The impact of Seva Mandir’s Shiksha Kendra (SK) provision in Badgaon block, Udaipur district, Rajasthan.
A report submitted to Asha for Education, February 2013
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Introduction
Asha for Education has funded up to 24 Shiksha Kendras (SK) in Badgaon block each year since 2007-8. This report reviews historical and contemporary data, recently conducted field research related to learner progression and evidence from a short literature review to draw some conclusions about the impact of this work on individual children and the communities where they live.

NOTE: When we refer to SK hereafter we specifically refer to the SK in Badgaon block supported by Asha for Education.  All percentages quoted are rounded to the nearest whole number.
Objectives of SK provision

The objectives of the SK programme are to help children between 6 and 14 years old who live in marginalised communities:

· Read and write independently and with comprehension i.e. achieve Seva Mandir Level 3 assessment standard;

· Experience a strong educational foundation before enrolling in a government school which may help to improve their retention there.

Establishing and maintaining a SK also enables the village community to experience high quality education and helps to create demand from parents for similarly effective provision from the Government.

Impact indicators

In order to evaluate the impact of Seva Mandir’s SK provision we will review quantitative and qualitative data to identify:  

1. Achievement and progression of individual learners and retention in government school provision

· Achievement of Level 3 in SK

· Enrolment in government school following graduation from SK

· Retention in government school

· Expected and actual progress in government school

· Positive progression to employment (defined as non-day labour employment and/or where drop out occurs at L8 and above) or marriage
· Development of practical transferable skills including critical thinking, social skills and community awareness.

2. Community impact

· How effectively SK teachers work with parents to enrol out-of-school children, support retention of children in school and encourage progression to government school.

· Value placed on the SK by the wider community including views on the standards of teaching and learning and Shiska  Shulka fee collection.

· Partnership working with other village institutions and activities to develop awareness of the value of learning and its link to community development.
Data reviewed
Progression data (January – February 2013)  

In order to review the impact of the provision offered between 2007 and 2013 we have undertaken a sample survey of 225 children from 19 SK in Badgaon block supported by Asha.  

We collected quantitative data about individual learners from teachers, students and the wider community to identify enrolment level and progression in government schools and reasons for any student drop out.  

We collected qualitative data during interviews in 11 communities where children attend an SK (Khakhra  Khet; Chhali; Malariya  Khurd; Dholi  Ghati; Dungra Fala, Patia; Lousing Dhanna; Gairiyo ka Gura; Kadmaal; Amra ji ka Gura and Wagelon ka Gura) which includes contextual information about survey participants and reflections on the SK and its effectiveness.  The data was collected by a Hindi speaker and translated into English.

Historical data (2007-2012)

We reviewed quantitative data related to SK enrolment, assessment and achievement, fee collection and parent/teacher meetings and SK teacher capacity building.

We also looked at qualitative data collected via case studies, observations and reports by external visitors and Seva Mandir staff.

Findings

1. Progression of Learners

Table 1 – Summary enrolments in SKs, Badgaon block, supported by ASHA for Education

	Year
	Total centres
	Total enrolled
	% girls
	% boys

	2007/8
	23
	644
	43%
	57%

	2008/9
	24
	632
	45%
	55%

	2010
	24
	582
	43%
	57%

	2011
	22
	533
	51%
	49%


Badgaon block has comparable or better percentages of girls enrolled in SK to the other blocks (Girwa, Jhadol, Kherwara, and Kotra) where Seva Mandir works.

In the last three years average class size has risen slightly from 24 children (March 2010) to 27 children (March 2012).  Similar small rises in average class size are reported by the other blocks in Udaipur district.

Table 2 – Attainment of Level 3 by all children enrolled in SK following annual examinations

	Year
	Total examinees
	Total Level 3
	% Level 3

	2007
	410
	48
	12%

	2008
	422
	59
	14%

	2009
	414
	71
	17%

	2010
	481
	110
	23%

	2011
	362
	72
	20%


Attainment of Level 3 in Badgaon is comparable or better than the other blocks in Udaipur district. 

For example in 2011 Girwa had attainment of 17%; Jhadol 20%; Kherwara 22% and Kota 21%.

Table 3 – Attainment levels of common children
: progress between half yearly and annual exams

	Year
	Level 0
	Level 1
	Level 2
	Level 3 

	2007/8
	11%
	53%
	26%
	10%

	
	-
	47%
	32%
	21%

	2008/9
	8%
	51%
	29%
	12%

	
	5%
	46%
	30%
	19%

	2009/10
	7%
	51%
	26%
	16%

	
	5%
	42%
	26%
	27%

	2010/11
	13%
	56%
	32%
	1%

	
	2%
	43%
	25%
	31%


The data demonstrates students’ consistent steady progress towards higher levels following 6 months of study at an SK.  

Table 4 - Enrolment in government school (GS) following graduation from SK
	Year
	Total students
	Total enrolment GS
	% enrolments
	% girls
	% boys

	2007/8
	559
	77
	14%
	No data
	No data

	2008/9
	414
	63
	15%
	33%
	67%

	2009/10
	582
	104
	18%
	43%
	57%

	2010/11
	560
	102
	18%
	25%
	75%


Badgaon block enrolments in government school average 17% over the last three years.

This compares with average enrolments in the other blocks over the same period:

Girwa

19%

Jhadol

19%

Kherwala
26%

Kotra

12%

Table 5 – Progression data: current status of 225 children tracked from 19 SK in Badgaon block who progressed from Shiksha Kendra to government school.   [DNA = did not attend]

	Year of progression
	Total
	Attends now
	DNA
	Total 
	Attends now
	DNA
	Total
	Attends now
	DNA

	2007-8
	GIRLS
	BOYS

	No.
	16
	10
	6
	3
	1
	2
	13
	9
	4

	Percentage
	 
	62.5
	37.5
	 
	33.33
	66.67
	 
	69.23
	30.77

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2008-9
	 
	 

	No.
	44
	25
	19
	17
	9
	8
	27
	16
	11

	Percentage
	 
	56.82
	43.18
	 
	52.94
	47.06
	 
	59.26
	40.74

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2009-10
	 
	 

	No.
	55
	44
	11
	16
	9
	7
	39
	35
	4

	Percentage
	 
	80.00
	20.00
	 
	56.25
	43.75
	 
	89.74
	10.26

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2010-11
	 
	 

	No.
	70
	59
	11
	22
	15
	7
	48
	44
	4

	Percentage
	 
	84.29
	15.71
	 
	68.18
	31.82
	 
	91.67
	8.33

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2011-2012
	 
	 

	No.
	40
	35
	5
	15
	12
	3
	25
	23
	2

	Percentage
	 
	87.50
	12.50
	 
	80.00
	20.00
	 
	92.00
	8.00


The sample tracks 225 children; 73 girls and 152 boys.  Sample size 32% girls; 68% boys. 

They are enrolled at the following Shiksha Kendra:

Akhriyaneda; Bhilwada; Chhali; Chhali Bhilwara; Dholi Ghati; Dhanna; Gairiyo ka Gura; Gairiyo ka Gura Navadhan; Khakhara Khet; Khurd; Lousing Dhanna; Mada Dang; Maroonwas Wanda; Maroonwas Bhilwada; Navadhar; Odiya ki Jar; Sango ka Vera; Wagelo ka Gura; Wandar.

Progression data: attendance at government school

The average attendance rate of students who progressed from SK to government school 2007-12 is 74%;

girls 58% ; boys 80%.

Attendance rates for 2007-9 average 60%; rates 2009-12 average 84%.

It is not possible to identify whether or not this is a positive trend in more recent years or it reflects student’s interest and motivation decreasing over time at school due to a variety of individual factors.

Progression data: retention in government school

Overall retention 2007-12 is 77% of students;  27% girls and 83% boys.

 63% of all girls and 84% of all boys stayed in school.

· Retention appears to become harder as boys and girls move to her classes in the school.

· Children who leave were previously enrolled in various classes; there is no clear link between attaining a specific class level and dropping out of school.  What the findings tentatively point to is a lack of progress in government school being a factor contributing to dropping out: some drop outs made less than expected progress in learning compared with peers.

· Of the 23% of children who left government school about half undertake domestic or agriculture chores to sustain family livelihoods or did not specify what they did.  1 child specifically cited fear of failure at school as a reason for leaving as opposed to failing exams (which was mentioned by a small minority).   The remainder left school to constructively progress to other activities or had justified health reasons for not staying (see below).

· Recent lapses in attendance (students 2012-13 who have only just progressed into government school) is largely because of an unexpected change in family circumstances.

Progression data: activities after leaving government school

Half of the 23% of children who left government school had more positive progression:

· 26% of children progressed into employment which, as far as it is possible to tell, was more permanent and economically beneficial than day labour e.g. tea stall, retail work.  In most cases this involved moving away from the village; places cited included Mumbai and Gurujat.

· 4% of children experienced ill-health and could not continue learning.

· 6% of girls were married.

· 6% of children stopped attending government school and went back to the Shiksha Kendra.  This was an unexpected finding but reflected the poor quality of the government school in the village; parents did not want to send their children there so returned them to the SK. 

Progression data: attainment in learning at government school

Drawing conclusions from the data about childrens’ progression and attainment in government school is risky.  Many children who leave SK are automatically regarded as being enrolled in class 5 (even if when they are initially assessed by government school they are placed, for example, in class 1).  This means it might appear they have moved ‘backwards’ when we see a record of the class they are currently enrolled in.  However, very tentatively, we identify that two-thirds of children make expected progress in school and just less than a third make less than expected progress; a small minority appear to make above average progress.  ‘Progress’ is defined as moving up one class annually for each year a child attends school.

Progression data: developing practical transferable skills

Students are aware of how they learn best and can constructively criticise education they believe is ‘not up to the mark’.   They prefer the interactive, activity-based methods of learning they experienced at the SK.  They like to play and use games and songs to learn because it motivates them to study.  They like working in small groups within a class and find it better than the individual rote learning that takes place in government schools.  

A recent case study of Lousing Dhanna and Asha observation reports demonstrate active communication within learning sessions and how teachers encourage questioning.  Students work with siblings at home – either getting help from them or teaching younger members of the family.  When students are older and are forced by family circumstances to take on work tasks they continue to support siblings in school so they at least experience some basic education. 

Students who attend an SK are involved in community events and decision-making through formal and informal interaction with members of the GVC.  In some villages they attend a Seva Mandir balwadi (pre-school) and find the transition into SK very easy.  The SK is at the heart of the village whereas government schools are usually some distance away and there is no expected interaction between parents and teachers which is integral to delivery in a SK.  Recent examples of events that demonstrate how students work within the community include:

· Enrolment festivals at Chhali, Barwalia, Malariya and Karawadi arranged by parents and children and featuring children demonstrating how they learn using vocabulary games;

· Republic day celebrations at all SKs with parents, children and village committee members sharing plays, songs and poems;

· Bal Mela (children’s festivals) in Malariya and Pipad which included partnership working between SKs and government schools as well as participation from villagers and GVC members from the named villages and surrounding hamlets.

2. Community impact

SK teachers play a key role not just in delivering teaching and learning but in building awareness of the value of learning within the local community.  Case studies
 , recent Seva Mandir reports
 and observations of individual SKs in Badgaon block
 all note the central role of the teacher as the point of contact in the village for issues related to learning and how much progress can be made to embed education in a community if the teacher works in partnership with parents and the Gram Vikas Committee (GVC).  

Children surveyed in the progression data come from families where one (usually the mother) or both parents are illiterate or only educated to elementary level (government school level 5).  Subsistence agriculture provides an often inconsistent income and children are expected to undertake domestic chores or agricultural duties, such as looking after goats or cattle, before and after school or as a full-time occupation.  The SK teacher is the parents’ link to understanding why and how their children should engage in education.  Teachers in the SKs in Badgaon block supported by ASHA are recruited from the village or zone where they work and have qualifications from class 8 and above.  Overall they are dedicated to their work: teacher attendance has increased from an average of 22 days a month across all centres (2007/8) to 22-24 days a month across two-thirds of the centres and more than 24 days for the remaining third (2009/10).  The progression data confirms motivation to continue in education is partly because of parental support although children themselves have ambitions to succeed in order to gain better life prospects or become a teacher or engineer.   A recent survey
 in neighbouring Jhadol block describes how SK teachers continue to informally support children when they face difficulties in adapting to government school; it also noted how, if government school was seen as failing parents consulted the SK teacher for advice and information.   

The progression data records most children as having siblings who currently attend, or have attended, the SK.  This indicates parental support for education and specifically for the teacher and the SK.  To help develop the key relationship between 2007-12 regular parent/teacher meetings were held, on average, three or four times a year.  The meetings discuss enrolment and attendance as well as developing greater awareness of SK teaching and learning activities, initially via the Jamal Poverty Action Lab research  which used  diaries and collages, later by linking meetings with displays of work or Republic Day or other celebrations.  Pravesh  Utsav (enrolment events)  take place most years and account for at least 5% of annual enrolments in SK.  

Teachers are accountable to the GVC and meet regularly (monthly in many SK) with members of the Education Committee to review progress.   The GVC is responsible for collecting and spending the Shiksha Shulk (education fee).  The fee does not support the direct cost of the SK but represents a token amount, waived for those who are unable to pay, that demonstrates a family is positively involved in their children’s education and recognises the need for education to be actively discussed and continuously improved for the whole community.  Between 2007-2012 fee collection, and thus some indication of parental commitment to education, has steadily increased:

approximately 50% (2007/8); 42% (2009); 64% (2010); 70% (2011).  Badgaon’s Shiksha Shulk contribution rates are now becoming comparable to rates of collection seen in other blocks of Udaipur district.  

Progression data identifies  children have a positive relationship with the SK teacher; GVC members actively engage with the SK and make surprise visits to centres to check facilities and observe the teacher at work
.

Leaving government school is regarded by the community as something that is inevitable for some girls because of marriage or domestic chores and children in families who experience death, ill-health or economic disadvantage but the consensus overall is that persistence in learning has improved over the last five years. 

Relatively large numbers of out-of-school children (25, 60) are reported in some villages but it is not clear whether they are eligible to join an SK or government school; the significance is the community are aware of it and, since education is now the expected norm, they draw attention to it. 

The capacity building of SK teachers in Badgaon 2007-12 helps maximise their effectiveness in working with the community and in delivering learning.  Peer support meetings are held twice each quarter to review on-going challenges; other training is provided to address specific needs.  For example one course in 2010 focused on parent-teacher meetings; the Vidya Bhawan Teacher Certification Course (completed over 3 years) and the annual one week residential training programme introduces new pedagogy and enables time for reflection on practice. 

 The progression data highlights community satisfaction with the quality of learning  delivered in the SKs: the focus on promoting comprehension, activity-based teaching methods, access to reading books, the use of poems, games and play to provide a balanced curriculum.  Specific ways of working, such as teaching maths using sticks and stones and using flashcards are cited as examples of how to motivate children to learn.  Teachers are punctual and do not (with one exception) beat the students.  They are helpful and patient.   One respondent said children in class 6 in government school could not sign their name; children who have been in the SK for 3 years make much more progress.  Another commented he was too afraid to ask questions in government school; in the SK the teacher was approachable and helped him to understand.

The progression data demonstrates the community is able to identify barriers to learning and failings in educational provision.   Children and parents can identify what is de-motiving: corporal punishment, absenteeism of teachers (one village cited 50% at the government school), homework which is difficult to fit in with domestic or agricultural duties, peers not attending because of the large class sizes or lack of supervision in the playground. 

 Community members  identify improvements to SKs such as extending the curriculum to include English and I.T., having a midday meal provided or providing an additional classroom.  Findings from Badgaon reflect evidence collected from other SK surveys across Udaipur district
; community members with limited literacy skills themselves have informed views on how to improve the education delivered in their village.

There is specific feedback from the progression data, not recorded on similar surveys to date but here mentioned in two villages, linking education to improvements to the wider community.  One example cited higher level learning as helping to improve agricultural practices; another mentions the benefit to village development in broader terms.   

Results
What is the impact of SKs of Seva Mandir in Badgaon block?

The results are motivating and revels that the SK provision has had a remarkable impact on the lives and background of marginalized tribal community. The impact is multi-dimensional having strands like attainment of better learning level, community awakening for education, increase in girl students and many more. The biggest impact, though anecdotal, has been the community valuing and demanding good education. 
Another big impact has been descending of traditional social evils. SKs have provided a platform where instructors and children of Hindus – particularly Rajputs, the so called upper-caste – are sitting together with tribal children (who were/are considered to be untouchables) and sharing same space, learning material and other stuff. This can be looked upon as a launch pad for wave of change which can certainly bring a huge difference in the mind set of people by eradicating untouchability and provoking equality.  The other impacts have been described in points below.
1. SK teachers, annual enrolment fairs and other events have all helped to support a small increase in enrolment over five years, even taking into account the opening and closure of SKs.  The proportion of girls enrolled is consistently robust and in the last year exceeded half of the cohort recruited.  This demonstrates sustained support by the community for SKs in Badgaon block, the quality of staff employed and the training and support they receive from Seva Mandir and how much parents recognise, and children enjoy, the quality of teaching and learning delivered.

2. SK teaching and learning has supported an improvement of 8% in student attainment at Level 3 over 5 years.  In the last accounting year 1 in 5 of all students enrolled reach Level 3.

3. Students demonstrate consistent steady progress up the assessment levels following 6 months of study at an SK.  On average (over the period 2007-2011) 70% of children who enrolled at Level 0 (with no literacy) progressed to a higher level within 6 months.

4. Four data sets demonstrate how attending an SK can foster motivation to learn and highlights how an SK gives children a good grasp of basic Hindi and maths which serves them well following transition to government school:

· The percentage of children progressing to government school has increased by 4% between 2007-2011.  However this could be further improved as it still slightly lags behind three other blocks in Udaipur district.  Progression approximates one third girls to two-thirds boys; more qualitative data is needed to investigate this issue although a recent case study
 and report from another block
 identify multiple barriers to engagement in learning.

· Once children progress to government school they attend very regularly.  Over 5 years there is an average attendance rate of 74% (58% girls, 80% boys) which compares favourably to general attendance rates at government school. 

· The overall retention rate of students who progressed from SK to government school from 2007 to 2011 is 77%.  Approximately half of the children who leave have a clear progression pathway into constructive employment, marriage or alternative education; the other half return to domestic duties at home or we have no record of their current status.  

· Two-thirds of children enrolled in government school appear to make expected or better progress in learning.

5. Students who attend an SK can identify how they learn best and understand how to work with others (peers, siblings) to support understanding and develop knowledge.  This helps them to make the transition from SK, where teaching promotes interactive and group learning, to government school where rote learning and a more formal relationship with the teacher is expected.

The presence of a SK in a village community can impact on community views of the value of education and the quality it demands from government schools.
· The SK teacher plays a central role as a point of contact in the village for issues related to education.  He or she helps individual parents and the GVC members who employ him/her to understand the wider benefits of engaging in learning and continuing this beyond the SK to government school. 

· Parents who send their children to SKs in Badgaon block are generally supportive of both the teacher and keeping their children in education although sometimes financial constraints force them to prioritise work (domestic duties, agricultural tasks, day labour or longer term employment) as children become older.  They work in partnership with the SK to organise annual events and some regularly attend parent-teacher meetings.

· The GVC plays an active role in supporting the SK and the teacher.  Parental commitment, encouraged by the GVC, has steadily increased and 20% more of the Shiksha Shulk (education fee) is collected now compared to 2007/8. 
· In spite of community members having limited literacy skills themselves they have informed views on how to improve education delivered in their village.  They see the progress children make at the SK and can compare this with progress made by students enrolled elsewhere.  They recognise the central role played by the SK teacher and are satisfied with the quality of teaching and learning delivered.  Some community members identified an improvement over the last five years in children’s persistence in learning.
� To identify the progress of a child Seva Mandir has categorized four learning levels from 0 to 3. The levels are roughly equivalent to government classes. Level 0 is when a child enters the SK and can barely read or write. The child has attained Level 1 when she or he can read and write small words, do simple counting and identify some numbers. When a child can start reading, understand simple sentences, write small/incomplete sentences, undertake basic counting and simple operations like addition and subtraction with two digit numbers, she or he is placed in Level 2. At level 3 a child can read and understand simple texts, articulate themselves by writing a group of sentences and understand the concepts of multiplication, division, etc.





� Common children refers to children who sit both half yearly and annual assessment exams.


� Seva Mandir (2012) Case studies. Udaipur: Seva Mandir


�Fong, J. and Seow, S. (2011) Retention rates of children who have graduated from the NFEs and seasonal residential learning camps;  Udaipur: Seva Mandir; Gupta, A. (2012) Community Participation in Shiksha Kendra (NFE) of Badgaon Block. Udaipur: Seva Mandir.
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� Seva Mandir (2013) Choosing to Learn: the impact of enrolment in a Seva Mandir Shiksha Kendra on children who progress to government or private education. Udaipur: Seva Mandir





� Seva Mandir (2009) Report for ASHA for Education. Udaipur: Seva Mandir


� Seva Mandir (2013) Choosing to Learn: the impact of enrolment in a Seva Mandir Shiksha Kendra on children who progress to government or private education. Udaipur: Seva Mandir; Sharma, S. and Miller, A. (2011) Study of the Impact of Activity Centres (Sahyog Kendras) in the Villages of Negadia and Undithal, Badgaon Block.  Udaipur: Seva Mandir; Parikh, A. (2009) A project report on educational standards of students studying from NFE/local camps to government schools.  Udaipur: Seva Mandir.
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