difference was
only in terms of writing, all had learnt English and Maths equally. Teachers wanted to
shift some B to A and C to B. A=22 (can read and write), B=31(can’t read fully),
C=46 (weak in reading and writing). Labelling leads to ‘heen bhavana’.

Mathura: took test, but no grading done. They anticipate roughly 30 in each
Saharanpur: no difference between A, B, C; no labelling, names such as ‘Ulhas’,
Utsah, Umang

V’nasi: post-Readiness test, used in individual profile, well done; but basis is
questions focused only on reading and writing. B and C girls said A girls tease us,
message given to them. B girls felt they were capable of going into A, and seemed
good in oral work. C girls were despondent. Teachers planning tends to be traditional,
and focused too much on the supposed ‘needs’ of these girls, such as focusing only on
matra for C girls in a session. A=22, B=34, C=40

Jaunpur: not checked the test, not made profile; only Hindi teacher, using oral
discussion, had made two groups of A and B; here too the girls had a message about
some being kamzor. Teachers tending to feel that certain subjects are not their own or
that of other teachers, etc.

Readiness: given to Home Sc teachers, though it needs special attention; Readiness
matl not available in many places

Subject-wise teacher: drawback — tunnel vision
[Many vestigial remnants of ‘old style of teaching’ inherited due to B.Ed teachers,
e.g. subject wise divisions]

Readiness

P’garh: girls confident, growing, doing well, their work displayed, no hesitation, good
participation, full of curiosity and enthusiasm. Some things left due to lack of matl.
A’bad: difficulties due to shifting, Readiness delayed. But girls have gained
confidence, done different things.

M’ngr: difficulty is that many new students joining every week, how to keep doing
Readiness with new batches? Keep them in C group.



Sitapur: Readiness done, but felt it was a little difficult for children; oral and manual /
material work ok, but reading-writing work difficult. Teachers suggest that it should
be more oral and less written, as children are more interested in those activities.
Mathura: done in a routine manner, no craft work done, more involved in daily
problems (or at least highlighted it), no visible Readiness. Children did clearly have a
lot of potential / talent, but it has not been drawn out (e.g. rangoli, story making, etc.)
S’pur: Readiness done, change visible, children telling stories, bal akhbar etc. done.
But teachers felt that they had to cut short Readiness due to starting package 1, want
to continue with Readiness. [have been advised to start Pkg 1, and do Readiness only
if they have time, here and there]

Jaunpur: Have left out some 30 hours of work in Readiness Pkg. Started subjects
straightaway, without completing Readiness Pkg.

Readiness: things done, but due to lack of matl, outcome not as good. However, oral
work has had visible impact. Girls making long stories, doing role play. All teachers
did, no specific teacher. However, when shifting to Pkg 1, no link was maintained
with Readiness Pkg.

In Readiness you can make out those children who can catch things fast, are bright.
Should we see this in more detail — have children really benefited from the teacher, or
is it that they had it in them anyway. Emphasise the principle that the difference made
to those behind is valued the most in the programme.

Mathura: Special situation. Teachers are teachers in a mechanical way, but not able to
work as a team (different levels — one MSK teacher and two B.Ed; different groups of
teachers), not committed to children (not willing to sit on the floor with children), not
owning the programme (not willing to take part in cultural programme; the only one
who owns is very loud and aggressive), the atmosphere is simply not there. Some
‘Saraswati Shishu’ type of atmosphere. Support from DPO has to be stronger. Needs
mentor. And to bring about changes in personality / attitude aspects.

[document how the teams in different KGBVs have slowly been oriented, helped to
become one team]|

Warden: in most places, becoming an ‘officer’ — will have a bad effect [ Varanasi,
Mathura, Jaunpur & Allahabad (to some extent)] Need to share difference between
being a leader and an officer.

Allahabad, Sitapur, S’pur, M’ngr: warden good

Teachers as a team:

Not working in: Jaunpur, Varanasi

Working in: Saharanpur, M’nagar

MS: Need to analyse reasons why some places are A/A+ and some C/D. Then
promote good practices.

MS: need to examine if there is a ‘top down’/ ‘officer-subordinate’ issue at different
levels; e.g. DPC-warden, and therefore Warden — teacher, SPO-DPO.

Teachers insecure about their job. Teachers need clarity on a number of establishment
/ job issues — holidays, allowances, etc.

Also lack of clarity in some KGBVs, e.g. Rs 20 or 30 per student; electricity turning
out to be too costly in one place.



Accounts being maintained at DPO, and not at KGBV, so KGBV accountant has no
work

Girls are usually in the class 2-3 level (half) and the other half, just at class 5+ level.
No groups of class 7 and 8 level.

Age factor, and how to take it into account.
Student profile on various parameters needs to be compiled and analysed. Age, level,
time since class 5 completed, marriage, etc.

How far our various guidelines actually in operation? Some have been difficult to
follow, or not understood, and some have been manipulated. For some, we have to
provide more support from our side. How to deal with exceptions? Policy?

Some girls are too young or seem so.

P’garh: some MSK girls from Rae Bareli; what shd we do?

Our categorisation of ‘kamzor’ ‘bekar’ etc. far too common among our teachers —
more sensitisation needed. Our teachers, who are BEd, also look down upon MSK
teachers.

MSK grading experience should be used more over here.

On the whole a majority of the girls are able to handle higher order work in oral /
manual / material based activities, contribute in discussions on social learning, but are
only hampered in reading and writing. What to do?

BaL Akhbar:

P’grh: in groups of 4, but A group have been given more responsibility (though other
groups have more creativity)

Varanasi:not done

Jaunpur: only 1, only A group girls

Sitapur: A group writes, but all contribute in thinking; suggested involve others in
drawing and other ways.

Muz’ngr: only A has brought out, not frequently

Sah’pur: all groups, regularly, there is variety

Mathura: only one, and teachers have done it.

Man ka samay

P’grh: children left free, not really using it. However, DPC not aware, there is gap.

A separate paper is needed on this

Mzngr: difficult because due to shortage of bathroom, tiredness, there is not enough
spare time anyway; however, there is no conscious talk of man ka samay anyway.
Sitapur: doing well, older girls helping younger girls using library books to read out to
them, playing, etc. Are aware of this

Mathura: not really aware of this; in first 20 days picked lice, then used it for
Medicare.

Varanasi: girls aware, use play material or sing/play music. Unfortunately, signing of
food register is done at this time too!

Availability of material (for play, music) / space / facility has made a difference to
how this is used



Jaunpur: using this time to teach maths

Profile:

[give a small note on this? Using profile to develop PIP, create classroom
experiences, assign roles and responsibilities, group, Smriti]

P’grh: info available, grouping / decisions made on basis of this, new admissions
profiled immediately and girl allotted group accordingly, records kept well (however,
during teaching when girls reveal through what they say that they know a lot —e.g.
about fishes — teachers do not see that they do know a great deal — stick to notions
drawn from profile)

In many districts, profiles need to be updated, or medical information to be added
Jaunpur: profiles had to be made after reaching there.

[in training we need to emphasise not just use of profile, but generate the ability and
attitude to see what the girls have]

Hindi:
In reading-writing, tending to focus on letters, not on higher order thinking /
reflection. With many teachers

Maths:

Number of activities is very less; more needed (on cardinal/ordinal nos., decimals, )
All’bd: teacher lacking confidence in teaching, though good in maths

Jaunpur: accountant taking, but doesn’t always have time, has to do other things.
Doesn’t make use of materials, etc. knows maths though

Science:

Pr’grh: not able to explain or ensure that girls understand / participate / get involved
Muzzfrngr: using chart mechanically, for direct teaching not activity

Mathura: no science teacher

Sahrnpr: more discussion, not yet activity, more focus on language and maths
Varansi: discussion conducted well, though summing up weak

A’bd: good discussion, but teacher got caught, not able to fully handle it.

P’grh: good discussion, but teacher needs to prepare more

Social studies:

Main thing is to continue.

Need to focus more on inter-connections

Teachers feel the need for something ‘new’, feel they are not enjoying enough.

Our profiling is not fully able to capture the skills and talents and knowledge of the
girls, esp those classified as B or C.



Evaluation:

(-) indicates that only the grading exercise has been done, no separate evaluation.
We need to evolve understanding on evaluation, esp related to different curricular
aspects such as story making, creativity, etc.

Sitapur: children share what they have learnt once a week, do exers such as
completing stories, filling blanks, recite poems, have to correct written words on the
board, etc.

P’grh: on Sats, doing small written exers

A’bd: daily review in the evening, with children

V’nsi: in copies, which are checking, but no planned evaluation

Muzngr: timely support from DPO not always available

Many reasons why curr objectives are not according to time:
e Children have different levels; B and C levels not able to keep pace. A level
doing well or better than expected
e Activities / materials not always available
e Activities tending to take more time: children taking time to understand,
instruction taking more time

Teachers need a short course on Yoga, or PE

Our team (MS+IGNUS) needs greater clarity on the different performance indicators
and understanding of how to observe.

[what instruction should we give to KGBVs so that they remain ‘normal’ during
monitoring visit, so that they don’t feel under pressure. DIUs need to be informed
accordingly, to tell teachers that this is not their evaluation, but to help them improve]

The relationships that girls have back in their villages continue here, whether
friendship or jhagda.

Profiles show many girls afraid of male relatives — we need to understand this, and
decide what action to take, esp during man ka samay + social learning.

Social learning:
At present not really happening. We need clarity, direction, material, activities. This
should be included in the next training.



